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ABSTRACT 


This: study-sought.to clarify the role of. the school 
librarian in Alberta by identifying task expectation 
differences and similarities which existed among the 
librarian and his referent groups. It also sought to 
determine the areas in which actual librarian performance 
met or failed to meet the expectations of the librarian and 
his referent groups. 

Six hypotheses were formulated to serve as the basis 
for the study. Three of these were concerned with a 
comparison of the opinions of librarians, principals and 
teachers regarding the degree to which possible librarian's 
tasks should be mandatory. The other three were concerned 
with a comparison of actual practice, as reported by the 
librarian, with the expectations of librarians, principals 
and teachers. 

The sample for the study included librarians, 
principals and teachers, randomly selected from all Alberta 
schools where full-time librarians were employed. Ona 
questionnaire consisting of fifty-five possible librarian's 
tasks all respondents registered the degree of obligation 
which they felt to be associated with each task, and 
librarians also indicated the degree to which each task was 
actually performed. A five point Likert scale, in which 


response categories were weighted in direct proportion to the 
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megree Of obligation or fulfillment, was used to measure 


responses. 


A frequency distribution was prepared, and the 


mean and the standard deviation were computed for each task. 
Tasks were then rank| ordered according to the size of the 
means. Spearman's Rho, used to measure over-all agreement 
regarding the rank ordering of the tasks, revealed signifi- 
cantly high correlations between the opinions of all pairs 


of groups and between group opinions and actual practice. 


However, the t test, used to identify tasks in which 
differences existed at the .01 level of significance, revealed 
considerable disagreement. A greater number of differences 
occurred between group expectations and actual practice than 
among the expectations of the three groups. When ideal 
perceptions for each task were compared between pairs of 
groups, greatest disagreement was found to exist between 
librarians and teachers. Considerable disapproval of current 
librarian performance was evident for all groups. 

fyaenerccnens between librarians and teachers was 
most extensive in the areas of educational tasks, to which 
librarians attributed more importance, and non-professional 
tasks, to which they attached less importance than did 
teachers. Librarians, principals and teachers generally 
desired more emphasis to be placed on educational and 
administrative tasks. Librarians and principals advocated 
that less of the Librarian's attention be devoted to non- 


professional tasks, but teachers did not concur in this 


opinion. 
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CHAPTER I 
INTRODUCTION 


Education has undergone momentous change in the 
past quarter-century. This change is evident in many 
ways, one of the most conspicuous being the new and more 
important place assumed by the library in the educational 
scheme. From the former storehouse for books has emerged 
an instructional materials centre which ideally accommodates 
purposeful activity and serves as the hub of learning for 
the school. As a result of this development and change 
in the school library, the role of the librarian has altered. 
From the former custodian of the books has emerged, in 
theory at least, a generalist who is versed in curriculum 
matters and skilled in all aspects of librarianship. This 
new type of librarian is seen by modern theorists to make 
an active and significant contribution to the total 
instructional program. 

However, since school board policy with respect to 
the role of the librarian is general in nature and provides 
no precise statement of duties, the manner in which the 
librarian operates is a function of all the forces within 
his miliev. The rapidity of the development of school 
libraries and the recency of the establishment of the 


position of school librarian in Alberta contribute to the 
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ambiguity and uncertainty surrounding the post. The 
perceptions held by the. librarian of the expectations. of 
teachers: and principals influence his behavior in. the: 
performance of his duties. His role enactment is often a 
compromise between these divergent expectations and thus is 


subject to criticism and conducive to conflict. 
STATEMENT OF THE PURPOSE 


The purpose of this study was to investigate the 
differences in opinion which exist among the librarian and 
his major referent groups regarding the degree to which his 
various tasks should be mandatory. It further investigated 
the differences between the role expectations held by the 
librarian and his referent groups and the role which the 
librarian reports himself actually to fulfill. More 
specifically the purposes were as follows: 

1. To determine the opinions of librarians, 
principals and teachers concerning the degree to which 
possible tasks of the school librarian should be mandatory. 

2. To determine the differences in opinion 
regarding the tasks of the librarian which may exist 


among these groups. 


3. To determine the degree to which the tasks of 
the librarian are actually performed as reported by the 


iitbrarian.. 
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4. To compare the expectations of the three groups 
with the actual performance of the librarian in order to 
determine where opinions imply support of current practice, 


and where they imply criticism. 
BACKGROUND FOR THE STUDY 


The dramatic changes which have occurred in 
education in general must be considered in order to 
understand their impact on the function of the library. New 
approaches in curriculum theory and their popular acceptance 
have provided the thrust behind these changes. 

In the. first-quarter of this century school libraries 
were scarce in North America and virtually non-existent in 
Alberta. Where they existed, they were confined largely to 
secondary schools and served primarily as book repositories. 

The theories of John Dewey and the interpretation 
which was popularly given them ushered in the era of 
progressive education in the nineteen thirties and forties. 
The advent of progressive education with its emphasis on 
individual differences and personal and social development 
provided the initial impetus for a wider role for the 
school library. In the Forty-second Yearbook of the National 
Society for the Study of Education, published in 1943, 


tsohn Dewey, Experience and Education (New York: 
Maemi'lian= Co. 1938)% 
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Gray states: 


- » »« the school library has recently assumed a far 

broader role at all levels of general education 

than was true in the past. This is due to the 

increasing demands made on individuals in contemporary 

life, to the enriched curriculum now provided in the 

schools, and.to the effort to adjust instruction to 

the varying backgrounds, capacities and needs of 

pupils.2 

Though an.expanded role for the library in 
education began to take shape at this time, progress was 
only gradual. It was not until the fifties that dynamic and 
widespread development occurred. The course of world events 
at this time caused national attention in the United States 
to focus on education, and precipitated the changes which 
rapidly spread and diffused. The vast expansion of knowledge, 
the burst in technology, the upsurge in automation and the 
possibility of job obsolescence changed the objectives of 
education and pointed to a need for a re-examination of 
educational practices and purposes. The shock of Russia's 
outdistancing America in technology, as evidenced by Sputnik 
I, caused an alarmed re-evaluation of the nation's schools. 

The Rockfeller Report, published in 1958 and the 

“william S. Gray, "Social and Educational Changes 
Affecting the Library," The Library in General Education, 
Forty-second Yearbook of the National Society for the Study 
of Education) {Part ILe(ChicagoinUniversptynof ChiecagorRress, 
MO4a3 hyp 126 - 

3the Pursuit of Excellence: Education and the. Future 
of America, (America at Mid-Century Series, Special Studies 


Project Report V, Rockfeller Brothers Fund. Garden City, 
New York: Doubleday, 1958). 
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5 
writings of such men as James Conant” focused attention in 
the United States on the need for greater intellectual 
achievement in the schools. A reform movement in curriculum 
was initiated, with far-reaching and pervasive effects. 

The discipline-centred approach, as it came to be called, 
sprang from scholars in the field, who, confronted by the 
mounting problem of selection amid a spiralling accumulation 
of knowledge, strove to find selective criteria. fThe 
position of this school of thought is, in essence, that the 
inherent structure of any discipline is the only proper 
source of learning content. This thesis has been developed 
and elaborated by Bruner” and Phenix, ° among others. 
Beeoraing tO Bruner, +. . . CNe CUrrLCculum Of a Subject 
should be determined by the most fundamental understanding 
that can be achieved of the underlying principles that give 
structure to that subject."/ Phenix declares, "If learning 
time is to be economized, all materials should come from the 
disciplines and none from other sources."* The structure of 


4 James B. Conant, The American High School Today 


(Toronto: McGraw-Hill, 1959). 


Fer one S. Bruner, The Process of Education (New 
York: Random House, 1963). 


Sphilip H. Phenix, Realms of Meaning (New York: 
McGraw-Hill, 1964). 
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each discipline is seen to consist of sequential, related 
concepts which can be patterned so that basic understandings 
will build one upon another. Each discipline is believed 

to have an implicit strategy of inquiry which was followed 
in its initial development, and should be followed in 
teaching and learning. 

The implications of this curriculum approach were 
manifold with respect to the library. Since it became 
evident that mastery of all detail was no longer humanly 
possible, emphasis was placed on understanding the structure 
of subject matter. Emphasis was also placed on learning 
how to learn through structure. The strategy of discovery 
implicit in the discipline was to be communicated to the 
student so that his learning then and in the future might 
follow this structured path. Thus through the discipline 
approach, the student would be better equipped to learn and 
would assume greater self-direction in his learning tasks, 
The implementation of this theory could not be accomplished 
within the framework of the traditional textbook-oriented 
classroom and limited library. The child could not discover 
concepts and arrive at understandings by himself if he had 
nowhere to pursue his expanding and deepening interests. 

A much greater number and variety of books and materials 
was required for this approach. The solution appeared to 
lie in a whole new approach to libraries. Inasmuch as 

this thoery has been widely accepted during the past decade, 


there has been a trend toward a new concept of the school 


Library. 
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Another facetlof curriculum theery .underscored the 
need for an expanded role for the school library. Although 
the experience curriculum had fallen before the curriculum 
reform movement, certain tenets of its philosophy were 
never discarded. The importance of the individual, his 
special needs, abilities and interests remained prime 
considerations. Efforts to provide for these individual 
needs and aptitudes further changed the role of the school 
library. The practice whereby each child studied the same 
facts from the same book by the same method had little 
concern for the individual. Provision had to be made for 
differences in reading rate, audio or visual orientation, 
rate of learning, and a host of other variables. The 
Library, was an obvious .tool to fulfill this functien. 

The writings of J. Lloyd Trump were vastly influential 
in focusing attention on changes in the library's function, 
and in spelling out the form these changes were to take.” 
The school organization envisioned by Trump was intended to 
foster the discovery approach and to provide for individual 
differences while making more effective use of staff and 
resources. 

Trump's scheme required some rather dramatic changes 
in school organization. A departure from rigid compart- 
mentalization of classrooms and periods meant flexible 


At Lloyd Trump, Guide to Better Schools (Chicago: 
Rand McNally, 1961). 
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8 
scheduling and grouping. Large and small group instruction 
and independent study would be used for varying purposes. 
Trump suggested the following allocations of time: 40 
per cent for large group instruction, 40 per cent for 
independent study, and 20 per cent for small group 
instruction. Team teaching techniques would make most 
efficient use of professional time and skills. 

In order to implement this plan the school would 
have to provide the physical spaces and facilities for these 
types of instruction or study. The auditorium would provide 
for large group instruction, but the library and subject 
laboratories were seen to fulfill the needs involved in 
small group instruction and independent study. It would 
have conference rooms in close proximity which would also 
serve as small group listening and viewing areas. 
Electronically wired study carrels would provide each student 
with the opportunity to pursue his own investigation on his 
own level, at his own rate, and through his own ichoice of 
medium. 

The Trump plan has been widely implemented with 
varying modifications and emphases. Team teaching, flexible 
grouping, and libraries which have many of the attributes 


described by Trump have recently become commonplace. 
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NEED IFOR THE STUDY 


Educational and curriculum thought established a 
theoretical base, and Trump's organizational scheme suggested 
che form for a new type of School. library. Certain factors 
and events have Nastened the actualizgation of the plan in 
both the United States and Canada. 

The American Library Association has published 
three sets of standards which have greatly facilitated 
library development. School Libraries for Today and 
Tomorrow; Functions and Standards, published in 1945, 
established the first quantitative and qualitative standards 
for school libraries. In 1960 the publication, Standards 
for School Library Programs, established new minimum 
standards.++ In 1969 the American Library Association again 
updated their standards through the publication, Standards 
for School Media Programs.** These works enhanced progress 
in library development by providing a goal towards which 
those people concerned with school libraries might strive. 

een Library Association, School. Libraries for 
Today and Tomorrow; Functions and Standards (Chicago: 
American.Library Association, 1945). 


11 american Association of School Librarians, 


Standards for School Library Programs (Chicago: American 


babeary. Assoclatlon,_170U). 


12,merican Association of School Librarians and the 
Department of Audiovisual Instruction, National Education 


Association, Standards for School Media Programs (Chicago: 


American Library Association, 1969). 
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The Knapp School Library Project set up demonstration 
libraries which promoted library development.*? A set of 
Canadian standards set forth guidelines which fostered 
library development in Canada.?4 

Growth of school libraries in Canada, though lacking 
the federal financial backing which Hee spurred progress 
in the United States, has nevertheless proceeded at a 
rapid and accelerating rate. In Alberta, the number of 
centralized libraries increased from fifty to more than 
seven hundred, and the number of full-time librarians from 
nine to nearly three hundred between 1959 and noeoed? 

The milieu in which the librarian operates and the 
purposes towards which he strives have undergone phenomenal 
change in the recent past; it follows then that the role of 
the librarian must change concomitantly. It is his 
responsibility to apply the theory and utilize the facilities 
so that the library may become a force for educational 
excellence and individual actualization. Goodlad comments 
in this connection, "It becomes obvious that the difference 

13american Association of School Librarians, 
Realization: The Final Report of the Kna School Library 
Pro ect S(Chicago: American Library Association, 1968) 


1a canadian School Library Association, Standards of 


Library Service for Canadian Schools (Toronto: Ryerson, 
Press, 1967). 


1 Blanche Friderichsen, "School, Libraries in 


Alberta," Alberta’ School-Library Review, .625-8,°Fall 1969. 
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between the library as storehouse and the library as 
educational force is the librarian".?°® 

Only limited direction, however, is provided to the 
librarian in the performance of his role. The American 
Standards have broadly outlined the functions to be fulfilled 
by the librarian.*/ The Canadian Standards have likewise 
roughly categorized activities to be undertaken.+® These 
lists are in no way mandatory, however, and teachers and 
administrators may not know or accept their tenets. Though 
the librarian may be familiar with the general principles, 
he may find that the different perceptions of his role which 
are held by teachers and administrators inhibit or prevent 
him from fulfilling that role in the desired manner. From 
among the multiplicity of tasks confronting the librarian, 
no priorities are set for him. Lack of clerical help often 
adds non-professional duties to the array from which he 
must choose. 

Lacking a clear role definition, the librarian 
undertakes his duties on a haphazard basis of priority. His 
tasks at any given time are a compromise between the divergent 
views of professional librarians, teachers, and principals. 


+eNational Education Association of the United States, 
Project on the Instructional Program of the Public Schools, 


Planning and Organizing for Teaching (Washington: National 
L268 


Education Association of the United States, 1963), p. 


tJ american Association of School Librarians, 
Standards: . <«... Ops, Ct.) pp. 2/-50. 


18 canadian School Library Association, op. cit., 
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The compromise is subject to criticism and the librarian 
experiences role conflict. Research is needed which will 
clarify the role of the librarian in the modern school 

library setting. Clear delineation of tasks and establishment 
of priorities by school boards would eliminate some of the 


actual and potential conflicts in expectations. 
DESIGN OF THE STUDY 


intordéer to determine librarians’, principals’ and 
teachers' perceptions of the school librarian's role as well 
as the actual performance of that role, an instrument 
consisting of fifty-five tasks was constructed. These tasks, 
derived from the related literature and broken into four 
areas of possible librarian performance, were judged by a 
panel of experts as to clarity and appropriateness. The 
whole questionnaire was also judged for comprehensiveness. 
Respondents included in the study were randomly selected 
from those Alberta schools employing full-time librarians. 

The data collected by the questionnaire were analyzed 
to compare the ideal perceptions of the tasks held by the 
various respondent groups. Actual practice in respect to 
these tasks, as reported by the librarians, was also compared 
to the ideal perceptions of the three groups. Through these 


two sets of comparisons, areas in which role conflict existed 


were revealed. 


ae hi 3 


cubensis ovis Bers netobsiad od! tu 

{liw focdw bebesn ei Howsoasa « 
Léorvs mxebom’ sit nt metas! at ; xed 9 
tnemtatidsses bees hear To AO tSssnbLbb ee Lene es 
sit Io smo adenimits pisow ebisod rooribe va 
vanoittndoomnto At . etd Ltgsn tetsnosoa 


xaure atin noted \ 


bre Reis biel Ng Lensiusudil sukimseseb Os) xebx0 ane 
iisw, as slot e'iaiwadel lootoe ont to nar tails 
snomextent 6 Shox isd io sonbursotiag, ie 

\et@et seed? .\bedoussiango esw edlest ovit-ysaiay toe 
tot otmi nstoxud bea 5 Sau spxOd El eae, sis 

& vod Dephbupisisw 1 Sorte OTIS MSLIYSAAEE « 

ay jezarsteingonqgs| bre yireto ot os eee 
-ensisvienorsxgmoo 107 bopbyt otis | ‘alpw Laie ofseas 
hetoolse vimobnes otew ybusea add me | besintie 
-engizexdit emg Li) erfiyotgms atootioa a IIA seods 1 
besyisns oxew ovksanoi test ‘edd yd oosouauaneel aes 
atid vd pied sive en te. asa IAI wea: 2 

ot Joaqeor ak edtsnet! {audoa. ya +0: 
monger. gels ese Piece: ae vd * 
sasha SeDANGS wiox ap Arete i 


LS 


HYPOTHESES TESTED 


The following six hypotheses served as the 
basis for the design of the study, the collection and 
analysis of data, and the presentation of results. 

1. Librarians and principals view similarly the 
degree to which pessible librarian's tasks should be 
mandatory. 

2. Librarians and teachers view similarly the 
degree to which possible librarian's tasks should be 
mandatory. 

3. Principals and teachers view similarly the 
degree to which possible librarian's tasks should be 
mandatory. 

4, The opinions which the librarian holds regarding 
the degree to which his possible tasks should be mandatory 
and the degree to which he actually performs them are 
Similar. 

b. «Princapale:s opinions regarding the degree to 
which possible librarian's tasks should be mandatory and 
the degree to which they are actually performed are similar. 

6. Teachers' opinions regarding the degree to which 
possible librarian's tasks should be mandatory and the 


degree to which they are actually performed are Similar. 
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14 
DELIMITATIONS OF THE STUDY 


1. The sample for this study was drawn from 
Alberta schools in which full time librarians are employed. 

2. The views of only two referent groups, principals 
and teachers, were considered in this study. 

3. In determining the areas in which differences of 
opinion exist, the study focused on the duties of the 
librarian. 

4. The study was limited to three task areas of 
librarian performance, administrative, educational and 
technical. It also included a fourth category of non- 


professional tasks. 
DEFINITION OF TERMS 


Role - a set of expectations applied to the incumbent 


of a particular position. 


Expectation - an evaluative standard applied to the 


incumbent of a particular position. 


Referent groups - groups who are in a counter position to 


the focal member and have a right to define the role of 


that member. 


Librarian - the person designated by the school board to 
organize and administer the school library and library 


program. 
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NBS 
Reading guidance - systematic assistance to the reader in 


finding enjoyable, understandable books and other materials 


to meet a variety of purposes for reading. 


Reference services -. assisting children and teachers: to 


locate materials and to find needed information. 


Instruction in library skills - teaching students to use 


the library and its resources effectively. 
LIMITATIONS OF THE STUDY 


A shortcoming common to all questionnaires of this 
type must be considered in relation to the instrument for 
this study. The wording of the items may not coincide 
precisely with the way in which the respondent's ideas are 
mentally organized and therefore may not be interpreted 
exactly as they were meant. If there is a great difference 
between the frame of reference of the instrument and that 
of the individual, the participant will be unable to express 
his views accurately. 

The five-point scale on which respondents register 
the degree of obligation which they attach to each task has 
certain advantages over other possible methods. Tasks are 
sometimes ranked on a continuum of "least important" to 
"most important" or rank ordered according to their degree 
of importance in relation to one another. However, neither 
of these systems allows the respondent to cast a negative 


vote. The scale used in the instrument of the present study 
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16 
permits a negative vote but has a narrower range of positive 
comparisons than do the aforementioned methods. 

The measure of the actual performance of the tasks 
in the schools was based on information reported by the 
librarians themselves. This method of obtaining information 
places some limitations upon the comparison of actual 
practice with the views expressed by the three groups. 

A further limitation of the study may lie in the 
fact that respondents could sense a relationship between 


the tasks which might influence their responses. 
PLAN “OF “THE “STUDY 


Chapter II provides a brief examination of role 
theory and a review of the research and theoretical writings 
related to the role of the. school, librarian. 

Chapter III describes the design of the study. It 
explains the instrument, the collection of data and ae 
statistical procedures used in analyzing the data and in 
testing the hypotheses. 

Chapter IV is devoted to an analysis of the data to 
test the hypotheses relating to the tasks of the school 
librarian. 

Chapter V draws conclusions from the findings, 
discusses the implications of the study and makes 


recommendations. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 


This chapter provides background for the study 
in terms of basic role theory and of the research and 
theoretical writings relating to the school librarian's 


role. 
ROLE THEORY 


A brief consideration of some of the significant 
literature relating to the role concept has been included 
inasmuch as role theory forms the basis for this study. 

The term and concept "role", as it is used today 
became commonplace in the nineteen forties. Linton, an 
anthropoligist, was instrumental in popularizing the term. 
According to Linton, individuals in society occupy various 
positions, each accompanied by specific rights and duties. 
In the prosede Ge performing in a position an individual 
assumes a role representing those aspects of the position 
which can be learned and performed. Since behavior is a 
function of the position occupied by a person, marked 
variations in behavior in one individual may be explained 


as a result of contradictory roles, while differences in 


Ralph Linton, The Study of Man (New York: 
Appleton-Century Co., 1936), pe 14. 
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18 
behavior among individuals may be understood in terms of 
differences in their roles. 

Sociologists have characteristically defined role 
in terms of behavior of individuals within a group, 
institution or society. Homans describes role as a group 
norm which determines the relationship expected of an 
incumbent of a specific position to other position incumbents 
with whom he comes in contact. - Gross, Mason and McEachern, 
in a landmark role study of the school superintendent, define 
role as a "set of evaluative standards applied to the 
incumbent of a particular position".> 

Psychologists have been concerned with role in 
respect to the individual's personal adjustment to society. 
Argyle explains role thus: 

Since an individual occupies a number of 

positions . . . and since situations vary in 

the extent to which each position is relevant 

to them and structures them, the personality 

sometimes appears to change dramatically as the 

individual moves from the territory of one 


position to another.4 


Getzels and Guba have constructed a model which 


2George C. Homans, The Human Group (New York: 
Harcourt, Brace and’ Co., 1950). 


“Neal Gross, Ward S. Mason and Alexander W. 


McEachern, Explorations in Role Analysis (New York: 


John Wiley and Sons Inc., 1958), p. 60. 


‘Michael Argyle, "The Concepts of Role and Status," 


Readings in General Psycholog , Paul Holmos and Alan 


tizife (kad (London: Routledge and Kegan Paul, 1959), 
Dewi) oc 
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incorporates both viewpoints.> Their model examines two 
dimensions of behavior: the nomothetic, which is concerned 
with roles and expectations within an institution, and the 
ideographic, which is concerned with the individual, his 
needs and personal adjustment. They see the social system 
as involving two classes of phenomena which are interactive 
but conceptually independent. There is the institution 
with certain roles and expectations, and there are 
individuals who have certain personalities and need 
dispositions. If the expectations of the system and the 
individual coincide, effective and efficient enactment of 
the duties of the position will result. This situation, 
however, is idealistic and rarely occurs. Role conflict 
occurs when: (1) the institutional expectations for the 
behavior of an individual are incompatible with his need 
disposition, (2) an individual occupies two or more positions. 
for which expectations are incompatible, and (3) disagreement 
exists among the referent groups who have a right to define 
expectations for a position. 

When roles are defined in terms of institutional 
expectations, the rights and duties which are suggested by 
these expectations define, to a degree, what a role incumbent 
should or should not do under various circumstance. The 
expectations of the various referent groups should be known 

Nes W. Getzels and E. G. Guba, "Social Behavior and 


the Administrative Process," The School Review, 65:423-41, 
1957: 
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20 
by the incumbent of a position in order for him to minimize 
role conflict either by adjusting his behavior or by 
influencing those expectations. Ralph W. Tyler has expressed 
this need thus: 

The usefulness of this analysis of role perceptions 
and their congruity has become widely recognized 
among social scientists. In many cases, the 
effectiveness of a professional person is related 
to the way in which he perceives his role and the 
similarity between his perception and the way in 
which the public perceives his role.6 
The task expectations held for the school librarian 

by teachers, principals and by other librarians must be 


known by the librarian in order for him to perform his 


duties more effectively and efficiently. 
LITERATURE RELATING TO THE SCHOOL LIBRARIAN'S ROLE 


A survey of the literature pertaining to the role 
of the school librarian revealed a dearth of research, 
although numerous theoretical discussions of the role and 
function were to be found in the writings of authorities in 
the field. Research in this area has in large part been 
initiated and sponsored by the American Library Association; 
therefore little individually conducted research is to be 
found. Regarding this situation Swarthout comments: 

. «:» While Goodlad, an educator, has written most 


pointedly about the "concept of the library as a 


SRalph W. Tyler, "The School Librarian's Boss," 
In The Climate of Book Selection - Social Influence on 
School and Public Libraries Berkeley, California: 
University of California School of Librarianship, 1959), 
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Part Of the instructional system’, a search of 
recent doctoral dissertations in education reveals 
no study that concerns itself with such a concept. 
However, writings about libraries have traditionally 
been under the auspices of the American Library 
Association, and educators' references are oblique 
or non-existent.7 
This study examined the research which relates to 
the school librarian's role, and the theory which emerges 
regarding that role from selected writings in the field 


of school, libraries. 


Research 

A literature search revealed only one study which 
partially parallels the present one. This investigation 
was conducted by Lowell Ellis Olson at the University of 
Minnesota in MOGo. A questionnaire eliciting responses 
regarding the librarian's status, preparation and duties, 
and the objectives of library service was submitted to a 
random sample of librarians, teachers and principals in 
Minnesota, ..Significance of differences.was tested. to 
determine the difference in general patterning of the 
participants' perceptions of the librarian's role. 

They findings, of, this. study; indicate, that, teachers, 
principals and librarians differ significantly in their 


perceptions of the school librarian's status, preparation 


‘Charles Re Swarthout, The School dibvary as Part 


of the Instructional System (Metuchen, N. J.: Scarecrow 
Bree Seahig te.a89 OJ )e, Ds uO 


erewed | Edlis Olson, “Teachers”, Principals , and 
Librarians'. Perceptions of the School Librarian's Role" 
(Unpublished Doctoral Dissertation. University of Minnesota, 


1966). 
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and functions, and in the stress they would place on those 
functions. Roughly half of the respondents felt the position 
to be similar to that of a teacher and were aware that 
librarians are certified teachers. All groups thought 

that technical processing received most attention but that 
administration should have greatest stress. Less than half 
of the respondents felt that librarians should not perform 
clerical tasks. In ranking student-related activities all 
groups gave priority to providing materials and services, 
and least stress to developing desirable social attitudes. 
Regarding teacher and community related activities all 
groups gave most emphasis to services which promote the 
school's objectives, and least stress to developing a 
community library program. 

Respondents' perceptions of the librarian's functions 
bore no significant relationship to variables in their own 
backgrounds. Some relationship was revealed between parti- 
cipants' positions and their perceptions of the librarian's 
role, but few factors influencing such perceptions were 
identified. As a result of the study Olson recommends that 
librarians include teachers and principals in library 
planning, and inform these groups regarding their role. 

Olson included seventy activities in his instrument 
but used composite scores grouped into five function categories 
for his analysis. The design did not permit a rank order 
comparison of the activities by the three respondent groups, 


nor did it permit a comparison of the importance of 
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individual activities as seen by the three groups. 

A study by Gaver and Jones which investigated 
school library services has a direct bearing on the role 
of the librarian inasmuch as services may be viewed in 
terms of tasks for library personnel.” This investigation 
undertook to identify and define school library services, 
to ascertain which services were performed in two sample 
groups, and to determine the opinions of a selected group 
of school library experts as to which services are most 
important. The study was concerned only with educational 
aspects of library service such as reading guidance, 
instruction in library Ai eae and personal and social 
goddanee,oand disregarded organizational and technical 
bey eae! 

A basic list of 110 services was developed and 
incorporated into a questionnaire designed to elicit 
responseSas to whether or not such a service was provided 
in a given school and which services were considered most 
important by the experts. For the purpose of determining 
whether the service was provided, the questionnaire was 
administered to two sample populations, one whose libraries 
were rated superior by state library supervisors, and another 
representing a cross-section of metropolitan schools in 


Mary V. Gaver and Milbrey L. Jones, "Secondary 
Library Services: A Search for Essentials," Teachers' 


College Record, 18: 200-9, December, 1966. 
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New Jersey. To obtain expert opinion on the importance of 
the services, the list was submitted to a group of persons 
considered expert in the field of school 1ibraries: 

The data for this study were not subjected to rigorous 
statistical analysis. Pecan eee. were computed of experts 
considering a service important, and of schools in the two 
samples providing the service. However, from their analysis 
Gaver and Jones reach the following conclusions: 

l. More of the services were provided by the 
"Superior" group than by the cross-section; those services 
involving least expense and time were provided most frequently 
by both groups; the services offered appeared to be 
proportional to the amount of non-professional help available. 

2. A high degree of agreement was evidenced between 
the experts and school librarians regarding the importance 
of the various tasks, both groups favoring activities 
involving a group approach over more expensive and time 
consuming individual techniques. 

The authors infer that certain services considered 
important by the experts are not offered because of lack of 
time and staff; they therefore recommend that librarians 
abandon efforts at individual work with students, and rely 
heavily on group techniques. 

A second study conducted by Gaver in 1969 involved 


two samples, similar to those used in the first study, which 
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represented average and superior service.1° A new checklist 
of 274 services, expanded to include media services, was 
used along with an interview procedure. 

The percentage of the total number of services 
offered by each school was compiled. Roughly thirty-five 
percent of the services were offered by the average sample, 
while fifty-four percent were offered by the superior 
sample. These figures were in contrast to forty-seven and 
sixty-three percent respectively reported in the 1965 study, 
although the latter were based on a shorter checklist. The 
number of services offered by the two groups differed at 
both times, and was considerably lower in 1969 than in 1965. 

According to Gaver, the second study indicates a 
lack of consensus regarding important services and a disparity 
in the services offered by the two groups. She also reports 
a positive relationship between the number of services 
provided and (1) the number of paid staff, and (2) the 
ratio of paid staff to students. However, the method of 
analysis which was used to arrive at this correlation is not 
described in this report of the study. “Tne services which 
Gaver found to receive greatest emphasis involved (1) 
instruction and supervision of students, and (2) inservice 
education and direct service to teachers. 

10vary Virginia Gaver, "Services in Secondary 


School Media Centers: A Second Appraisal," School Libraries, 
2OeS1S=2lenPally 19110 
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Neither of the Gaver studies related the expectations 
of librarians to those of teachers or principals, nor did 
they examine the importance of the tasks in ne opinions 
of these groups. 

Walker conducted a study designed to measure the 
attitudes of teachers and librarians regarding the role of 
the librarian and the objectives of good library service. 7+ 
The population for his study was composed of librarians and 
selected teachers from two schools chosen as demonstration 
centres for the Knapp School Library Project. A questionnaire 
consisting of statements about what a librarian should do 
waS administered to 133 participants. 

The statistical design for this study was not 
rigorous in that it permitted only a bi-polar response to 
each item. No provision was made whereby respondents could 
register degrees of agreement. Furthermore, the fact that 
his population was drawn from schools in which an experimental 
program was in progress precludes generalization to the 
whole population. 

Walker found the highest degree of agreement among 
teachers and librarians with the following concepts: 

ds pete eaand are part of the instructional staff; 
they should provide reading guidance, instruction in library 
skills, and reference services. 


lloerry L. Walker, "Changing Attitudes Toward the 


Library and the Librarian," American Library Association 
Bulletin, 61:977-81, September 1967. 
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2. Many teachers do not use the library effectively; 
therefore librarians should provide in-service training for 
teachers, arrange for help in audio-visual materials 
preparation, and involve teachers in the selection of books 
and materials. 

Walker's analysis of the responses lead him to the 
following inferences: | 

l. Though a redefinition of the librarian's role is 
still in the making, an acceptance is reflected not only of 
his “EERE Sey wn role as instructor in library skills and 
materials specialist, but also of his emerging role as an 
active participant in the instructional program of the 
school. 

@. ‘There as a recognized need for measures which 
will help teachers become more knowledgeable about and more 
active participants in the school's library program. 

The seopstwsia of the Walker study did not permit 
analysis of the data to determine the extent of agreement 
or disagreement which existed with the statements. Therefore 
the extent to which role conflict occurred could not be 
determined. 

Warner investigated the role of the librarian as a 
co-worker in guidance from the viewpoint of the guidance 


counsellor. *- He attempted to ascertain from guidance 


se ohn Ellsworth Warner, "The Role of the Librarian 
as a Co-worker in Guidance from the Viewpoint of the Guidance 


Worker" (unpublished Doctoral dissertation. Columbia 
University 1963), Dissertation Abstracts, 24:2047, 1963. 
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workers the contributions which they believed librarians 

make to educational, vocational, personal and social guidance. 
A questionnaire to elicit judgments regarding the librarian's 
effectiveness as a co-worker in guidance was submitted to 
guidance workers in selected schools in each region of 

the United States. From the data received the author 
formulated an evaluative summary of the role of the 

librarian as a support worker in guidance. He concluded 

that much re-education and re-organization is necessary in 
order for the librarian to become an effective support 
worker in guidance. 

The relevance of this study is limited in that it 
is concerned with only one aspect of the librarian's role, 
that of providing guidance, and disregards the instructional, 
administrative and technical functions. Furthermore it 
examines the role from the viewpoint of guidance workers 
only, giving no consideration to the perceptions of other 
referent groups. 

Phase I of the School Library Manpower Project, 
administered by the American Association of School Librarians 
and funded by the Knapp Foundation, undertook a task analysis 
of school library positions as part of a program designed 
to foster a new approach to education for school librarian- 


ship.?? A task analysis survey instrument was developed to 


13 Research Division, National Education Association, 


School Library Personnel Task Analysis Survey (Chicago: 


American Library Association, 1969). 
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29 
identify the tasks performed by school libraries and the 
types of personnel performing each task. The population 
for the study was not based on a sample but represented the 
universe of the best school library media centres in the 
United States. A set of evaluative criteria designated 
"Criteria for Excellence" was employed to identify those 
schools with superior library programs in unified library 
media centres. This list made certain specifications 
which had to be met regarding staff (at least two trained 
librarians and/or audio-visual specialists), variety in 
materials and media, physical design and facilities, 
library programs, and services to teachers. 

The task analysis survey instrument included a 
three hundred item checklist of tasks based on a search of 
the literature and the opinions of experts. The checklist 
identified the staff members who performed each of the 
tasks, which were grouped into twelve categories. Eight 
staff positions were used, five of these being paid media 
personnel, two unpaid, and one a non-media school staff 
member. 

Analysis of the data revealed that heads of library 
media centres most frequently identified administration as 
their primary responsibility, with secondary emphasis on 
general services (all phases of library media centre work). 
Assistant librarians indicated general services as comprising 
their major responsibility. Of secondary importance were 


services to teachers and students in the case of elementary 
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30 
schools, while cataloguing and subject specialty work were 
deemed of second and third importance in secondary schools. 
Paid adult clerks or aides were responsible for circulation, 
and clerical as well as general services. 

The task analysis survey was intended to develop 
job descriptions of various positions in order to assess 
their implications regarding training and certification 
for these positions. Since the population for the study 
represents superior library service, the librarian's role 
in average or below average libraries is not defined. This 
study bears a relationship to the present one in that it 
analyses the tasks performed by library personnel. However, 
the data from the sample were analysed for the purpose of 
developing programs in school librarianship rather than 
determining role relationships and role conflict. 

Nordin conducted a study in 1968 which endeavoured 


to determine the attitudes of senior high school teachers 


in Alberta regarding the role and function of the library .14 
The-#-popubation «efor» ithe» study ,consistedy of x£bs4 
teachers +pand «eight. laibranidansi *ingwerghtresentor delagh 
schoolsacine central Alberta: Although this study did 


not directly investigate the role of the librarian, some of 
the findings relate to teachers' perceptions of that role. 
14ngelaide Louise Nordin, "Teachers' Attitudes 


Towards the School Library" (unpublished Master's thesis, 
University of Alberta, 1968). 


o€ | 

ocala Xxow wietooge spetdue bas pattupe 
.8fooHoe yisbaoose ri, ootssxbqma butt 

»molseivoxto tot, eldtanogaex px abi x0 Hts a 
 asohwvaise ibe nee we 

goLleveb ot bobnetni eaw yevane aisyisas est 9 


eesets of tebio ot enoisbeod avdLisy to. snob sa 


nokssoitiitso bee patates2 pri buspst horde olan 
yiute sit sod noitsluqod aris S0nLe enor taeW ¢ 2 
alox 2 'nsiuerdil ond \eoEVIse waded et ls 
aid? .bemiteb ton 2 petusidts: SPSLSVB! woksd 20h; 
3i-tedt at sho tagesxc sid’ 03 een 8 


,2evewoH . lenncexsg vapid lt yd bear dtued, atest 


to saoguud sisi 20% bseytens ablematinitoe 
ais ssitsx qidedsbresdtt Loodoe ‘at emsxpord 

toi tino olor bas eqiradotistsy eter! 
boxvovsebas doidw @oeL at ybuse 5 bes subroo vit 
exsdosead feotise deen Noktuee 20 eshutisss ‘Bie 


Bf yxsrdit otf 46 dois set Bris sfox aye gin 
Ker 20 bedeieao ybote- ous tor nok sete 

en xoinge gopis fi eneixexdil tHete Bas 
BLB vbuge eteds dpuodacAa, stiediA Istides bale: 
to smee ,aaiasidrt eld ar, efor ‘ett otepicaount ce 


OF see 


.siox jadt to wookeensea ‘axedosas o3 sds les 


; aebusista Naxedonot”’ entail. = 
| yakeeds e' reda5M bedeitdogaw) * Tae 


34. 

Approximately 60 percent of teachers felt that 
librarians should have department head status. Over 
three-fourths of the respondents expressed the opinion that 
librarians should be included in curriculum committee 
meetings. More than two-thirds of the participants agreed 
that the librarian should be a member of teaching teams. 
There was general agreement (94 percent) that librarians 
should be consulted regarding assignments. More than 
93 percent of teachers. indicated a belief that 
library and classroom work should be integrated. 
Agreement was also high (85 percent) with a statement 
that librarians should provide teachers with infor- 
mation regarding students. 

The instrument for this study permitted respondents 
to attribute to each item a particular degree of importance 
on a four point scale. In the analysis of data percentages 
of respondents in each category were compiled. The study 
did not ascertain whether or. not statistically significant 
differences in attitude existed among groups of respondents. 
The attitudes of only one referent group were considered, 
and areas of role conflict were not examined. 

A survey of library services ‘in, the: Prince George: 
District of British Columbia was conducted by Wright and 


Wiedrick in Lo69en° Some of the findings of this survey 


1ssohn G. Wright and L. G. Wiedrick, "Survey of 
School Library Services in Prince George School District 


No. 57" (Mimeographed. ) 
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22 
concern the administrative responsibilities of the school 
librarian and are therefore relevant to the present study. 

All librarians and principals and a random sample of 
teachers in those schools which had a centralized library 
and a full time librarian completed a questionnaire designed 
to evaluate library administration. Respondents indicated 
whether they considered certain specified services 
satisfactory or unsatisfactory. 

A high percentage of librarians, principals and 
teachers (90 percent, 80 percent and 85 percent 
respectively) registered satisfaction with the professional 
reading and reference services provided to students and 
teachers. In regard to bibliographical work, a high 
pereehntage@ot allegqroups® (fibrarians =97.0 percents 
principals - 75 percent, teachers - 82 percent) were 
satisfied with the librarian's provision of lists of resource 
materials. 

Regarding the librarian's work with teachers, 

75 percent of teachers, 65 percent of principals and 55 
percent of librarians found the librarian's work in 

helping to plan assignments to be satisfactory. However, 
only 15 percent of librarians as compared to 85 percent of 
principals and 73 percent of teachers felt that the 
librarian's work with teachers in providing instruction in 
library use was satisfactory. A low percentage of all groups 
(Vibrarians — 25 percent, principals = 30 percent, teachers - 


24 percent) indicated satisfaction with the librarian's part 
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in curriculum planning. A similarly low PEOPOFELONCOfrall 
groups (librarians - 25 percent, principals )=°25\percent, 
teachers - 33 percent) professed satisfaction with the 
school's library policy statement. However, a SiighthLy 
higher percentage of librarians, principals and teachers 

(45 percent, 40 percent, and 67 percent respectively) were 
Satisfied with the librarian's work with the staff in forming 
a library policy statement and library program. 

In respect to administrative library services in 
Generalethesauthors conclude that librarians and principals 
see a greater need for improvement than do teachers. 

This survey allowed respondents to record 
satisfaction or dissatisfaction with existing library 
services, and ascertained whether or not, in the opinions 
of the three groups, certain services were provided. 
However, it did not elicit expectations regarding the tasks 


or make comparisons among groups. 


Theoretical Writings 
Writings other than research which relate to the 
role of the school librarian were surveyed in order to 
determine recent and current patterns of thought and emphasis. 
Standards for School Library Programs, published by 
the American Association of School Librarians in 1960, 
established broad guidelines for all aspects of school library 


16 
service including the role of the librarian. It may be 


16 american Association of School Librarians, 
Standard . .. op cit., pp. 47-50. 
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34 
considered to represent the official position of authorities 
in the field of school libraries regarding minimum goaks 
towards which all school libraries in the United States 
Enculd aim. 

The following general areas are designated as the 
responsibility of the professional library staff: 

ts  Co-operating with all starf members an 
promoting effective use of the library. 

2. Providing reading, listening and viewing guidance 
for students. 

3. Evaluating, selecting and organizing materials 
and offering guidance in their use. 

4, Serving as materials resource person on 
curriculum committees. 

5. Serving on committees to evaluate textbooks and 
recommending library materials to supplement them. 

645 Participating 2m co-curricular activities tot the 
school. 

7. .Assuming responsibility, i& sdesignated head 
librarian in a, larger school, for the following: (a) 
designing and implementing the library program, (b) directing 
organizational and technical function, (c) serving on school 
policy-making bodies, (d) working co-operatively with the 
audio-visual unit if this is separate, {(e) co-ordinating the 
school's services with those of the public library, (f) 
helping to formulate a policy statement, (g) holding book and 


materials selection conferences with all staff members. 
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The updated standards, Standards for School Media 
Programs, published in 1969, uses the terms media centre 
and media specialist rather than library and librarian.?/ 
The functions enumerated are substantially the same, with 
the additional delineation of the following: 

1. Assisting teachers, students and technicians 
to produce materials. 

2. Assisting students to gain skill in. techniques 
of study, inquiry and critical evaluation. 

3.” Providing pertinent information to teachers 
regarding pupils. 

4. Serving on teaching teams, acting as a resource 
person in the classroom, and helping teachers to plan 
instructional experiences. 

5. "Providing information. to the Faculty on.current 
developments in education and in the various subject fields. 

Standards of Library Service for Canadian Schools, 
prepared under the auspices of the Canadian School Library 
Association and published in 1967, establishes guidelines in 
library service for the Canadian scene.+® The role of the 
librarian “is broadly outlined in this work.* Functions, are 

17 american Association of School Librarians and the 
Department of Audiovisual Instruction, National Education 


Association, Standards for School Media Programs (Chicago: 
American Library Association, 1969). pp. 7-12. 


18canadian School Library Association, Standards 


of Library Service for Canadian Schools (Toronto: Ryerson 
Press, 1967). ps, 22.. 
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grouped into the following categories: 

1. Building and organizing the materials collection. 

2. Assisting staff members to utilize materials 
(This includes instruction in library skills, reference 
services, reading guidance and compilation of bibliographies) . 

3s) -Training and directing clerical “and student 
assistants. 

4, Publicizing and selling the library program. 

Lucille Fargo was one of the earlier authors to 
outline the functions of school librarians. Since her 
book "The Library in the School was published in 1947 certain 
aspects of the role now considered vital were ignored.*” 
However, those tasks listed may still be considered valid 
though they no longer comprise the total role. Fargo groups 
the duties into four categories: 

1. Administrative 

2. °°Techniéal 

3)°"Educational ‘and ‘guidance 

4. Public Relations 

The administrative function is comprised of such 
duties as arranging schedules, determining policies and 
routines, acquisition, budgeting, and overseeing processing. 
Technical duties include classifying and cataloguing books 
and materials and may include organizing audiovisual aids. 


19F ucille Fargo, The Library in the School, 
(Chicago: American Library Association, eLo47). wepp. lia. 
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Educational and guidance duties include reading guidance, 
reference work, instruction in library use, curriculum 
enrichment work with teachers, and work with clubs and 
committees. Public relations duties consist of working 
co-operatively with students and teachers, and publicizing 
the library. Fargo distinguishes between the above 
professional tasks and routine tasks such as charging books, 
checking attendance, checking periodicals and typing book 
cards. She emphasizes that these tasks should be performed 
not by the librarian but by clerical or non-professional 
assistants. 

Gardiner asserts that the primary functions of the 
school librarian are the organization of the book collection 
and services to pupils and teachers.7° The librarian is 
seen to share with other school personnel the responsibility 
of seeing that the library functions as an integral part 
of the school. Gardiner believes that this integration is 
tol Ibe*achtieved? through providing) al well-rounded: collection 
to meet curricular and recreational needs and through 
creating a climate conducive to extensive use of the library. 

Eivseworthstresses ‘the! importance. Of ttherrole: of the 
school librarian thus: "Without the right kind of librarian, 


a school library seldom becomes more than a glorified 


20 sewel Gardiner, Administering Library Service in 


the Elementary School (Chicago: American Library Association, 
L954)5 “pe. Sl-—S2- 
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study-habk’. He categorizes the functions of the librarian 
as: (1) selection and organization of materials, (2) 
Supervising library staff activities, (3) reference work, 
i.e. helping or teaching students to locate information, 
(4) working with teachers in selecting and assembling 
materials, (5) preparation of special materials such as 
reading lists, bibliographies, news bulletins, displays, 
(6) other duties such as working with administrators, 
counsellors, and other library agencies.°* 

Swarthout discusses the interrelationships between 
the role of the librarian, the expectations of teachers and 
the effectiveness of the library program in promoting 
instructional Heskgkis She contends that many teachers, 
through lack of understanding of the library's function, 
regard the librarian as a clerical rather than a supporting 
professional, and therefore fail to make demands upon him 
which are consistent with his professional role and thus to 
gain maximum benefit from the library. She states: 

JelasceAtcthesoutset «the skbibrarian's»knowledge)of 

curriculum areas and resource materials should be 

expected to play a key function in the faculty 
planning to promote educational goals. When accept- 
ance of the librarian's role exists, it may be 
expected that classroom teachers are knowledgeable 


about libraries and library skills. This expectation 
would include an acceptance of the value of library 


21Ralph E. Ellsworth, The School Library (New 


York: The Center for Applied Research in Education Inc., 
T2965 )Gmpaiss: 


22tbib., pp. 36-41. 


23 owarthout; epadcrte 
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skills, an understanding of library skills, and a 
commitment to the use of many types of materials 
and a variety of methods.24 


Swarthout also asserts that one of the special 
contributions which the librarian brings to the educational 
program is the selection and organization of resources 
that promote the learning process of the school. In 
Support of the discovery approach to learning the author 
sees arrangements for inquiry and a responsive environment 
ae particular concerns of the librarian. 

Saunders posits that work with students and faculty 
is the most important aspect of the librarian's role. She 
Stetes: 


- selection, cataloging, compiling, bibliographies, 
and many other tasks are important jobs which 
directly affect the library program, and time must be 
given to them by all members of the staff. All of 
these services, however, are a means toward guiding 
teachers and students in the best use of the library. 
Therefore most of the librarian's time should be 
spent with teachers and students. 

' =. School Jibrarians must stop doung clerical 
tasks and other jobs which should be done by 
sub-professional personnel.25 


Delaney comments that some confusion exists about the 


role of the. librarian and that the daily tasks of one .librarian 


26 
may differ quite markedly from those of another. He 


suggests that a summary derived from lists compiled by many 


Hide Novena mac he 


2° Helen E. Saunders, The Modern School Library: 
Its Administration as a Materials Center (Metuchen, N. J.: 
Searecrowebress-lnewy,—1968), p. 150. 


26 sack D. Delaney, The New School Librarian (Hamden, 
Connecticut: Shoe String Press, 1968), pp. 3-5. 


eal tara 


Napidss 


Seine 
Siom. SE 


ws 


ssortdan ne act pons ws ax Lem ot cap aetRi 


fiod ade ia fous 38t smn 6 ded 


ae 
ee eg, f 7 » 


 fenovtsM) 


al: 


“iL Gy 
ping) git Be pied 


pr 3 te 
to Set BAG OF remy bina 


eon Stem 20 Yioitev & bas + 


= 


Bay 
i+ edrpads oaks sued ee 
Seid 

} 752 “| i Vp be | ets + iw 2 


3pAo Bris agisnetee ons “rT 


} ; a 


ontgves! ond’ stoma 
—- 


itow tedd atigog axshimee aur 


To Joades, Inga rani FeO OA 


STS 


ale ye > , . f ime * i i 
Sorte edot aio bas eiasd 
Taubes 186, lenoss asstonqraee | 


: one 


moe sed rh cae tee yatisisa 


gn oy 
) ignd Saris) bas a i ede 3 


> a nak ee 


paar sG 


~ 


ae ad a 
€ , J 
} ey Oh = at, 


' _ O 


40 


librarians would include: selecting materials, informing 
Staff of acquisitions, preparing bibliographies, finding 
information for students and teachers, teaching the use of 
the library, supervising the work of assistants, making 
schedules, and keeping records. 

Davies discusses at length the role of the school 
librarian in providing a quality school library program 


which is an instrument for educational excellence! She 


states: 


- - »- The status of the librarian has changed from 
studyhall monitor and book curator to team teacher, 
learning expiditer and media program engineer. 
Today's school librarian extends the library's 
resources beyond traditional printed materials to 
all sorts and kinds of media essential to the 
developmental needs of the curriculum and to the 
personal needs of students. The major function 

of today's school librarian is to join the resources 
for thinking into a pattern of purposeful, intelligent 
and profitable usage.28 


Davies sees the librarian's role as having several 
facets. The librarian acts variously as: (1) a mediating 
agent for educational excellence who integrates library 
services with the educational program, (2) a curriculum 
pore uieineans participates in curriculum committee, grade 
level and department meetings, (3) a materials specialist 
who selects, acquires and makes accessible a functional 
collection of instructional media which support the teaching 


program. Davies also provides a job description for the 


2? Ruth Ann Davies, The School Library, A Force for 
Educational Excellence (New York: R. R. Bowker Co., 1969) 
28 
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role of the school librarian. She lists thirty-four major 
functions of school librarians and categorizes them as 
administrative, educational or technical functions. 

Alexander, in an article on the myers 
multimedia role, emphasizes the part the librarian can play 
in helping children to achieve independence in learning. 
He must acquaint students with the various resources of the 
library; he must teach them how to use each resource; he 
must teach them to select from among the media that which 
will be most effective for each learning situation. 

Melnick states that the librarian can become "the 
hub around which the educational program of the school 


t She sees the librarian performing in the following 


flows". 
ways: (1) as a catalyst, bringing books and children together, 
(2) as a materials consultant to teachers, curriculum 
committees and students who plans with teachers for the 
selection and use of appropritate materials and their 
integration into study units, -(3)°as'a ‘teacher and storyteller 
who teaches library skills and brings beautiful stories to 
life to cultivate an awareness of the library. Melnick 
envisions greater specialization and more extensive use of 
the team approach in the libraries of the future as growth and 
29 elenora Alexander, "The Librarian's Multimedia 
Role," The Instructor, 7:55-6, November, 1964. 


300 s1erie Melnick, "The Librarian's Role," 


Theory into Practice, 6:40-3, February, 1967. 
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development continue to change the concept of the library. 

Frazier describes new tasks for librarians arising 
from new trends in instruction, >! Three major trends cited 
are greater use of technology and the resources for learning, 
greater independence in study and learning, and greater 
freedom from grade level restrictions. The new 
responsibilities evolving from these trends are: (1) 
providing for a greater flow and variety of materials 
which are relevant to new teaching needs, (2) teaching the 
use of materials in closer relationship to classroom 
purposes, (3) guiding and teaching students to find the 
information and ideas they want, to derive what they want 
from them, to organize them and to share them effectively 
with others. 

Manderson describes the role of the school librarian 
at the elementary level. She sees the librarian variously 
as teacher, administrator, public relations. person, media 
specialist and library clerk. As an administrator the 
librarian selects and orders books and materials, arranges 
workshops and in-service training for teachers, and trains 
assistants. As a teacher he instructs students in the use 
of books and the library, gives book talks, prepares displays, 

31 1exander Frazier, "New Trends in Instruction - 


New Tasks for School Librarians," School Libraries, 
12:13-6, January, 1963. 


32prancis Manderson, "The Role of the School 


Librarian," New Jersey Libraries, 2:41-2, Summer, 1969. 
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and serves on curriculum committees. As a media specialist 
he selects, orders and organizes all kinds of non-print 
materials and the media for their use. 

Cannon describes the role of the secondary school 
librarian.>> The functions which she lists include: (1) 
making teachers aware of the library resources, (2) helping 
them to plan lessons which will make optimum use of these 
materials, (3) integrating library skills into the 
curriculum, (4) providing special student services such as 
book talks, reading lists, and talks by local authors. 

W. A. T. Perrins expresses the belief that the 
librarian should have charge of audio-visual materials and 
media in order to provide central cataloguing so that students 
may use these materials in independent study and at a time 
when there is a felt esdgae He suggests that an increasing 
amount of the librarian's time should be spent on directing 
research, and that librarians should photostat materials 
required by students. He feels that interesting the slow 
learner through book talks, the use of varied media, and 
special materials selection is a particular concern of the 
librarian. ).: Other. responsibilities) which. Perrins,; cites.are 
selling the library program, providing specifications for 


library design and dispensing the library budget. 


33Marion Cannon, "Role of Secondary School Librarians,' 


New Jersey Libraries, 2:43-44, Summer, 1969. 
ate A. TT. Perrins, “The Changing, Bele of Che Scncal 


Librarian," Ontario Secondary School Teachers' Federation 


Bulletin, 46:77-8, March, 1969. 
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Betty Fast stresses the importance of teacher- 
librarian co-operation in pre-planning units to assure 
maximum use of appropriate materials and to integrate the 
teaching of library skills with classroom work. >> 

The librarian's role in the literature program is 
outlined by McGuire. °° The author emphasizes the value of 
group literature-sharing experiences as well as the 
individual guidance involved in helping to select the 
right book for the needs and interests of the child. The 
literature-sharing may take the form of discussions or 
presentations by librarians on special subjects, literary 
forms or new books. The librarian may work with small groups 
in special enrichment or motivational experiences. McGuire 
also stresses the importance of high teacher expectations 


regarding the role of the librarian if the library is to 


function effectively. 
SUMMARY 


A. reviewnofethe diterature; indicates a_paucity, of 
researchs relatingy tos the-role, of..the, school, Jibyarian...The 
research which has been conducted has examined different 
aspects of the role for different. purposes.,.However, it 
has not attempted to identify those tasks for which 

3 > Betty Fast, "Teachers and Librarians: Stage 


Managers for the Learning Program, Childhood Education, 
43:73-5, October, 1966. 


"PA ice Brooks McGuire, "The Librarian's Role in 


the Literature Program," Elementary English, 44:468-71, 
May, 019607 . 
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45 
conflicting expectations exist between the librarian and his 
referent groups. Nor have the theoretical writings cast 
must light on such conflicting expectations if they exist. The 
present study attempts to determine the degree of Similarity 
of expectations between the librarian and his referent 


groups. 


Guidelines Drawn From the Literature 

Certain guidelines and cautions which were observed 
in this study were suggested by the research reviewed. 

1. The sample used in many of the studies reported 
was either geographically limited or was drawn from 
superior or experimental schools. The sample for this 
study was randomly drawn from all the Alberta schools where 
a full-time librarian's services were provided. 

2. The studies reviewed concentrated on the school 
librarian's role either in elementary or secondary schools. 
The present study undertook to assess this role in more 
general terms by disregarding grade level. 

3. Of the studies reported, several investigated 
the school library services currently offered, while some 
investigated services which participants deemed desirable. 
However, none of these studies undertook a comparison of 
ideal and actual library services. The present study therefore 
undertook to investigate both current practice and the ideal 
perceptions of respondents, and to compare the two. 

4. The fact that many of the studies reported their 


findings simply in the form of percentages suggested a née. 
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for the more rigorous statistical analysis which was employed 
in the present study. 

5. The use of a five-point Likert scale in the 
instrument was deemed advisable in the light of the fact that 
the instruments used in many studies had only two or three 
response categories. 

6. The fact that some studies did not obtain a high 
percentage of responses suggested the procedure of securing 
the initial co-operation of superintendents and principals 


in order to obtain a high response ratio. 
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CHAPTER III 
DESIGN OF THE STUDY 


A review of the research which has been conducted 
on the role of the school librarian has revealed a small 
number of studies ealeted to some aspect of that role. 
However, no study was found which was specifically concerned 
with comparing the expectations held by the librarian and 
his primary referent groups regarding his various duties. 
Nor has any study reviewed ascertained the tasks for which 
conflicting Booect ations exist or for which expectations 
differ from current practice. The theoretical writings have 
been mainly concerned with the services which the school 
library should offer and which the school librarian should 
provide. 

The success which a librarian achieves in the 
performance of his duties may be determined, in part, by 
the emphasis which he accords to the various functions. In 
deciding whether or not to perform certain tasks and in 
determining their relative importance he is influenced by 
his perceptions of the expectations of his referent groups. 

Briefly, the purpose of the present study was (1) 

to determine the extent of agreement existing among librarians, 
principals and teachers regarding the degree to which 


certain librarian's tasks should be mandatory, and 
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(2) to determine the extent to which the expectationsaof 
these groups differ from current practice. 
The six null hypotheses were tested to ascertain 
whether or not significant differences existed at the .01l 


level of confidence. 
SELECTION OF RESPONDENTS 


Samples of each of the referent groups of the school 
librarian were considered in this study. Respondents were 
randomly selected from all public and private schools in 
Alberta, regardless of grade level, where full-time 


librarians were employed. 


The School Librarian Sample 
An alphabetical list of all the full-time librarians 


in Alberta was constructed from information obtained from 
Ghevtiles ot the Provincial School, Library Consultant, | From 
this: list of 288 librarians, sixty were randomly selected 


Lobe partacipation in. this: study. 


The Principal Sample 


The sample of sixty school principals was comprised 
of all those principals of the schools in which the randomly 


selected librarians were located. 


The Teacher Sample 


A random sample of 160 teachers was selected from 
those schools chosen on the basis of the librarian sample. 


Since this number represented ten percent of the total 
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number of teachers in all the schools, one in every ten 
teachers was selected from each school to constitute the 


teacher sample. 
THE INSTRUMENT 


A two-part questionnaire, from which the data for 
this study were obtained, was designed specifically for 
this study. Section A elicited information about 
respondents with respect to grade level taught or served, 
subject speciality, years of professional education, and 
library courses taken. Only teachers and librarians were 
asked to complete Section A. 

Section B of the questionnaire contained fifty-five 
statements of possible duties of the school librarian 
derived from the research and theoretical writings. The task 
items were chosen from three categories of professional 
librarian performance - administrative, educational and tech- 
nical - and from a fourth category of non-professional tasks. 

This section of the questionnaire permitted 
respondents to register whether or not, and to what extent 
they felt. a school librarian was obligated to perform each 
task. The responses were recorded on a Likert-type scale 
or five point continuum ranging from highly negative to 
highly positive. The response categories for each item were: 

Inia Definitely. should, not 

2... Preferably. should not 


3.. -May: or may not 
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4. Preferably should 


5. Definitely should 

The degree to which each task is actually performed 
was ascertained through the use of a parallel Likert scale 
applied to the same items but administered to librarians 
only. | This information was obtained from librarians on the 
basis that they are in the best position to know and report 
on actual practice. The response categories for actual 
performance on each item were: 

1. Never do 

2. Rarely do 

3. Sometimes do 

4. Usually do 

5. Always do 

The responses were weighted in direct proportion to 
the degree of obligation or of fulfillment. That is, the 
"definitely should not" response was weighted one while the 
"definitely should" response was weighted five, and, for the 
actual performance measurement, the "never do" response was 


weighted one while the "always do" response was weighted five. 


Testing the Instrument 


The instrument was refined with the assistance of 
a panel of experts in the field of school libraries. These 
seven experts included professors of Education and of 
Library Science, the Provincial School Library Consultant, 
and supervisors and consultants with the Edmonton Pubic 


School Board and the Sturgeon School Division. 
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After an initial questionnaire of fifty items was 
constructed, it was submitted to these judges for evaluation 
and comment. They were requested to comment on the clarity 
of the statements, the appropriateness of the tasks, and the 
comprehensiveness of the questionnaire. A copy of the letter 
of request forwarded to the panel of judges is included 
in Appendix B. Interviews were also arranged with three of 
the members of the panel in which discussion of various items 
accomplished further clarification. 

As a result of this procedure a number of the tasks 
were rephrased, some which were too broad in scope were 
narrowed or divided, and a few which had been overlooked 
were added. The revised questionnaire containing fifty-five 


task items is contained in Appendix A. 
COLLECTION OF DATA 


To elicit co-operation of the school superintendents 
iin ftheecounties, School divisions eand *distriactspintwhich 
the sample schools were located, a letter was forwarded 
explaining the study and requesting permission to approach 
the schools. A copy of the letter is included in Appendix 
B. Upon receipt of the letters of permission, which were 
returned by all the superintendents contacted, the materials 
for the study were forwarded to the schools. 

The names of the principals selected on the basis 


of the librarian sample were obtained from a list compiled 
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52 
by the Department of Education.+ The names of the teachers 
in each school were obtained from the files of the 
Department of Education with the exception of those in the 
Edmonton Public Schools which were supplied by the individual 
principals: 

All the materials to be distributed to a given school 
were forwarded under one cover to the principal of the 
school. Included in this material were letters of explanation 
and questionnaires for the librarian, the principal and the 
teachers, specified by name, included in the sample. The 
principal was asked to return all the completed questionnaires 
from his school. Copies of the explanatory letters are 
included in Appendix B. 

The procedure of having respondents complete the 
questionnaire only once could render questionable the 
reliability of the data since the individual task items 
might be differently rated by the same respondent at a 
different time. However, due to experimental constraints, 


a second administration of the questionnaire was impracticable. 


Percentage of Responses 


Ninety-three percent of the principals, 83 percent 
Of "the librarians and 71 percent ‘of. thé* teachers returned 


completed questionnaires. A summary of the number of 


1 operational Research Branch, Department of Education, 


Government of Alberta. List of Operating Schools in Alberta 
1970-1971. (Mimeographed) . 
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55 
questionnaires forwarded to and received from the three 


groups is contained in Table l. 


TABLE 1 


Responses by Groups Included in the Study 


ne ne eae ee 
rn ces 


Group Questionnaires Questionnaires Per Cent 
Forwarded Returned Returned 
I a ee 
Principals 60 56 9333 
Librarians 60 50 83433 
Teachers 160 114 Wale. 


TYPE OF ANALYSIS OF DATA 


Data from the questionnaires were processed largely 
through the use of data processing equipment although some 
of the calculations were performed manually. For each task 
a frequency.distribution for, the five response positions 
was made, and the mean and the standard deviation were 
calculated. The tasks were then ranked for each group 
according to the relative size of their means. To identify 
significant differences between the respective rankings of 
the tasks and between the degree of obligation attached to 


each task, certain statistical tests were used. 
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Spearman's Rank Correlation Coefficient Test 

The Spearman's Rank Correlation Coefficient test was 
used to compare the composite rankings of the fifty-five 
tasks by two groups in order to obtain a measure of their 
agreement: “According etoseSiegel, «“Iteisva imeasure sof 
association which requires that both variables be measured 
in at least an ordinal scale so that the objects or 
individuals under study may be ranked in two-ordered series."* 
In regard to the power-efficiency of the test Siegel further 
states, "The efficiency of the Spearman rank correlation 
when compared to the most powerful parametric correlation, 
GhetPearsonir,tis about 9h percent."> 

A group mean was calculated for each of the fifty-five 
tasks of the school librarian. Task means, calculated to two 
decimal places, were used as the basis for determining the 
rank orderings of the tasks for each group. However, since 
the reliability of the data is debatable, the determining 
of task placement within the rank order based on the second 
decimal may be questioned. The Spearman's rho test was used 


to determmnesthensignifiicance Sof the difference in opinion 


expressed by pairs of groups. 


The t test 


The t test was used to identify rating distribution 


differences for each of the fifty-five tasks between the 


2 sidney Siegel, Nonparametric Stabrseucs [hor ,the 
Behavioral Sciences (Toronto: McGraw-Hill Book Co., 1956) 
Dp. 202 


Spidey, oe 213. 
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5D 
various groups. The method of Calculating the t Yatio.was 
that described by Ferguson for independent samples.” 
However, there are three basic assumptions that underlie the 
use of parametric tests such as the t test. The first 
assumption is that the measures to be analysed are continuous 
measures with equal intervals, thus making it possible to 
perform the basic arithmetic operations. 

The second assumption is that of normality. In 
using the t test it is assumed that the samples have been 
drawn from populations that are normally distributed. 

The third assumption is that the groups are 
statistically the same, and therefore their variances are 
homogeneous. 

In a discussion of the above assumptions Kerlinger 
SLates: 

The evidence to date is that the importance of 
normality.and.homogeneity..issoverratedeariaengUnless 
there is good evidence to believe that the populations 
are rather seriously non-normal and that variances 
are heterogeneous, it is usually unwise to use a 
nonparametric statistical test in place of a parametric 
one. The reason for this is that the parametric 


tests are almost always more powerful than 
non-parametric tests.5 


The t test was deemed appropriate for the present 


study since the Likert scale used in the instrument was 


4 George A. Ferguson,, Statistical Analysis in 


Psycholo and Education (Toronto:McGraw-Hill Cook Co., 
LObO\y PDawlodnd6d. 


>Kerlinger, Fred N., Foundations of Behavioral 
Research (Toronto: Holt, Rinehart and Winston, sine 7.5967), 


Pp. 4225-259; 
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56 
assumed to be an equal interval scale and since an examination 
of the data in the frequency distributions for each task did 
not reveal any gross departures from normality. However, it 
was deemed advisable to analyse group differences statistically 
for homogeneity of variance. 

The results of the t test must be interpreted with the 
knowledge that, since 350 tests were performed, a significant 
difference could result from chance on one percent of these 


tests. 


Analysis of Variance 

In the analysis of the differences in the means for 
each task among the various groups, an Analysis of Variance 
was conducted, at the .01 level of confidence, to ascertain 


whether or not homogeneity of variance existed. 


The Welch Test 


Where the variances were found to be heterogeneous, 
further analysis was required. Methods to be used when 
variances are unequal have been developed by Cochran and Cox 
and by Welch. Where Cochran and Cox adjust the value of t, 
the Welch method makes an adjustment in the degrees of 
freedom. The Welch test was considered most appropriate for 
this study. Therefore, when the analysis of variance 
indicated a significant difference in variance, the task was 
further analysed by the Welch test to determine whether or 


not a significant difference did in fact exist in the means 


at the .01 level of significance. 
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CHAPTER IV 
ANALYSIS OF DATA 


This chapter is devoted to an analysis of the 
data collected to test the six hypotheses relating to the 
tasks of the school librarian. It first considers the 
composite agreement among librarians, principals, and 
teachers by examining the differences of opinion revealed by 
their relative rank orderings of the tasks. These ideal 
rank orderings are also compared with the actual rank order 
reported by librarians. The next section considers the tasks 
individually in order to compare the opinions of librarians, 
principals and teachers regarding the degree to which each 
task should be mandatory, and to compare the expectations of 
the three groups with actual practice. The fifty-five tasks 
are categorized according to type and are dealt with in 
clusters in order to determine the general areas of librarian 


performance in which the greatest disagreement arose. 
HYPOTHESES TESTED 


The six hypotheses which are concerned with a 
comparison of the opinions of the various groups and between 
these group opinions and actual practice are restated here 
for the reader's convenience. 

1. Librarians and principals view similarly the 


degree to which possible librarian's tasks should be mandatory. 
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2. Librarians and teachers view Similarly the degree 
to which possible librarian's tasks should be mandatory. 

3. | Prancipals and uteachercavi ew Similarly the degree 
to which possible librarian's tasks should be mandatory. 

4. The opinions which the librarian holds regarding 
the degree to which his possible tasks should be mandatory 
and the degree to which they are actually performed are 
Similan, 

5. Principals' opinions regarding the degree to 
which possible librarian'stasks should be mandatory and the 
degree to which they are actually performed are similar. 

6. Teachers' opinions regarding the degree to which 
possible librarian's tasks should be mandatory and the degree 
to which they are actually performed are similar. 

The rank order of the fifty-five tasks as perceived 
by the librarian and his referent groups is shown in Table 2. 
These rank orders are based on the opinions of the three groups 
regarding the degree of obligation which should, ideally, be 
associated with each task. It* therefore represents ideal 
practice injirespect/to the school” librarian” s; tasks “as 
perceived: by: librarians, principals and teachers. The rank 
order of the tasks according to actual practice, as compared 
to the ideal rank orderings by the three groups is shown in 
Table? 3. 

The mean for each group, derived from the frequency 
distributions shown in Tables I to LV, Appendix C, is 


indicated in Tables 2- and 3.~ This figure -indacates:the 
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65 
average degree of obligation associated with each task by 
the designated group. The column headed SD in each of 
Tables 2 and 3 refers to the standard deviation and shows 
the degree of consensus within the groups as to the position 
of the task on the scale. The smaller the standard deviation, 
the greater is the agreement. However, the size of the 
standard deviation is meaningful only in relation to the 


Standard deviation values of the other tasks. 


COMPARISON OF LIBRARIANS', PRINCIPALS' AND TEACHERS' 
COMPOSITE ASSESSMENT OF THE SCHOOL 


LIBRARIAN'S TASKS 


To obtain a measure of the composite agreement 
regarding the librarian's tasks which existed between the 
various groups, a Spearman's rho correlation was used. The 
purpose of this test was to determine whether or not a 
Significant relationship existed between the rank orderings 
of the tasks by one group and that by another group. 

The correlations which were revealed between the 
rankings’ of the tasks by the three groups, and the correlations 
between group rankings and that based on actual practice are 
shown on Table 4. These figures are well beyond the value 
required for significance at the 01 level. These positive 
correlations indicate that a high degree cof agreement 
existed among the three groups regarding the relative 
importance of the librarian's tasks, and that the three 


groups were largely in agreement with current practice. 
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Because of these high correlations none of the six 
hypotheses can be rejected. Therefore, on the strength of 
the Palatine rankings of the tasks alone, the librarian 
would not find himself in marked disagreement with either 
of his referent groups nor would the referent groups 
disagree strongly with one another, as posited by Hypotheses 
1, 2 and 3. Furthermore, on the basis of this measurement, 
none of the three groups would disagree markedly with current 


practice, as suggested by Hypotheses 4, 5 and 6. 
TABLE 4 


Spearman's Rank Correlation for Group Rankings 


Librarians Principals Teachers Librarians 
(Ideal) (Actual) 

Librarians 

(Ideal) 
Principals 290 
Teachers — eO7 ~94 
Librarians 

(Actual) ASH! 02 69 


Required for signiticance:, \.01 4 = 45.30 


A Spearman's rho of plus one, a perfect positive 


correlation, would have meant unanimous agreement regarding 


luenry E.. Garrett,. Statistics in Psychology: and 


Education. (Toronto: Longmans, Green and Co., 1958), p. 201. 
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the ranking of the tasks. None of the six hypotheses could 
then have been rejected, and further analysis would have been 
unnecessary. 

However, since complete agreement did not exist on 
thes manking= between pairs of position groups, the t test 
was used to discover the specific tasks in which disagreement 
arose. These specific tasks, grouped into categories, 
became the indicators of areas in which the three groups 
found themselves in disagreement. The six hypotheses were 


thus tested again in terms of individual tasks. 


COMPARISON OF GROUP OPINIONS AND OF OPINIONS 


WITH ACTUAL PRACTICE ON INDIVIDUAL TASKS 


The t Test 

The t test measured the difference at the .01 level 
of significance which existed between pairs of groups in 
regard to each librarian's task. 

Out of the fifty-five tasks, there were four in which 
librarians' opinions differed significantly from those of 
principals, there were twenty-six in which librarians! 
opinions differed. significantly from those of teachers, and 
there were thirteen in which principals' and teachers' 
opinions differed significantly from one another. 

In the comparison of the ideal perceptions. of the 
three groups with actual practice, there were thirty-five 
tasks in which the librarians' ideal perceptions differed 


significantly from actual practice; in thirty-six of the 
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tasks the expectations of principals differed significantly 
from actual practice; in twenty-seven of the tasks the 
expectations of teachers differed significantly from 


actual practice. 


Analysis of Variance 


An analysis of variance was also performed for each 
task to ascertain whether or not homogeneity of variance 
existed between groups, as the t test assumes. When the 
Analysis of Variance determined that the variances of the two 
groups differed significantly, the results of the t test 
became invalid. Therefore a Welch test was applied to each 


task in which the variance was found not to be homogeneous. 


The Welch Test 

In the tasks where the assumption of homogeneity of 
variance was shown to be untenable, the Welch test made a 
correction by adjusting the degrees of freedom. 

In the comparison of the ideal perceptions of 
librarians and principals, the Welch test was not required 
for any task in which the t test had shown a significant 
difference. When the opinions of librarians and teachers 
were compared, the Welch test was required for nine tasks 
where the t test had shown a significant difference. Ina 
comparison of the expectations of principals and teachers, 
for four of the tasks in which the t test had shown a 


significant difference the Welch test was required. 
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In the comparison of librarians' ideal perceptions 
with actual practice, the Welch test was required for 
thirteen of the tasks in which the t test had shown a 
significant difference. When principals' expectations were 
compared with actual practice, the Welch test was required 
for twelve of the tasks where the difference was significant 
according to the t test. In the comparison of teachers' 
expectations with actual practice the Welch test was required 
for fourteen of the tasks where the t test had shown the 
means to be significantly different. 

In all the aforementioned tasks the significant 
differences in mean which were found by the t test were 


substantiated by the Welch test. 


Administrative Tasks 

The administrative tasks in which significant 
differences of opinion were found between pairs of groups 
can be wseen tins Table 2. Table 3 shows the administrative 
tasks4+in which significant differences were revealed between 
actual practice and the expectations of the three groups. 
The obtained values of t between the ideal perceptions of 
pairs of groups is shown in Table 5. The values of t 
between group opinions and actual practice can be found in 
Table 6. The frequency distributions of responses for 


each task are shown in Table I to LV, Appendix C. 


7 / 

cumauienonred, Ne ‘one anbided oe 
sot ‘Bexiupes BBW tase m4 om 
& awore bet tee + add sos ait 


exew shoidejioagte ‘a Lagoi ttl codW sos GSTIIh J 
heiivpss ssw Jess do raw pit esto at 
sapvitinpie sew somexetiib ent eiotiw edaisd vont 

‘'axerosst ta “gs kennamie sitet” 3068 3 ons of 
bexieps any test. do few eds evitosie Jysudoe AotW 
sit awode bed 3263 4 Prey axedw anxest. eat to 

Sib soT IE ‘acest 

tasoittipte eds | sataed benotsnemstots ont Lis nt 

oxew test's ody yd Rave? Siow rote asem ra 


a 


vaaed do.low ' eric xa 


tosottinpte, fig edi At, aneist, ovis: ti site sais Sf 
equoip 6 extsg noewsod Beso stew nostias 4 ae 
evites talc bmbis ‘ont au, E ‘Sftst - Svat ak com 
nsewsed bolsaver ‘Si9W asonotsd2ih fasokRinghe t 
-8quortp pmere en Fo lenosdsdoonste soft Bas! ¢ 
to anocidygesx4q fasbi sid hhedwsed 3 ae: sie 
+ to esuley sah are ‘Sidet ni «adda at vw 
AL bavet of 69; nan Nears (6 on 
wot esenogeos Io. eaoisudrstetb y 
.2 “ibasqg4 \Vd as hn 


70 


*peztnbez jou 4sey yOTeM :°U'n 


"UN 900° SLC 8P 

ae 700° S8°z "UN 500m ove GP 

T00*> TOs > hes "UN 700° oGErz vt 

T00°> 100 > vy' E€ 

LOO T00°> 96°€ 97 
G00° Cease "UN T00°> 09°% T 

Cae ATT TS 2 AS ee] AATT TG a AATT EO =ASeT tq aq xSeL 

-eqoidg -eqoidg -eqoidg -eqoig —-eqoidg -eqoidg 

YOTOM peuteqqo YoTOM poutezqo 8 =66yoTeMm peuteqgqo 
SZeyoesey pue sTedtoutisg SzZeyoesy pue sueTrezqtyT s~Tedtoutzq pue suetzerzqty 


pezeduod suotjej,oedxg dnorzy 


soueoTFtTubts FO TeAeT TO* euq ze sdnozy useMjeq 
pezesFtq Suotjdeczsg Teepl yoTyum AOF sysey, SATA eIgSTUTrUpy 


G¢ HIaVL 


—.  -tetew ~ Kemrissdd. dsiew. 


“60659 '° =sderd —~sdox 
; oWateno -  Ytelid- = WILE 


—s > =e Se 
= 200. Fe: aS MU 
eS , 
. £00 foo-.> ae. 
LOU. > [00 7 Ke 
p 
i 7) a 
: A.V 
= i" 
e7lis 
a a 7 os nD ee a ee 


“of 


| a ie a 
ee a | | ‘Sexsame encitgias xE quoxd = See 
Leen Oe ee oer ee Ree 7 a ae 

"fa, BRadoestT bas eisqioant4d -  pysdssst Bits ensixewahi af isgtod oo 


é ae i =—s ~ — = 
pes eam ae ne eo er ele, See ven 
oS = 


a 


berissdo “WSTew |. cs 


—_ - 
se ig Fx aT 
dor - = 2 Sauss - Be: 
cf 7 


os 
apy s - 
a 


[Ov.>-- @Yce tM 300% 
BN oh 


BOO. ag.8. Sg — 900. 


7k 


19002 700° Ole €00° c00s O07°€ cS 
LQO* > L000 SLaS 00> > LOO 36°56 OO - LOG; > Vicwes 67 
100 "> LO Oe SET “U°N LOCs > 6.146 £00} LOG > CoOL, 87 
Teo "2 T00°*> S7 OT “a°N TOOm> 3277S TO0*> ROO LO 9 ev 
Z00- GO0e SCs °U°N LOGS Vere LES 
“U°N T00°> Cree T00°> LOOg@ tis Ba” N T0Qy > 6a & ce 
TQ0 > Lo00 “> 08-7 "OO => LOGS 519° T00°*> LOG > Ome oC 
TOO 2 LOO LODL T00°> TO@g> GCS 49 LOC T00°> cv Ss ES 
aN L100 > OCSGL SION LOO #6 led sa. N Wop 0.98 02 
NN LO0gr “BL << oun 
T00°> GO 0\= 18 =6 LONG) 2 LOO™ “60 4 Loon LO Cie 60°S Gil 
LOO “> T00°> Co ee a 
AATT IG AATITG = AATTTG AATTTG 4 AATTTG AATT Iq 4 >SeL 
-eqoid -eqoig —eqoid -eqoid -eqoid -eqoid 
YOTOM peuteigqo YOTOM peuteqyqo YyoTOM peute zqo 
(Teepl) sreyorsy, (Teepl) sTedtoutig (Teepl) suetzezqTT 
pue (Tenj}ov) sueTreAzqTT pue (TenjzoYv) sueTAeAQTT pue TenjZoW) sueTreAGTT 


eoTzOeAg TenjZoOW OF peAedwoDd suotjeWoedxy dnozy 


re QGP 
SP 


SouUeDTITUbTS JO TOAST TOQ* ey 4e SeOdTRIOeAG TenqjoV 
WOATF peAeFFTG suotjdeozeq Teepl YOTYUM AOF sysey, oATWeAASTUTUPY 


9 ATAVL 


cay 


<a a 
Rm © 
o a 
sos Vv 


£80. 


100. 
too. 
£00. 
100. 
Tos 
$90. 
roo. 
L00% 
£00. 
£00. 


Vv 


eS.e 
ares 
eres 


S2o0 


a8 


£T.2 
ES LE 
Nh.2 
er. 
£e.2 
o0.£ 


{ 
£60. £00.>  ~eb.e ST 

= 
‘A.V 500-7 0.8 Gs 
T00.> ~- 10G.> - ab. es 
£00. fou.> sev ~ Bs 
aU [00> ELE £& 
LO02> 200.2 Oye & 
FOG. > fO0.> SS.0f BS 
£00..> i0G.>  BE.2 es 

sé 


.bexivupei ton Jseof do Lew 2 RU 


TZ 

Eighteen of the fifty-five possible librarian's tasks 
fall into the category of administrative tasks. The 
expectations of teachers differed from those of librarians 
on four of the administrative tasks while those of principals 
and librarians differed on two. The expectations of principals 
aescO-Crrrered from those of teachers for three Caske. 

Between actual practice and the ideal perceptions 
of librarians, significant differences occurred on nine of 
the administrative tasks. In eleven of the eighteen tasks, 
Significant differences were found between actual practice 
and the expectations of principals. Significant differences 
were revealed between the expectations of teachers and 
eceuar practice “in ten “ofthe eighteen “administrative 
tasks. 

In four of the eighteen administrative tasks, no 
Significant differences were revealed between group opinions 


or between the varrous group Opinions “and actual practice. 


Task 1. Evaluate and select books and other 
materials. 

In a comparison of the ideal perceptions of the 
three groups, significant differences appeared between 
librarians and teachers and between principals and teachers 
in respect to this task. It can be seen in the frequency 
distributions (Table I Appendix C) and in Table 2 that 
librarians placed more emphasis on this task than did 


principals or teachers, with a mean of 4.62 compared to 
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13 
4.30 and 3.89 respectively. From Table 5 it can be seen 
that the obtained value of t was 4.60 between librarians and 
teachers and 2.83 between principals and teachers, both of 
which exceed the required .01 level of significance. 
Librarians ranked this task tenth while principals ranked 
it sixteenth, and teachers placed it twenty-sixth in order 
of importance (Table 2). 

Significant differences occurred between actual 
practice and the expectations of only one group, the 
teachers, in respect to this task. The frequency 
distributions (Table I, Appendix C) and Table 3 show that 
teachers, with a mean of 3.89, placed less importance on 
this task than was actually accorded it by librarians, with 
a mean of 4.42. The difference in means, as shown by the t 
value of 3:63, is significant beyond the .01 confidence level 
(Table 6). The marked difference in standard deviation, .60 
for actual performance compared to .95 for the teachers’ 
expectations, indicates that there was more agreement among 
librarians in actual practice than among teachers according 
to their expectations. Teachers ranked the task twenty-sixth 
while it was actually placed seventh in order of importance 
by librarians (Table 3). 

Divergent expectations were revealed between 
librarians and teachers and between teachers and principals, 
while the expectations of teachers also differed from actual 


practice in regard to the selection and evaluation of 


materials. 
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74 
pask 12., Create an attractive, welcoming atmosphere 
ane toe, library... 

Table 2 shows that no significant differences were 
revealed between the expectations of the three groups in 
regard, to.this, task. 

Significant differences were found, however, between 
actual practice and the expectation of all three groups 
(Table 3). The frequency distributions (Table XII, Appendix 
C) and Table 3 show that all groups stressed this task more 
than did, librarians in actual practice... A mean of 4.22 was 
found for actual practice compared to 4.84 for librarians' 
ideals, 4.80 for those of principals, and 4.76 for the 
teachers' expectations. The obtained values of t were 5.48 
between actual practice and librarians' ideals, 5.29 between 
actual practice and principals' expectations and 5.81 between 
actual practice and the ideal perceptions of teachers 
(Table 6). All of these t values exceed the reguired .01 
level of significance. Table 3 shows that librarians, 
teachers, and principals ranked the task ideally in third 
place while it was placed eleventh in actual practice. 

It is evident that in actual: practice librarians 
did not meet their own expectations nor those of their 
referent groups in regard to creating an attractive 


atmosphere in the library. 


Task 13. Order and receive books and other materials. 
A comparison of the expectations of the three groups 


with one another revealed no significant differences in 
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Fespectuto this baskedTabbeu2),. 

Significant differences, as shown on Table 33 
were found between actual practice and the expectations of 
only one group, the principals. The librarians, with a mean 
of 4.44 actually accorded this task greater emphasis than 
principals, with a mean 3.91, expected them to place on it 
(Table 3). The value of t between these two groups was 
fonndntosbem2:.76 which isssignificant beyond stheas0lmilevel 
(Table 4).  In-actual practice, librarians ranked this task 
sixth while, ideally, principals gave it a rank number of 
29.5 (Table 3). 

Thoughthe three groups agreed on the degree of 
obligation associated with this task, a discrepancy was 
found to exist between the expectations of principals and 


actual practice in regard to the acquisition of materials. 


Task 20. Co-ordinate the services of the school 
library with those of the public library. 

No significant differences were found between the 
expectations of the three groups regarding Task 20. 

In the comparison of expectations with actual 
practice, the librarians actually placed a lesser degree of 
importance on this task than was expected by all three 
groups, as can be seen by the frequency distributions (Table 
XX, Appendix C) and Table 3. The mean shown here for actual 
practice is 2.20 compared to 3.70 for the librarian's ideals, 


3.63 for those of principals, and 3.69 for those of teachers. 
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The values of t between actual practice and librarians', 
principals' and teachers' expectations were 3.60an8 ol9 dand 
10.30 all of which greatly exceeded the .01 level of 
Significance (Table 6). The marked difference in standard 
deviation,©.29 for actual practice compared to 81, «86; and 
-62aforethepideal pércéptionssof alLibrarians;iprincipals and 
teachers respectively, shows that there was much more 
consensus among librarians in actual practice than among any 
of *thesthreeugroupsinvexpectations (Table: 3) :)»Ideally, 
bibrarians)gave this task a rank number of 37.5, principals 
gave it thirty-eight, and teachers 33.5, while in actual 
practicesitmwas placed fifty-first«inpordercoftimportance. 

Although agreement appeared among the expectations 
of the three groups, current practice did not meet these 
expectations in respect to co-ordinating school and public 


library services. 


Task 23. In co-operation with the administration 
and staff, formulate-a library. policy: statement (1.,e. a 
statement of the philosophy of the library). 

Tt can be- seen from Table 2 that no srgnaticant 
differences existed between the ideal perceptions of the 
three groups respecting this task. 

Significant differences were found, however, between 
actual practice and the expectations of all three groups 
(Table 3). . The frequency distributions (Table XXIII, 


Appendix C) and Table 3 show that all groups stressed this 
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task more than did librarians in actual practice. A mean 
of 3.08 was found for actual practice while a mean of 4.40 
was found for librarians' expectations, 4.46 for those of 
principals, and 4.26,for those of teachers. The obtained t 
values were 5.45 between actual practice and librarians' 
ideal perceptions, 6.53 between actual practice and 
principals' expectations, and 7.07 between actual practice 
and teachers' expectations (Table 6). The standard deviations, 
1.44 for actual practice compared to .89 for librarians' 
expectations, .60 for principals' expectations and .69 for 
teachers' expectations, indicate a greater dispersion of 
responses among librarians in actual practice than in the 
other three groups in expectations. Table 3 shows that the 
task was actually given a rank number of 38.5 whereas 
librarians ranked it ideally in twenty-second place, 
principals placed it twelfth, and teachers gave it a rank 
number of 14.5. 

Eniactualepractice pelibrartansgdwdynot meetdthepr 
own expectations or those of their referent groups in regard 


torformubatingea Jibnany pobreyestatement: 


Task 26. Plan with the administration and staff 
for the integration of the library program into the total 


educational scheme. 
In a comparison the ideal perceptions of the three 
groups, significant differences were revealed between those 


of teachers and principals. Table 2 shows that principals 
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78 
emphasized the task more than did teachers, with a mean of 
4.84, compared to 4.45. The value of t between these two 
groups was 3.96 (Table 5), which is significant at the .01 
level. Principals gave it a rank number of 1.5 while teachers 
ranked it sixth in order of importance. 

Significant differences were also found between 
actual practice and the expectations of librarians, 
principals and teacher, as shown by a mean of 3.34, compared 
to 4.72, 4.84, and 4.45 respectively (Table 3). The t 
Values between actual practice and librarians" 7 principals", 
and teachers' expectations were 7.98, 9.62, and 7.80 
respectively, all of which greatly exceed the required .01 
level of significance (Table 6). Table 3 shows a marked 
difference in standard deviation, 1.09 for librarians in 
actuabipractice tcomparedisto. :53;7 #37, sande.69 forthe 
expectations of librarians, principals, and teachers 
respectively. These figures indicate a lesser degree of 
consensus in actual practice than among any of the groups 
in their opinions. In actual. practice this task was given 
a rank number of 28.5 as compared to 6.5 by librarians in 
their ideal responses, 1.5 by principals, and 6.0 by teachers 
(Table 3). 

It is apparent that teachers and principals did not 
agree regarding the integration of the library program into 
the total instructional scheme, and that actual practice did 


not meet the expectations of any of the groups ire rehis 
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Task 33. Publicize and promote the library program 
(i.e. the program of instruction, services and activities 
which the library provides to students and teachers) by 
such means as displays, bulletins, and personal contact. 

In a comparison of ideal perceptions regarding this 
task, a significant difference was found to exist between 
principals, with a mean of 4.68, and teachers, whose mean 
was 4.33 (Table 2). The t values between these two groups 
was 3.44 (Table 4), which is significant at the .01 level. 
It can be seen in Table 2 that principals ranked this task 
fifth while teachers ranked it ninth. 

In comparing actual practice with group expectations 
Significant differences were found in all three comparisons. 
In ideal terms, librarians, principals and teachers all gave 
greater stress to this task than was actually given it, as 
shown by the respective means of 4.46, 4.68 and 4.33 
cComparedtto 37590 .(Table?3)e* The values cof ttewere 339 
between librarians' actual performance and their ideals, 
5.73 between actual performance and principals' expectations 
and 3.43 between actual practice and teachers' expectations. 
All these t values exceed the .01 level of significance 
(Table 6). Much less agreement existed within the librarian 
group according to actual practice than within any of the 
three groups according to expectations. This is shown by 
the marked difference in standard deviation, 1.88 for actual 
practice compared to .75, .47, and .67 for the expectations 


of librarians, principals and teachers respectively (Table 3). 
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It can be seen in Table 3, however, that this task was ranked 

seventeenth in actual practice while, ideally, it was given 

a rank number of 17.5 by librarians, it was ranked fifth 

by principals, and it was placed ninth by teachers. 
Disagreement arose between the opinions of principals 

and teachers regarding the promotion of the library program 


as well as between actual practice and all group expectations. 


Task 37. Involve teachers in evaluation and 
selection of books and materials. | 

No significant differences appeared in the ideal 
perceptions of the three groups in regard to this task. 

In a comparison of actual practice with group 
expectations, significant differences were revealed between 
actual practice and the expectations of librarians and 
principals. Ideally, greater emphasis was placed on this 
task by librarians, with a mean of 4.46 and by principals 
with a mean of 4.36 than was actually accorded it by 
librarians, whose mean was 3.86 (Table 3). The value of t 
was 3.64 between actual practice and librarians' expectations, 
and 3.24 between actual practice and principals' 
expectations. Both of these t values are significant beyond 
the .01 level (Table 6). This task was actually ranked 
eighteenth compared to the ideal rank numbers of 17.5 and 
14.5 given it by librarians and principals respectively. 

Although agreement existed in ideal perceptions of 
the degree of obligation associated with this task, neither 


librarians nor principals agreed with current practice. 
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Task 43. Evaluate the library program, services 
and materials in terms of staff and student needs and of the 
Canadian standards. 

No significant differences occurred between the 
wacad perceptions ofthe three groups in respect to tiie task, 

In a comparison of ideal perceptions with actual 
practice, all groups gave significantly greater emphasis to 
this task” than was actually accordéd” it.” Tables" shows a 
mean of 3.40 for actual practice compared to 4.50%" 4.36, 
and 4.27 for the expectations of librarians, principals and 
teachers respectively. The values of t between actual 
practice and librarians', principals' and teachers' 
expectations were 6.07, 5.45 and 5.86 respectively (Table 5) 
all of which are significant well beyond the .01 level. 
The standard deviations of 1.10 for actual practice compared 
to-.64 for the: expectations of librarians, “e/ “for™’those, of 
Peincipals and ./5. for those of teachers indicate marxeary 
more disagreement among librarians in actual practice than 
among any group in expectations. It was given an ideal rank 
number of e14 45) byelibrarians, 14.5 .by principals and 13 by 
teachers while it was actually ranked twenty-seventh in order 
of importance. 

Though agreement existed in expectations regarding 
library evaluation, actual practice did not meet the 


expectations of any of the three groups. 
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Task 44. Make provision for the use of the library 
by classes, groups and individuals. 

Significant differences in expectations regarding 
this task were found between librarians and principals and 
between librarians and teachers. It was emphasized more 
by librarians, with a mean of 4.84, than by principals, 
with a mean of 4.50, or by teachers, with a mean of 4.40 
(Table 2). The values of t were 2.95 between librarians 
and principals and 3.75 between librarians and teachers, 
as shown on Table 5. Both these differences exceed the .01l 
level of significance. This task was ranked third in 
importance by librarians, while principals gave it a rank 
number of 9.5, and teachers ranked it eighth. 

No significant differences were revealed between 
actual practice and the expectations of the three groups. 

The responses regarding the scheduling of the 
library indicate that, although a disparity existed between 
the librarian and both his referent groups in ideal 


perceptions, all groups were in agreement with actual practice. 


Task 45. Prepare and administer the library budget. 
In comparing ideal perceptions regarding this task, 
significant differences were found between those of librarians 
and principals and between those of librarians and teachers. 
Librarians placed the most importance on this task, as 
shown on Table 2, with a mean of 4.26 compared to 3.75 for 
principals and 3.74 for teachers. The t value, between 


librarians and principals was 2.79 and 2.85 between librarians 
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and teachers. Both of these differences are beyond the 
required .01 level of significance (Table 5). Librarians 
gave it a rank number of 25.5 while principals ranked it 
thirty-third and teachers placed it thirty-second among 
the tasks. ae 

No significant differences were found between actual 
practice and group expectations. 

Differences in opinions arose between the librarian 
and his two referent groups regarding budgeting for the 


library, but all groups approved of current practice. 


Task 48. Plan library quarters and facilities for 
new or renovated libraries. 

A significant difference was found between the 
ideal perceptions of librarians and teachers regarding this 
task. Librarians placed a greater degree of obligation on 
it with a mean of 4.22 compared to 3.88 for eee 
(Table 2). The value of t between these two groups was 
2./8.which is-significant at, the ..01. levels (Tabie 5). 
Librarians gave it a rank number of 27.5 while teachers 
ranked it twenty-eighth. 

In a comparison of actual practice with group 
expectations Table 3 shows that a significant difference 
occurred between actual practice and the expectations ofvati 
groups. Librarians actually placed much less stress on 
this task than it was ideally perceived to merit as shown 


by the mean of 2.02 for actual practice compared to 4.22 
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for the expectations of librarians, 3.96 for those of 
principals and 3.88 for those of teachers (Table 3). The 
values of t for this task were 10.21 between actual practice 
and the opinions of librarians, 9.19 between actual practice 
and those. of principals, and 10.45 between actual practice 
and those of librarians. All of these figures greatly exceed 
ehe .Ul level of significance (Table 6). In actual practice 
it was ranked fifty-fifth among the tasks, while, ideally, 
librarians gave it a rank number of 27.5, principals gave it 
26.5 and teachers placed twenty-eighth. 

Librarians and teachers were found to disagree 
regarding the planning of libraries, and none of the three 


groups agreed with current practice. 


Task 49. In co-operation with teachers, plan and 
implement a library program. 

No significant differences were found to exist in 
the ideal perceptions of the three groups regarding this 
task. 

In actual practice this task was accorded 
significantly less importance than it was in the opinion of 
any group. Table 3 shows a mean of 3.64 for actual practice 
compared to 4.50 for the expectations of librarians, 4.54 
for those,of principals, and 4. 29 for those of teachers. 

The values of t were 5.43 between actual practice and the 
ideal perceptions of librarians, 5.93 between actual practice 


and those of principals, and 5.78 between actual practice and 
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85 
those of teachers (Table 6). These differences are all well 
beyond the required .01 level of ditynititiea rides The standard 
deviations were 1.19 for librarians adusranié to actual 
practice, icempared, to 67 for librarians: -60 for principals 
and .63 for teachers according to their expectations 
(Table 3). These figures indicate greater agreement among 
the members of each group in opinion than among librarians 
in actual practice. In actual practice this task was given 
a rank number of 24.5 while, ideally, librarians gave ita 
number of 14.5, principals ranked it eighth in importance, 
and teachers placed it twelfth. 

Although no disagreement existed in the opinions of 
the three groups regarding the planning and implementation 
of a library program, current librarian performance did not 


meet these expectations. 


Task 52. Organize and oversee the circulation 
of library materials. 

No significant differences were revealed in the 
ideal perceptions of the three groups regarding this task. 

In comparing expectations with actual practice, 
significant differences were found between actual practice 
and the opinions of both principals and teachers, as shown 
by the mean of 4.68 compared to 4.27 and 4.31 respectively 
(Table 3). The t values were 3.00 between actual practice 
and pricipals' expectations and 3.11 between actual practice 


and those of teachers, both of which are significant beyond 
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86 
the .01 level (Table 6). In actual practice this task was 


ranked first in importance while, ideally, it was ranked 
nineteenth by principals and eleventh by teachers. 
Principals, librarians and teachers agreed in their 
opinions regarding the overseeing of circulation, but 
principals and teachers both disagreed with actual practice 


in this regard. 


Administrative tasks for which no differences existed. 
In four out of the eighteen administrative tasks, no 
Significant differences were revealed either in the various 
group expectations or between these group expectations and 
actual practice. These were Tasks 5, 28, 41, and 53. 

Task 5 is: Arrange the library and its materials 
for maximum accessibility. 

Task 28 is: Assume responsibility for discipline 
of students using the library. 

Task 41 is: Prepare statistical, financial and 
progress reports on the operation of the library. 


Task 53 is: Train and supervise all paid, volunteer 


and/or student assistants. 


Educational Tasks 


The educational tasks in which significant differences 
of opinion existed between pairs of groups are shown in 
Table 2. The educational tasks’ in which differences were 
revealed between actual practice and the ideal perceptions 


of each group can be seen in Table 3. Table 7 shows the 
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88 
tasks in which a significant t value was found between 
group expectations. The obtained t values which were found 
to be significant between actual practice and the various 
group expectations are shown in Table 8. The frequency 
distributions from which the means were derived are 
contained in Appendix C. 

Twenty-two of the fifty-five tasks are classified 
as educational tasks. In comparing the ideal perceptions 
of the three groups regarding these possible educational 
tasks, a significant difference was found to exist between 
librarians and principals for only two tasks. Between the 
expectations of librarians and teachers, significant 
differences were found for thirteen of the twenty-two tasks, 
Between principals and teachers significant differences of 
opinion were found for thirteen of the twenty-two tasks. 
Between principals and teachers significant differences of 
opinion were found for two of the twenty-two tasks. 

In a comparison of ideal perceptions with actual 
practice, significant differences appeared between librarians! 
actual performance and their ideals in eighteen of the 
twenty-two tasks. Between actual practice and the 
expectations of principals significant differences appeared 
for fifteen tasks. Significant differences between actual 
performance and the ideal perceptions of teachers occurred 
on twelve of these educational tasks. 

In only one of the twenty-two educational tasks 


were no significant differences revealed either between 
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90 
group opinions or between actual practice and the various 


group expectations. 


Task 2. Become familiar with the educational 
Program and) curriculum of the school. 

In a comparison of the ideal perceptions of 
librarians, principals and teachers, no significant 
differences were revealed regarding this task. 

When actual practice was compared to the various 
group expectations, however, significant differences appeared 
in all three comparisons. It can be seen from the frequency 
distributions. (Table II, Appendix C) and Table 3-that all 
groups emphasized this task more in ideal terms than did 
librarians in actual practice. A mean of 4.46 for actual 
practice may be compared with 4.88 for the expectations of 
fibrarians, 4.77-for those of principals and 4.75 for those 
of teachers. The values of t were 4.27 between actual practice 
and librarians' ideal perceptions, 2.84 between actual 
practice and principals' expectations and, 3.34 between actual 
practice and those of teachers, all of which differences 
exceed the .01 level of significance (Table 8). However, 
in actual practice this task was given a rank number of 4.5 
while, ideally, librarians ranked it first and principals 
and teachers both ranked it fourth. 

Although no disagreement existed in the opinions of 
the three groups actual performance did not meet the 


expectations of any group in respect to being familiar with 


the curriculum. 
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Task 3. Keep teachers informed regarding new and 
existing materials in the library. 

No significant differences in opinion were found 
among the three groups concerning this task. 

In actual practice librarians gave this task 
Significantly less emphasis than librarians, principals, and 
teachers felt that it should receive, as shown by the means 
of 4.34 compared to 4.84, 4.84 and 4.79 respectively 
(Table 3). The obtained t between actual practice and 
librarians' expectations was 4.68; between actual practice 
and principals' expectations it was 4.88; between actual 
practice and teachers expectations it was 5.08. Table 8 
shows these values to be significant well beyond the .01l 
level. This task was actually given a rank number of 8.5 
compared to an ideal rank number of .03 by librarians and 
PP oPoyDothe principals ands Leachers. 

All groups agreed about ideal practice concerning 
this. task ebut.in. actual, practice Jibrarians, didinot meet 
their own expectations nor those of their referent groups 


with respect.to informing teachers about materials in the 


bibrary . 


Task 7. Keep records of individual students” reading 
ability ana interests. 

In comparing the ideal perceptions of the three groups 
regarding this task a significant difference occurred between 
those of librarians and teachers. The mean of 3.06 for 


librarians compared to 2.54 for teachers indicates that 
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teachers cast a negative vote for this task as compared to 
a slightly positive one for librarians (Table 2). The 
obtained t between these two groups was 3.14, which was 
Significant at the .01 level. Librarians ranked this task 
forty-fifth among their tasks while teachers placed it 
Sigty=ethird. 

In a comparison of group opinions with actual practice, 
although it was placed low in the scale by all groups, it 
was emphasized significantly less in actual practice than in 
the expectations of any group. Table 3 shows a mean of 2.08 
for actual practice compared to 3.06 for librarians' ideals, 
2.77 for those of principals and 2.54 for those of teachers. 
The values of t were 4.75 between librarians' opinions and 
actual practice, 3.69 between principals' opinions and actual 
practice and 2.77 between teachers' opinions and actual 
practice. All of these differences exceed the .01 level of 
Significance. (Tableo8).inInsactual practices thisataske was 
ranked fifty-fourth while in ideal terms librarians placed 
itbforty-fitth; principalsnplacedoitifiortyssixthpand teachers 
rankednit-fifty-—tharde 

In ideal perceptions only librarians and teachers 
disagreed, but none of the three groups agreed with actual 


practice in regard to keeping records of students' reading. 


Task 8. Serve as resource consultant on curriculum 


committees and at department or grade meeting. 
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The expectations of librarians and teachers were 
Se oittaCancly different im PSeSpect CO wns task. —bibrarvars, 
with a mean of 4.46, placed more emphasis on this task than 
did teachers with a mean of 3.95 (Table 2). The value of t 
between these two groups, 3.81, is shown by Table 7 to be 
Significant at the .01 level. Librarians gave this task a 
rank number of 17.5 whereas teachers ranked it twenty-fifth. 

In actual practice this task received much less 
emphasis than was ideally assigned to it by librarians, 
principals and teachers, as shown by the mean of 2.72 
compared to 4.46, 4.14, and 3.95 respectively (Table 3). 
Between librarians' actual performance and their ideals for 
this task the value of t was 9.60; between actual practice 
and principals' expectations it was 8.00, and between 
actual practice and those of teachers it was 8.35. All of 
these differences greatly exceed the required .01 level of 
significance, as shown in Table 8.” In actual practice this 
task was ranked forty-fifth among the tasks, while, ideally, 
librarians gave it a rank number of 17.5, principals ranked 
it twenty-first and teachers placed it twenty-fifth. 

White only Jibrarians and teachers disagreed in 
regard to the librarian's serving as a resource consultant, 


actual practice did not meet the expectations of any group. 


Task 9. Prepare bibliographies for teacher use. 
When the ideal perceptions of the three groups 


concerning this task were compared with one another, a 
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Significant difference appeared between only one pair of 
groups, librarians and teachers. A mean of 4.30 for librarians 
compared to 3.58 for teachers shows that librarians placed 
greater importance on this task than did teachers (Table 2). 
The value of t between these two groups was 4.74, which is 
Significant at the .01 level (Table 7). Librarians gave it 
a rank number of 23.5 while teachers ranked it thirty-seventh 
in importance. 

In comparing actual practice with group opinions, 
Significant differences appeared between actual practice and 
the expectations of librarians and principals. Table 3 shows 
a mean of 3.24 for actual practice compared to 4.30 for 
librarians' expectations and 3.95 for those of principals. 
The value of t between librarians' actual performance and 
their ideals was 5.67 while it was 3.60 between actual 
practice and principals' expectations. Both of these 
differences are well beyond the .01 level of significance 
(Table 8). Librarians actually ranked this task thirty- 
third while, ideally, they gave it a rank number of 23.5 and 
principals placed it twenty-eighth. 

Librarians and teachers disagreed regarding the 
degree of obligation which should be associated with the 
preparations of bibliographies, and both librarians and 


teachers disagreed with actual practice. 


Task 14. Help teachers to keep informed of current 
educational developments in their fields by providing 


relevant materials. 


beaoela. sabi L | 
(8 -efde®). Ca. &ib nade ee vis mo 
at dotdw .h{. 4 as @aquotp ow? seats a. 
ti svsp anpixre cds 9 AN Oat) ‘Tevet 6. we ms 
dtnavee-ysrids ti beatosét agerioss4 sligw &.&& to 3 


ve 


,anoLeige quorp. .dtiw eo lsosag Isev256 aid, 


bits soltossg Lsutos npswied: betseg¢s aeiapainis 
awode € sidsT aaa a bus Bandana 20 4 
sot GE LY of eedih sbbfoete ieyss aby: 863 to a 
-eLaqtonixg To. sgoit 6%. eet bas Seas y: 
bas soaqsmtotsegq isytos, ‘enptxeadel asewsed ? me 
fautss aneswtdd 00.£ BAW $f. ‘etady, Va.e tow 
eeedt+ to Avod _ sok Iasasaia bistpateiiees 
sornspitinpse 20 Laverl to. salt bioyed iiew 2 

| -yvturdg Aess ‘abdt “Beotindss yifaatse Docc 
bis ¢.£% te sednw alate Boe UB ASIST obi 
| ‘Gattipis: widow, si isla 

ania QetpseRs, bosapsdib exsione2 bas. atm 

atts Atiw beds ivoe ae od! biluen Hondw ae 

| bas enetisidit Aapd Bop ee $2 
yA nfo a Bbigoeta ance si 8 


ea 


; flea to, bemrotat saiiiaks 2 ert “3 


entbivera xd bende see me Bama 


team ies | 


7 


25 


No significant differences were revealed between the 
ideal perceptions of the various groups concerning this 
task. 

In actual practice librarians placed significantly 
less emphasis on this task than librarians, principals, and 
teachers felt it should receive, as shown by the mean of 3.28 
compared to 4.18, 4.18 and 4.08 respectively (Table 2). The 
values of t shown in Table 8 were 4.76 between actual 
practice and librarians' expectations, 5.54 between actual 
practice and principals' expectations, and 5.38 between actual 
practice and teachers' expectations. These ane daridee far 
exceed the required .01 level of significance. Librarians 
gave this task a rank number of 31.5 according to actual 
practice while ideally, they ranked it twenty-ninth, 
principals placed it twentieth, and teachers placed it 
twenty-second. 

Agreement existed among the three groups regarding 
the librarian's task of keeping teachers informed of 
educational developments; however actual practice in this 


respect did not meet these expectations. 


Task 15. Develop reading lists for students. 

In the ideal perceptions of librarians, principals 
and teachers, no significant differences were found regarding 
this task. 

In comparing actual practice to the various group 


opinions, significant differences were revealed in all three 
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comparisons. As shown in Table 3, the mean for actual 
practice was 2.68 compared to 3.64 for librarian's 
expectations, 3.71 for those of principals, and 3.51 for 
those of teachers. The value of t was found to be 4.70 
between actual practice and the ideal perceptions of 
librarians, 5.77 between actual practice and those of 
principals, and 4.96 between actual practice and the 
expectations of teachers. All of these values are 
Significant at the .01 level, as shown on Table 8. [In 
actual practice this task was ranked forty-sixth while, 
ideally, librarians placed it thirty-ninth, principals 
ranked it thirty-fifth, and teachers ranked it thirty-eighth. 
While opinions were generally similar regarding 
the developing of reading lists, actual practice in this 


respect did not meet the expectations of any group. 


Task 17. Provide personal, social, vocational and 
educational guidance to students through the provision of 
suitable materials. 

In the comparison of the expectations of the three 
groups, significant differences appeared between those of 
librarians and principals and between those of librarians 
and teachers. Table 2 shows that librarians regarded this 
task more highly than did either principals or teachers, 
with a mean of 4.22 compared to 3.66 and 3.60 respectively. 
The difference in means as shown by the value of t was 3.38 


between librarians and principals, and 3.59 between librarians 
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and teachers (Table 7), both of which are Significant -at the 
-Ol level. Librarians ranked this task seventeenth in 
importance whereas principals gave it a rank number of So 
and teachers placed it thirty-sixth. 

In comparing expectations with actual practice a 
Significant difference was revealed between librarians' 
actual performance and their ideal perceptions regarding the 
task. It can be seen in Table 3 that they gave less stress 
to this task than they felt it should receive, as shown by 
the mean of 3.46 for actual practice compared to 4.22 for 
ideal perceptions. The value of t between actual and ideal 
practice as seen by librarians was 4.60 which exceeds the 
required .01 level of significance (Table 8). Librarians 
actually gave this task a rank number of 24.5 while, ideally, 
they placed it twenty-seventh. 

Neither principals nor teachers agreed with librarians 
in their opinions regarding the guidance function of the 
Diorarian, and, although principals and teachers approved 


Of current practice, librarians did not meet their own ideals 


in this respect. 


Task’ 19.° Guide students in their choice of books 
and other materials for recreational use. 

Significant differences in expectations were found 
between librarians and teachers only in regard to this task. 
Librarians, with a mean of 4.44 attached a greater degree 


of obligation to this task than did teachers, with a mean 
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of 4.05 (Table 2). The value of t between these two groups 


was 2.91, as shown in Table 7, which is significant at the 
-Ol level. Librarians ranked this task twentieth in 
importance whereas teachers placed it twenty-fourth (Table 3). 
Actual practice regarding this task differed 
Significantly from the expectations of only one group, the 
librarians, as shown by a mean of 3.84 for actual practice 
compared to 4.44 for their ideal perceptions. The value of 
t between librarians' actual performance and their ideals 
was 3.80, which is shown by Table 8 to be significant at the 
-Ol level. However, both in actual practice and ideally, 
librarians ranked this task twentieth among the tasks. 
Teachers and librarians disagreed regarding the 
importance of the reading guidance function in recreational 
reading, and the performance of librarians did not meet 


their own ideals in this respect. 


Task 22. Conduct in-service training programs with 
teachers in library utilization. 

Significant differences of opinion appeared between 
principals and teachers concerning this task. Principals, 
with ca-mean sof 411, felt it to ‘bex.mere: important; tham did 
teachersinawithea mean “of 8.75 "(Tablew2)iid Theicobtainedit 
between these two groups was 2.83 which Table 7 shows to be 
significant at the .01 level. Principals gave this task 
a rank number of 23.5, while teachers ranked it thirty-first. 

Significant differences were revealed between actual 


practice and the expectations of all three groups. Table 3 
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shows that in actual practice, where the mean was 2 oO oe 
received less stress than was ideally accorded it by 
librarians, with a mean of 4.02, by principals, with a mean 
of 4.11, or by teachers, with a mean of 3.75. The values of 
t were 8.12 between actual practice and the ideal perceptions 
of librarians, 9.50 between actual practice and the 
expectations of principals, and 9.29 between actual practice 
and the expectations of teachers. All these values greatly 
exceed that required for significance at the .01 level 
(Table 8). This task was actually ranked fiftieth, while, 
ideally, librarians ranked it thirty-third, principals gave 
it a rank number of 23.5, and teachers placed it thirty-first 
among the tasks. 

Principals and teachers disagreed on the importance 
of in-service training programs in library use, and librarian 


performance failed to meet the expectations of any group. 


Task 24. Instruct students in the library skills 
including the use of the card catalogue, reference books 
and magazine indexes. 

A significant. difference was found to exist between 
the opinions of librarians and teachers regarding this task. 
Librarians gave it more emphasis than did teachers with a 
mean of 4.76 compared to 4.43 (Table 2). The obtained t 
between these two groups was 2.79 which Table 7 shows to be 
significant at the .01 level. Librarians ranked this task 


fifth in importance while teachers placed it seventh. 
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No significant differences were found between group 
expectations and aetna Practice for this task. 
Librarians and teachers disagreed on the importance 
of instruction in library skills, but all groups were 


Satisfied with current practice. 


Task 27. Guide students in the development of 
critical judgment in their reading, eiegung sand listening. 

A significant difference appeared between the ideal 
perceptions of librarians and teachers concerning this task. 
Librarians, with a mean of 3.94, attributed greater importance 
to this task than did teachers, with a mean of 3.34 (Table 2). 
The value of t between these two groups was 3.61 (Table 7) 
which is significant at the .01 level. Librarians ranked 
this task thirty-fourth while teachers put it in forty-first 
place. 

In a comparison of actual practice with expectations, 
significant differences were found between two pairs of 
groups. This task, with a mean of 2.96, was actually given 
less importance than either librarians, with a mean of 3.94, 
or principals, with a mean of 3.75, would have had it receive 
(Table 3). The obtained values of t were 5.77 between 
librarians' performance and their ideals, and 4.56 between 
actual practice and the expectations of principals. Table 8 
shows that these figures are both well beyond the required 
.01 level of significance. This task was ranked forty-second 
in actual practice, while in ideal terms librarians ranked 


it thirty-fourth in importance and principals placed it 
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chic y—third . 


Librarians and teachers disagreed about the librarian's 
task of fostering the development of critical judgment, and 
current practice in this regard did not meet the ideals of 


Piocariane: Or.principal ss 


Task 29. Work with teachers in the planning of 
instructional units to foster optimum use of available 
materials and integration of library skills with classroom 
work. 

Significant differences appeared between the opinions 
of librarians and teachers and between those of teachers and 
principals regarding this task. Both librarians, with a 
mean of 4.72, and principals, with a mean of 4.54, stressed 
this task more than did teachers, whose mean was 4.06 
(Table 2). The values of t were 5.72 between librarians and 
teachers, and 3.25 between principals and teachers. Table 7 
shows that these figures are both significant beyond the .01 
level. Librarians gave this task a rank number of 6.5 and 
principals placed it, thirteenth in, importance whereas, teachers 
ranked it in twenty-third place. 

In comparing expectations with actual practice, 
significant differences were revealed in. all three cases. 

In actual practice, where the mean was 3.42, this task 
received less stress than librarians, with a mean of 4.72, 
principals, with a mean of 4.45, or teachers, with a mean 
of 4.06, ideally assigned to, it. (Table 3)., -The. obtained 


values of t were 8.29 between actual practice and librarians' 


ros | | IAN rt 


e'nsixeadil offy Juods hostpee hh, exostoses Bas ‘ert ets 
to alsesbi sit gosm toa bib es aga rig 


: esata 40° 


Bins (Shomebut [sotd¢izo to oa 


to prtntalo edt ni etodoset doiw aso RS. we at : 
7 ~~ 
gideliswe 20 9a “ihomistgo seiEes oF adbn | ety E 


mooxeesio ditw eilixe yisadit to ng itaxpedat bra sixes 


Mie 


a 
entoinkqo ofd msewdted Hetseqgs deunetsitrb senstsnacia! 
bos eterosed to seodd neswted brs edad brs ens. 
6 figiw vetebuexdit som test aidd prlissper ; é 4 Sal 
boedorte ,hc,.3 fo msem-s doin velaqioniig Bees (st le! to" 
20.2 esw teat seodw .etedoses bib neds ¢ F 
bas Epes eaaaee asewsed S¥.@ eisyw 3 to: aeoley od? 
{ aids? yeild San alagionxrig Aaewssd age nite pit 
0. eft Sroysd tasokitapsc Hidod Sts iia eeats pene 
bes 2.9 to ttedmen Avs 6 Xesd wbiy ovee. enntinwdis | : 
aredéset easisdw evandxogmd fi dinestuida $f pa den 
| seasig babdi—yanows a 2 

‘ soljostg fomsiéte dw anoisstoeqxe tse pre 
ers asxilt iis th belsover etsw tacit cescchh +2 ali ; inte 
dest aids \Sb.€ — feom eis siedw . 
Stee to meom 6 diw ans tustdit sehr aaa’ 


ae tisom s Asiw, . ea ee sit ‘se 


102 


ideals, 6.25 between actual practice and peincipals' 
expectations, and 4.49 between actual practice and teachers' 
expectations. Table 8 shows all these differences to be well 
in excess of the .01 level of significance. Actually this 
task was ranked in forty-second place while in ideal terms 
librarians gave it a rank number of 6.5, principals placed 

it thirteenth, and teachers placed it twenty-third among the 
tasks. 

Disagreement occurred between librarians and 
teachers and between principals and teachers regarding the 
iibrerian"s part, in planning for instruction, while current 
Practice failed to meet the. expectations of any .roup.in 


this respect. 


Wack so. Inst ruce HhMtAHES in the study skills 
such as scanning, summarizing, notemaking and outlining. 

No significant differences were found in the ideal 
perceptions of the three groups regarding this task. 

In a comparison of expectations with actual practice, 
this task was actually given signficiantly less importance 
than Tibrarians or principals assigned “to ft in, ideal terms: 
However, as shown by the means of 2.18 compared to 2.96 and 
2.89 respectively, all groups placed it on the negative side 
of the scale (Table 3). The values of t were 3.84 between 
actual practice and librarians' ideal perceptions, and 3.45 
between actual practice and principals' expectations. It 


can be seen from Table 7 that both these differences are 
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Significant at the .01 level. In actual practice it was 
given a rank number of 52.5 while, ideally, librarians placed 
it forty-sixth and principals ranked it forty-fifth in 
importance. 

Although no disagreement existed in the opinions 
of the various groups regarding instruction in the study 
Skills, neither librariaus nor principals agreed with 


eurbeic.praccice in this matter. 


Task 32. Serve as resource person in the classroom 
when instructional units involve the library. 

No significant differences were revealed between the 
Opinions of the various groups in respect to this task. 

Actual practice, however, was found to differ 
Significantly from the expectations of all three groups. 
thas task, with a mean of 2.60 for actual * practice, was 
given less stress than librarians, principals or teachers, 
with respective means of 4.06, 3.88 and 3.78, would have 
had it receive (Table 3). The obtained t was 6.47 between 
actual practice and librarians' ideals, 5.90 between actual 
practice and principals' ideals, and 6.73 between actual 
practice and teachers' ideals. Table 8 shows that these 
differences are all well beyond the .01 level of significance. 
In actual practice this task was ranked forty-seventh while, 
ideally, librarians placed it thirty-second, principals 


placed it thirty-first, and teachers gave it a rank number 


Of 29.5. 
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Although all groups were in agreement in their 
opinions regarding the possible librarian's task of serving 
as a resource person in the classroom, none of the group 
expectations in this regard were fulfilled by current 


PEactice. 


Task 34. Guide students in their choice of materials 
for research. 

Librarians and teachers were found to be significantly 
different in their opinions regarding the degree of 
obligation associated with this task. Librarians, with a 
mean of 4.52 emphasized it more than did teachers, with a 
mean of 4.18 (Table 2). The value of t between these two 
groups was 2.84 which is significant at the .01 level 
(Table 7). Librarians ranked it thirteenth, while teachers 
placed it twentieth among the tasks. 

No significant differences were revealed between 
actual practice and group expectations for this task. 

Disagreement was found to exist between the opinions 
of librarians and teachers in respect to guiding students in 
their choice of materials for research, but all three groups 


approved of current practice in this respect. 


Task 35. Provide group reading guidance through 
book talks, group discussions, story-telling and other 


enrichment and motivational activities. 


A significant difference in opinion was found between 


librarians and teachers regarding this task. Table 2 shows 
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that librarians, with a mean of 4.30, attached greater 
importance to this task than did teachers, with a mean of 
3.02. ie value’ of t shown in Table 7, was 3.03 which 
exceeds the .01 level of significance. Librarians gave it a 
rank number of 23.5 while teachers ranked it twenty-seventh. 
Actual practice differed. significantly from the 
expectations of all three groups. The mean of 3.08, for 
actual practice compared to 4.30 for the expectations of 
Peopariane, 3.96 for those:of principals, and 3.82 for 
those of teachers indicate that this task received less 
emphasis than was desired by all groups (Table 3). The 
obtained values of t were 5.29 between actual practice and 
librarians' ideal perceptions, 3.79 between actual practice 
and the expectations of principals, and 3.82 between actual 
practice and those of teachers. Table 8 shows that all of 
these differences are beyond the required .01 level of 
significance. In actual practice this task was given a 
rank number of 38.5 compared to the ideal rankings of 23.5 


by librarians 26.5 by “principals, “and®27 by qteachers. 


Task 42. Locate information for students. 

In a comparison of the ideal perceptions regarding 
this task, a significant difference was. found between 
librarians and principals. Librarians, with a mean of 3.7/2 
stressed it more than did principals, with a mean of 2.95 
(Table 2). Librarians ranked it thirty-sixth while principals 


placed it forty-fourth in importance. The t value of 3.54 
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between these two groups, as shown on Table 7, is 
significant at the .01 level. 

A significant difference was revealed between actual 
performance and the expectations of principals and teachers 
for this task, as shown by a mean of 3.92 compared to 2.95 
and 3.30 respectively (Table 2). The Bureerence ini means as 
revealed by the value of t was 5.09 between actual practice 
and principals' expectations and 3.48 between actual practice 
and teachers' expectations. Table 8 shows these differences 
to be significant at the .01 level. This task was actually 
given a rank number of 15.5 compared to forty-four by 
principals and forty-two by teachers. 

Disagreement existed between the opinions of librarians 
and principals in regard to locating information for students, 
and neither principals nor teachers agreed with actual 


practice in this respect. 


Task 46. Assist students to gain skill in the 
inquiry technique by providing the materials, facilities 
and climate necessary to this type of learning. 

Significant differences were revealed between the 
ideal perceptions of librarians and teachers regarding this 
task. Librarians, with a mean of 4.58 placed more importance 
on this duty than did teachers, with a mean of 4.16 
(Table 2). The value of t obtained between these two groups 
was 3.21 which, as shown in Table 7, is significant at the 


.01 level. Librarians gave it a rank number of 11.5 whereas 


teachers ranked it twenty-first. 
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Actual practice was found to differ significantly 
from the expectations of librarians only. Librarians 
emphasized it less in actual practice, where the mean was 
4.14, than they felt it should be emphasized, with a mean of 
4.58 (Table 3). The value of t between librarians' actual 
performance and their ideal perceptions of this task was 
3.28, which Table 8 shows to be significant at the .01 level. 
In actual practice it was ranked fourteenth while, ideally, 
librarians gave it a rank number of 11.5. 

Librarians and teachers were found to disagree 
about the importance of group reading guidance, and in actual 
practice librarians did not meet their own expectations in 


this matter. 


Task 47. Integrate group and individual instruction 
in library skills with classroom work. 

In a comparison of ideal perceptions regarding this 
task, only those of librarians and teachers were significantly 
different. Table 2 shows that librarians, with a mean of 
4.26 placed greater emphasis on this task than did teachers, 
with a mean of 3.69.tfe«Thei value! ofitrbetweent these) twoigroups 
wasese8s, whichaisesignificant (aththe2:01 Teveibifabie 7). 
Librarians gave this task a rank number of 25.5 compared to 
S83e5ibycteachersr 

The expectations of all three groups were found to 
be significantly different from actual practice. The mean 
of 3.12 for actual practice compared to 4.26 for the 


expectations of librarians, 4.02 for the expectations of 
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principals, and 3.69 for those of teachers indicates that 
this task received less stress than all three groups desired 
it to receive (Table 3). The values of t were 5.49 between 
actual practice and librarians' ideal perceptions, 4.29 
between actual practice and the expectations of principals, 
and 3.40 between actual practice and those of teachers. 
Table 8 shows that these differences all exceed the .01 
level of significance. In actual practice this task was 
ranked thirty-sixth while, ideally, librarians gave it a 
rank number of 25.5, principals placed it twenty-fifth, and 
teachers gave it a number of 33.5. 

Disagreement arose between librarians and teachers 
regarding the integration of library instruction with class 
work, and none of the groups were in agreement with current 


practice in this respect. 


Task 55. Provide teachers with information concerning 
students' abilities and skills as revealed in library use. 

Tie opinions of “librarians did, Ceacners were 
Significantly different in regard to this task. Librarians, 
with a mean of 3.84 felt it to be more important than did 
teachers, with a.mean of 3.40 (Table.2) “The obtained t 
between these two groups was 2.66 which Table 7 shows to be 
significant at. the .01 level. Librarians ‘ranked it thirty= 
fifty while teachers placed it fortieth among the tasks. 

A significant difference was revealed between actual 


performance and the ideal perceptions of librarians regarding 


e ae ae 


et exsiiosed Fo ate i a 


bexrtedsb equony Wises fers natty a . a 
neewted @h.2 Siew. ¢ to asulay oe ae et: 
25.5 /amotiqeoieg isebi "ett usitdet 
eaisgingiig to ano éteto6qgxs ang rg <>ivoans tn 
.exetoset to seods Bas eoidosyd Lenitos: 6 


£0. edd Besoxs tis .gobnase2ttb sagas std 


“ oy » 


asw west aids gobsosrq Igudos cud +, fonsot? 


6S tf Svap eneilrsrdii vilsebi obictwe a 
bis vidtdt-yt news 4 Sspalq aLeqaonLag sua 3 
sa,€E Xo Bh a 

aresonst brs ene txexdit neawied: suoxs t+nom 
aeslo dtiw aoisourtent yxsidil to notseupaan 


tnpxans diiw stoscdeexps at exew eanoxy ens , 


| piiiaresnon noitamxotnk d¢iw eusdoaed ebivexa), Geral 
San Yrsudit mf peisevex as ap srdee aol pine 
et9w axedoss+ bars ensi rset te uinaaish: 
‘Siskisrdhl dass ebsy os Bigeye: ok Jastettis ys 
bib asddd resa-soqm. tom, ed ot 4) tier ae 
4 banistdo edt (Ss siden) Ob.E to meom 8 itkw, 
9d oF mwode T aide doiktiw 3a. new equoxy’ owt 
“yieieis dt bewasx lang ixexdin ot tO. ott. 
wheat acid prroms ae At babe eroogee tae youn 
Egieten asennad bottoven dam suncibiaan anata Boneh ait) 4 
pilbiiépes ensiusidt! Fo Speier she age bres eae 
. ie antanatan mil 


LOS 


this task. Table 3 shows that in actual practice, where the 
mean was 3.04, it was given less stress than Prbrarians } 
with a mean of 3.84, felt that it should receive. The 
obtained value of t between librarians' actual performance 
and their ideal perceptions was 3.95, which can be seen in 
Mable 8 to] be,significant at the .01 level! It was ranked 
forty-first according to actual practice while, in ideal 
terms, librarians placed it thirty-fifth in importance. 
Librarians and teachers disagreed regarding the 
possible librarian's task of providing teachers with 
information about students, and librarians did not meet 


their own expectations in this matter. 


Educational tasks for which no difference existed. 
In only one of the twenty-one educational tasks, Task 10, 
were no significant differences revealed either in the ideal 
perceptions of the various groups regarding that task or 
between actual practice and these group expectations. 


Task 10 is: Orient new students in the use of the 


library. 


Technical Tasks 

The technical tasks for which significant differences 
were revealed between group expectations are shown in 
Table 2. Table 3 shows those technical tasks for which 
actual practice differed significantly from the expectations 
of the various groups. Table 9 shows the obtained values of 


t for those technical tasks in which group expectations 
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11 
differed significantly, and Table 10 gives the t values for 
those tasks in which group expectations were significantly 
different from actual practice. The frequency distributions 
of responses for these tasks are found in nepencie: Ce 

Six of the fifty-five librarian's tasks fall into 
the category of technical tasks. In comparing the ideal 
perceptions of the three groups, no significant differences 
were found between those of librarians and principals or 
between those of principals and teachers. Howaver, 
Significant differences were found between the expectations 
of librarians and teachers regarding three of the six tasks. 

In a comparison of ideal perceptions with actual 
practice, a significant difference was revealed between 
librarians' ideals and actual practice in regard to one task. 
Prinicpals' expectations were found to differ significantly 
from actual practice in two of the six tasks, while the 
expectations of teachers differed from actual practice in 
four of the tasks. 

In two of the six technical tasks no significant 
differences were found either between the group expectations 


or between actual practice and the various group opinions. 


Task 4. Catalogue books and other materials (i.e. 
prepare entries for the catalogue according to an accepted 


set of catalogue rules). 


A significant difference in opinion regarding this 


task arose between librarians and teachers. Librarians 
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associated a lesser degree of obligation with it than did 
teachers, as shown by a mean of 3.52 compared to 4.26 
(Table 2). The obtained t between these two groups was 
3.45, which Table 9 shows to be significant beyond the .01 
level. Librarians ranked this task forty-first in importance 
while teachers assigned it a rank number of 14.5 

The expectations of only one group, the teachers, 
were found to differ significantly from actual practice 
in respect to this task. Table 3 shows a mean of 3.30 for 
actual practice compared to 4.26 for the expectations of 
teachers. These figures indicate that teachers felt this 
task to deserve greater emphasis than it actually received. 
The value of t between teachers' expectations and actual 
practice was 4.36. As shown in Table 10, this value is 
Si1gnaticant saty.the.~.0l»slevel...In_actualspractice theytask 
was ranked thirtieth among the tasks while teachers gave it 
a rank number of 14.5. 

Disagreement occurred between teachers and both the 
actual performance and the ideal perceptions of librarians 


regarding the task of cataloguing books and materials. 


Task.11.),.Classifybooks and, other pmaterials.(i..e. 
categorize them according to content by assigning a Dewey 
Decimal Classification number). 

A significant difference was found between the 
opinions of librarians and teachers regarding this task. 
Librarians, with a mean of 3.42, placed less importance on 


this task than did teachers, with a mean of 4.25 (Table 2). 
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The value of t between these two groups was 4.06 which Table 
9 shows to be significant well beyond the .01 level. 
Librarians ranked it in forty-third place while teachers 
tanked 1t Sixteenth in order*of*importance: 

The expectations of teachers were found to differ 
Significantly from actual practice in regard to this task. 
Table 3 shows a mean of 3.28 for actual practice compared 
to 4.25 for teachers' expectations. The obtained value of 
t was 4.47 between actual practice and teachers' opinions, 
as shown in Table 10. This difference exceeds the required 
~-0O1 level of significance. In actual practice this task was 
)oiven a tank’ number of 31.5 while’ teachers" placed=it 
sixteenth among the tasks. 

Teachers were found to disagree with both the 
opinions and the actual performance of librarians in regard 


to classifying books and materials. 


Task 21. Organize audio-visual equipment and 
oversee its use. 

In a comparison of ideal perceptions regarding this 
task the opinions of Librarvans™ were found to ber significantly 
different from those of teachers. Librarians, with a mean 
of 3.70, placed greater obligation on this task than did 
teachers, with a mean of 3.14 (Table 2). The value ‘or t 
between these two groups was 2.86 which, as Table 9 shows, 
is significant at the .01 level. Librarians gave this task 


a rank number of 37.5 while teachers placed it forty-fifth 


among the tasks. 
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The ideal perceptions of principals and teachers 
both differed significantly from actual practice in regard 
to this task. Table 3 shows that in actual practice 
librarians, with a mean of 3.92, placed greater stress on 
Poasetask than did principals, with a mean of Sh2) pil 
teachers, with a mean of 3.14. The obtained values of t 
were 2.97 between actual practice and the expectations 
of principals, and 4.04 between actual practice and those 
of teachers. Table 10 shows both these differences to be 
beyond the required .01 level of significance. According 
to actual practice it was given a rank number of 15.5 
whereas principals ranked it forty-second and teachers 
placed it forty-fifth in importance. 

Teachers were found to disagree with librarians in 
their opinions regarding the responsibility for audio-visual 
equipment while both principals and teachers were found to 


Gdasagree with current practice an this respect. 


Task 36. Assist teachers in the production of 
materials. 

No .significant,dif ferences .were [ound .fo exist 
between the ideal perceptions of the various groups in 
respect to this task. 

Significant differences were revealed, however, 
between actual practice and the expectations of all three 
groups. Table 3 shows that this task was given less stress 
in actual practice, where the mean was 2.48, than librarians, 


principals and teachers, with respective means of 3.46, 3.09 
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and 314., felt that it should receive. Table 10 shows an 
obtained t value of 5.53 between actual practice and the 
expectationsrofilibvarianssnandhs’. 8gfandfavsetbetweéeh Abthal 
practice and those of principals and teachers respectively. 
All of these values are significant at the .01 level. In. 
actual practice this task was ranked forty-eighth while, 
ideally, librarians placed it forty-second, and both 


principals and teachers ranked it forty-third. 


While all groups agreed regarding the degree of 
obligation which should be associated with assisting teachers 
to produce materials, disagreement existed between current 


practice and the opinions of all groups in this respect. 


Technical tasks for which no differences existed. 
In two out of the six technical tasks no significant 
differences were revealed either between the ideal perceptions 
of the various groups or between these ideal perceptions 
and actual practice. These tasks were Task 39 and Task 40. 
Task 39 is: Organize and oversee the processing 
(i.e. preparation for use) of books and other materials. 
Task 40 is: Weed the collection periodically and 


discard obsolete or unnecessary materials. 


Non-Professional Tasks 


A category of non-professional tasks which authorities 
state should be performed by someone other than the librarian 
has been included in this study. Many authors assert that 


librarians do in fact perform these tasks which could be 
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fulfilled by a clerk, aide, or monitor. Nine such tasks, 
which require none of the librarian's professional skills or 
training, were included among the fifty=five tasks of this 
study in order to determine whether school librarians in 
Alberta do in fact perform them and whether or not teachers 
and principals expect them to do so. Eight of these tasks 
coulcybe fudtiiled by afclerk or-aide. The ninth, Task 
51, might require the services of a teacher but has no need 
for the library and is not considered by authorities to be 
an appropriate task for the school librarian. 

Those non-professional tasks for which significant 
differences of opinion occurred between groups are shown in 
Table 2. Table 3 shows those in which expectations differed 
Significantly from actual practice. Table 11 gives the 
values of t for those tasks in which the ideal perceptions 
d@fetered significantly, jand Table, 12, showsgthe t values for. 
the tasks in which actual practice was significantly different 
from expectations. The frequency distributions of responses 
may be found in Appendix C. 

In a comparison of the expectations of the three 
groups regarding the non-professional tasks, no significant 
difference appeared between librarians and principals for 
However, Significant differences were found between 


any task. 


librarians and teachers on six of the nine tasks and between 


principals and teachers on eight of the nine possible tasks. 


In the comparison of ideal perceptions with actual 


practice, significant differences appeared between librarians' 
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actual performance and their ideals on seven of the nine 
tasks. Between actual practice and principals' expectations, 
Significant differences occurred in eight of the nine tasks. 
However, between actual practice and teachers' expectations, 
a Significant difference was revealed in only one of the nine 
non-professional tasks. 

In all of the non-professional tasks some significant 
differences were found either between the expectations of 
the various groups or between these expectations and actual 


practice. 


lask 6%, Stamp books in and outvat. the circulation 
desk. 

In a comparison of ideal perceptions regarding this 
task, significant differences were found between those of 
librarians and teachers, and between those of principals 
and teachers. Table 2 shows that teachers, with a mean of 
2.90 felt more obligation to be associated with this task 
than did <either -Librarirans:,,,.with .a .mean.of 12.13 ,tor principals, 
with a mean of 2.38. The values of t were 3.72 between 
librarians and teachers and 2.83 between principals and 
teachers. Table 11 shows that both these differences are 
significant at the .01 level. However, teachers ranked this 
task forty-eighth while both librarians and principals placed 
ite Womtyinin thi. 

In a comparison of actual practice with ideal 


perceptions, significant differences were found between 
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actual practice and the expectations of both librarians and 
principals. It can be seen in Table 3 that this task was 
actually performed more by librarians, with a mean of 3VLsy 
than librarians or principals, with respective means of 
2el@pand 2¢38,°felt that it°should*® be* performed." Tablet 12 
shows the obtained values of t to be 4.39 between librarians' 
actual performance and their ideal perceptions, and 3.54 
between actual practice and the expectations of principals. 
Both of these differences exceed the .01 level of 
Significance. According to actual practice this task was 
given a rank number of 38.5 while, ideally, both librarians 
and principals ranked it in forty-ninth place. 

Disagreement arose between teachers and both 
librarians and principals regarding the librarian's stamping 
of books, and both librarians and principals disagreed with 


current practice in this regard. 


Task 16. Type catalogue cards and book pockets. 

Significant differences were revealed between the 
ideal perceptions of librarians and teachers and between 
those of principals and teachers regarding this task. Table 
2 shows that teachers, with a mean of 2.69 placed more 
importance on this task than did either tibrarians or 
principals, with respective means of 1.52 and 1.84. The 
values of t were 5.65 between librarians and teachers and 
4,26 between principals and teachers. It can been seen from 


Table 11 that both of these differences are significant at 
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22 
the .01 level. The marked difference in standard deviations, 
-96 for librarians compared to 1.52 for principals.“and 1.31 
for teachers indicate that greater agreement existed within 
the librarian group than within the principal or teacher 
groups. Teachers ranked the task forty-eighth in importance 
while librarians placed it fifty-fourth, and principals 
ranked it fifty-second. 

A significant difference was found to exist between 
actual practice and the ideal perceptions of librarians 
regarding this task. A mean of 2.18 for actual practice 
compared to 1.52 for their ideal perceptions indicates that 
librarians performed this task to a greater degree than they 
felt they ought to perform it. The value of t between 
librarians' actual performance and their ideals was 2.82 
which, as Table 12 shows, is significant at the .01 level. 
Librarians gave this task a rank number of 52.5 in actual 
practice while, ideally, they ranked it in fifty-fourth 
place. 

Teachers disagreed with both librarians and principals 
regarding the possible task of typing catalogue cards, and 
actual practice in this matter was not in accordance with 


the ideal perceptions of librarians. 


Task 18. Return books to the shelves after 


Girculataons 


Significant differences were found to exist between 


the opinions of teachers and both librarians and principals 
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in regard to this task. Teachers, with a mean of 2.67, 
placed greater obligation on this duty than did either 
librarians, with a mean of 1.90, or principals, with a mean 
of 1.91 (Table 2). The obtained value of t was 3.93 between 
librarians and teachers and 4.05 between principals and 
teachers. Teachers ranked the task fiftieth while both 
librarians and principals placed it fifty-first. 

The ideal perceptions of both librarians and 
principals were found to differ significantly from actual 
practice concerning this task. Table 3 shows that it was 
performed by librarians more often in actual practice, where 
the mean was 2.94, than either librarians or principals, with 
means of 1.90 and 1.91 respectively, desired. The value 
of t was found to be 4.60 between actual librarian performance 
and their ideal perceptions, and 4.71 between actual practice 
and principals' expectations. Table 12 shows both of these 
differences to be well beyond the .01 level of significance. 
In actual practice the task was ranked forty-third while, 
ddéaéilyneboth, librarians and principals placed 1t fifty-first. 

Teachers disagreed with both librarians and principals 
regarding the task of shelving books, and librarians and 


principals both disagreed with current practice in this 


matter. 


Task 25. Write notices to students for overdue books. 
The opinions of teachers were found to differ 


significantly from those of both librarians and principals 
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in respect to this task. Teachers, with a mean of 3.03 

placed more importance on this task than did librarians or 
principals, with respective means of 2.16 and 2.32 (Table 2). 
The values of t were 4.07 between librarians and teachers 

and 3.67 between principals and teachers, both of which exceed 
the .01 level of significance (Table 11). Teachers ranked 
this task forty-seventh while both librarians and principals 
placed it fiftieth. 

The expectations of librarians and principals were 
both found to be significantly different from actual practice 
for this task. A mean of 3.08 for actual practice compared 
£6"2 716 “for “the -éxpectations “of “librarians; and ®2¢32"for 
those of principals, indicates that librarians fulfilled 
this task to a greater degree than they or the principals 
felt that they should perform it (Table 3). The obtained 
t was 3.32 between actual practice and the ideal perceptions 
of librarians and 3.09 between actual practice and the 
expectations of principals. Table 12 shows that both these 
avéferences aré*significant at-the?l0i-level. P-Invactual 
practice this task was given a rank number of 38.5, while, 
in ideal terms, librarians and principals both placed it 
fiftieth among the tasks. 

Disagreement occurred between teachers and both 
librarians and principals about the writing of overdue notices, 


and neither librarians nor principals approved of current 


practice. 
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Task 31. Repair worn books and put plastic covers 
on new ones. 

The opinions of teachers were found to differ 
Significantly from those of librarians and principals? in 
respect to this task. Table 3 shows that teachers, with a 
mean of 2.58, placed more importance on this task than did 
librarians, with a mean of 1.86, or principals, with a mean 
of 1.70. The obtained values of t were 3.20 between 
librarians and teachers and 4.02 between principals and 
teachers, both of which are significant at the .01 level 
(Table 11). Teachers gave it a rank number of 51.5 while 
librarians placed it fifty-second and principals ranked it 
Prope y=ehird. 

In actual practice this task was given significantly 
greater stress than either librarians or principals would 
have had it receive, as shown by the mean of 2.86 compared 
to 1.86 and 1.79 réspectively (Table 2). The values of t 
were 3.61 between librarians' actual performance and their 
ideals, and 4.61 between actual practice and principals’ 
expectations. Table 12 shows that both these differences 
are well beyond the required .01 level of significance. The 
standard deviations of 1.44 for librarians in actual practice 
and 1.30 for librarians and .90 for principals in their ideal 
perceptions indicate that greater consensus existed among 
principals than among librarians in actual practice or 
according to their ideal perceptions of this task. According 


to actual practice this task was ranked forty-fourth, 
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whereas librarians placed it fifty-second, and principals 
ranked it fifty-third in order of importance. 

Librarians and principals were both found to disagree 
with teachers as well as with current practice in respect to 


repairing and covering books. 


Task 38. Paste book pockets in books. 

Significant differences were revealed here between 
the opinions of teachers and librarians and between those of 
teachers and principals. Table 2 shows that teachers, with 
a mean of 2,41 placed more importance on this task than did 
either librarians or principals, with respective means of 
1.44 and 1.55. The value of t between librarians and teachers 
was 4.90 and between principals and teachers it was 4.39. 
Table 11 shows both these differences to be significant at 
the .0l1 level. The standard deviation of .88 for librarians 
compared to 1.27 for teachers indicates that librarians were 
more in agreement among themselves than were teachers 
regarding this task. Teachers ranked this task fifty-fourth, 
VYibrarianshrnanked it fiiftby=fbith, aandiprincipalsigaveartha 
rank number of 54.5. 

Significant differences were found between actual 
practice and the expectations of both librarians and 
principals for this task, Table 3 shows that more importance 
was actually placed on this task, with a mean of 2.38, than 
either librarians, with a mean of 1.44, or principals, with 
desired itstoyneceive.* The values«ofetnwere 
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and 3.57 between actual practice and the expectations of 


principals. It can be seen from Table 12 that both of 

these differences exceed the .01 level of significance. The 
Standard deviation of .88 for librarians according to their 
Opinions, compared to 1.34 for librarians according to 
actual practice (Table 3) indicates that more agreement 
existed among the librarians in their ideal perceptions of 
this: task than in their actual performance of it. Table 3 
also shows that this task was actually ranked forty-ninth 
while, ideally, librarians placed if fifty-fifth and 


principals gave it a rank number of 54.5. 


Task 50. Clip and mount materials for the 
phamphlet file. 

Significant differences were found between the 
opinions of principals and teachers regarding this task. 
Teachers, with a mean of 3.07, placed greater emphasis on 
this task than.did principals, whose meanswase2.oo ATable. 2). 
The value of t between these two groups was 2.82 which 
Daples)leshows to be Signiticant at the. Ole loval. Teachers 
ranked, this,task,forty-sixth, while principal ssaplaced, it 
forty-eighth in importance. 

A significant difference was revealed between actual 
practice and principals only for this task. Table 3 shows 
that it was actually accorded greater importance, with a 
mean of 3.22, than principals, with a mean of 2.55, believed 
that it should receive. The value of t was 2.91 between 


principals' expectations and actual practice, which can be 
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20 
seen in Table 12 to be significant at the .01 level. This 
task was actually ranked thirty-fourth while principals 
ranked it forty-eighth among the tasks. 

Principals were found to disagree with teachers and 
with actual practice regarding the preparation of materials 


for the pamphlet file. 


Task 51. Accommodate and supervise students taking 
a spare and doing work which does not require the library's 
resources. 

No significant differences occurred between the 
expectations of any of the three groups concerning this task. 

Actual practice, however, was found to be significantly 
different from the ideal perceptions of all three groups for 
this task. Table 3 shows that in actual practice, where the 
mean was 3.14, this task was performed to a greater degree 
than librarians, with a mean of 1.76, principals, with a 
mean of 1.55, orsteachers,awithdagmean of oh. 7ipcftektothatiit 
Shae be performed. Table 12 shows the obtained values of 
t to be 5.71 between librarians’ actual performance and 
their ideals, 7.41 between actual practice and principals’ 
expectations, and 7.52 between actual practice and the 
expectations of teachers. These differences all far exceed 
the required .01 level of significance. The standard 
deviations of 1.31 for librarians in actual practice, 1.07, 
.84 and 1.02 for librarians, principals and teachers 


respectively according to their opinions show a marked 
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disparity. There was much less consensus among librarians 
in actual practice than among the principals, who were more 
in agreement among themselves than were any other group. 
In actual practice this task was ranked thirty-fifth in 
importance while in ideal terms librarians placed it 
Piity-third, principals gave,diti.a rank number of 54.5 and 
teachers ranked it fifty-fourth. 

Though agreement existed among all the groups 
regarding the supervision of students doing work unrelated 
to the library, none of the groups approved of current 


practice in this respect. 


Task 54. Check the shelves to see that books are 
in the correct order. 

A Beanie sat difference was found between the 
ideal+perceptions, of, principals and, those of teachers 
regarding this task. Table 2 shows that teachers, with a 
mean of 3.17, placed a greater degree of obligation on this 
Eask- than; did| principals,ewith a,mean of 2.64... The value of 
t between these two groups was 2.66, which Table 11 shows 
to-bes significant at, the .01 levle.. Teachers. ranked it 
forty-fourth while principals ranked it in forty-seventh 
place. 

The expectations of only one group, the principals, 
differed significantly from actual practice concerning this 
task. Table 3 shows that it was actually given more 


emphasis, with a mean of 3.34, than principals, with a mean 
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of 2.64, felt it should receive. The value of t between 
actual practice and the expectations of principals was 
2.98 which Table 12 shows to be significant at the .01 level. 
This task was actually given a rank number of 28.5 whereas 


principals ranked it ideally in forty-seventh place. 
SUMMARY 


When the rank ordering of the fifty-five possible 
school ieee ctlinree tasks by the librarians and their two 
major referent groups was analyzed for over-all consensus 
in opinion, significantly high correlations were . found 
among all groups. These correlations indicated general 
agreement on the relative importance of the tasks among 
all groups. The correlations of the rank-orderings of the 
position groups with the rank-ordering according to actual 
practice were lower than those between the various group 
opinions but were still well above the level required for 
significance (Table 4, p. 66). Thus general agreement on 
the relative importance of the tasks was indicated among 
the groups and between group opinions and actual practice. 
According to this criterion, then, none of the six null 
hypotheses could be rejected. However, since no perfect 
positive correlations were found to exist, these hypotheses 
were further tested in terms of individual tasks. 

Table 13 shows the number of individual task 


differences which were revealed between the various groups. 
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TABLE 13 


Number of Tasks in Which There Were Significant Differences 
between Groups by the t Test, at the .01 Level 


rete SS A ets fone esse pests ssnnnnssssesuanssnesnesnneeseses 
rrr ett ns essences 


Librarians Principals Teachers Librarians 


(Ideal) (Actual) 
Librarians (Ideal) 4 26 35 
Principals | A is 36 
Teachers 26 ROS 27 
Librarians (Actual) 35 36 27 
TABLE 14 


Number of Tasks, by Category, in Which Significant Differences 
Were Revealed between Groups by the t Test, at the .01 Level 


Groups Admini-  Edu- Technical Non=Pro- 
Compared : strative cational fessional 
(18) (22) (6) (9) 

Librarians (Ideal) ; 

and Principals 2 2 0 
Librarians (Ideal) ' ; 

and Teachers 4 T3 
Principals and 

Teachers 3 2 0 8 
Librarians “(Actual) and 5 A 5 
Librarians (Ideal) 9 8 
Librarians (Actual) 
and Principals 11 15 - 8 
Librarians (Actual) ‘ 

and Teachers 10 12 4 
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Table 14 identifies the categories of possible 
librarian performance in which significant differences 
among the various groups were found. 

When the ideal perceptions of the librarian's tasks 
held by the three groups were compared, librarians and 
principals were found to differ significantly on only four 
of the fifty-five tasks. Two of these tasks were ad- 
ministrative and two were educational. Librarians and 
teachers held divergent views regarding twenty-six of the 
tasks. Four of these tasks were administrative, thirteen 
were educational, three were technical, and six were non- 
professional. Principals and teachers held significantly 
different opinions about thirteen of the fifty-five tasks. 
Three of these differences occurred on administrative tasks, 
two on educational, none on technical and eight on non- 
professional tasks. 

| In the comparison of actual practice with the 
various group opinions, the views of librarians were found 
to differ significantly from their actual performance on 
thirty-five of the fifty-five tasks. Nine of these tasks 
were administrative, eighteen were educational, one was 
technical and seven were non-professional. Principals' 
opinions were also significantly different from actual 
practice in regard to thirty-six tasks. Eleven of these 
tasks were administrative, fifteen were educational, two 
were technical, and eight were non-professional. The 


expectations of teachers were found to differ significantly 
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from actual practice on twenty-seven of the fifty-five 
tasks. Ten of these tasks were administrative, twelve 
were educational, four were technical, and one was non- 


professional. 


CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 


The analysis of the data in the previous chapter 
contained some findings pertinent to. the role of the 
school librarian and to those vitally concerned with 
this position. In reviewing these findings attention was 
given to the tasks in which divergent expectations were 
found to exist among the librarian and his two major referent 
groups. Those tasks in which the expectations of the various 
groups differed significantly from current practice were also 
considered. This chapter summarizes briefly the purpose, 
design, and conduct of the study and discusses the general 
frtaudings- and their implicatrons for the. role or che School 


Prprate an. 


Purpose et sine Study 


This study investigated the perceptions of possible 
tasks of the school librarian held by librarians, principals 
and teachers. It sought to identify expectation differences 
which existed among these position groups in Alberta schools 
regarding the degree of obligation associated with these tasks. 
It also investigated differences between the expectations held 


by these groups and actual practice as reported by the 


librarian. 
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Design and Conduct Oracle to cuay 


A questionnaire consisting of fifty-five possible 
school librarian's tasks which elicited responses on a 
five point Likert scale was used to determine group expectations 
and actual practice regarding those tasks. The questionnaires 
were forwarded to a random selection of sixty librarians, 
Sixty principals and 160 teachers in Alberta. Completed 
questionnaires were received from fifty librarians, fifty-six 
principals and 114 teachers. 

The fifty-five statements of possible duties were 
formulated from three categories of appropriate librarian 
performance and from one category of non-professional duties 
which, according to many authors, are commonly performed by 
librarians. Respondents indicated, in one of the five 
response categories, the degree to which they felt each task 
to be mandatory. Librarians indicated, on a parallel scale, 
the degree to which each task was actually performed. 

A frequency distribution was constucted for each 
task, and the mean and standard deviation were computed. The 
tasks were then rank ordered for each group according to the 
Size of the mean. 

All information was analyzed through four statistical 
tests deemed appropriate for this data. Over-all agreement 
according to rank orderings of the tasks was ascertained by 
the Spearman's Rank Correlation Coefficient Test. The mean 
of the distribution for each task was compared and tested 


between pairs of groups by the t test. Since the t test 
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assumes that the variance of the groups compared is homogeneous, 
an Analysis of Variance was also conducted to determine where 
this assumption was valid and where it was not. A Welch test 
was conducted for those tasks in which the variance between 
groups was unequal in order to substantiate or disprove the 
Significant differences shown on the t test. On all tests 


differences at the .01 level of probability were noted. 


Findings Relating to the Hypotheses 


Information was sought in regard to the six 


hypotheses of the study. 


Hypothesis 1. Librarians and principals view similarly 
the degree to which possible librarian's tasks should be 
Mandatory. 

In a comparison of the rank ordering of the tasks by 
librarians and principals, a significantly high correlation 
was revealed. This correlation of .95 was the highest 
obtained in any of the between group comparisons. However, 
since it was not’a perfect positive correlation, Hypothesis 1] 
was not accepted unconditionally, but was further tested in 
terms of individual tasks. 

Significantly different expectations between librarians 


and principals were revealed for only four of the fifty-five 
tasks. Two of these tasks in which significant differences 
occurred fall in the category of administrative tasks while 


two are in the educational tasks category. No significant 


differences appeared between the two groups on any of the 
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technical or non-professional tasks. 

Among the eighteen administrative tasks included in 
the study, librarians placed significantly greater emphasis 
on scheduling the use of the library by groups and individuals 
and on administering the library budget than principals 
placed on these tasks. 

Among the educational tasks, librarians associated 
a greater degree of obligation with providing guidance to 
students and with helping them to find information than did 
principals. 

Hypothesis 1 was therefore accepted with the expection 
of the above mentioned duties, stated in Tasks 17, 42, 44 


hate ue Bone 


Hypothesis 2. Librarians and teachers view similarly 
the degree to which possible librarian's tasks should be 
mandatory. 

When the rank orderings of the tasks by librarians and 
teachers were compared, a Significantly high correlation was 
obtained. Although this correlation of .87 was the lowest of 
those obtained between group expectations, it was well above 
the level required for significance. On this basis the 
librarian would not find himself in marked disagreement with 
teachers regarding the relative importance of his tasks. 
However, since the positive correlation was not perfect, 


Hypothesis 2 was not accepted unconditionally but was tested 


in terms of individual tasks. 
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Librarians and teachers were found to differ 
Significantly in their opinions regarding twenty-six of 
the fifty-five possible tasks. 

Among the eighteen administrative tasks included 
in the study the opinions of librarians and teachers differed 
Significantly on four. Librarians gave greater emphasis than 
did teachers to book evaluation and selection, to scheduling 
the use of the library, to administering the budget, and 
to planning library quarters and facilities. 

Among the twenty-two educational tasks included in 
the study, the views of librarians and teachers differed 
Significantly on thirteen. These educational tasks are all 
ones which are considered by authorities in the field to be 
appropriate tasks for the school librarian. Many authors 
state that educational tasks in general are the most important 
function of the school librarian. 

In this study librarians consistently placed greater 
emphasis on all thirteen tasks in which significant differences 
occurred than teachers placed on them. 

Librarians felt five tasks related to the reading 
guidance function of the school librarian to be more important 
than teachers felt them to be. These tasks involved guiding 
students in their choice of books and materials for recreation 
or research, keeping records of students' reading interests 
and ability, guiding students toward critical judgment in 
reading, and providing group reading guidance through book 


talks, discussions and other such activities. 
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Two activities in which the librarian works with 
teachers in educational planning were judged to be Significantly 
less important by teachers than by librarians. These tasks 
included serving as resource consultant on curriculum 
committees and at department or grade meetings and working 
with teachers in the planning of instructional units. 

Two tasks relating to instruction in library skills 
were viewed as significantly less important by teachers than 
by librarians. The task of instructing students in the 
library skills including the use of the card Catalogue, 
reference bodies and magazine indexes, and the task of 
integrating this instruction with classroom work were both 
considered more important by librarians than they were by 
teachers. | 

Two tasks associated with guidance, that of providing 
personal, social, vocational and educational guidance through 
suitable materials, and that of providing teachers with 
information about students as revealed in library use were 
given significantly less emphasis by teachers than they were 
by librarians. 

Two other tasks of a general educational nature were 
considered to merit less of the librarian's attention by 
teachers than they were by librarians. One of these was the 
preparation of bibliographies for teacher use; the other was 
the fostering of the inquiry technique through the provision 
of appropriate materials, facilities and climate. 


Librarians and teachers differed significantly ia 
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their opinions regarding three of the six senile a tasks 
included in the study. Two of these technical tasks, 
classifying and Cataloguing books and materials, were regarded 
as more important by teachers than they were by librarians. 
One other technical task, that of organizing and overseeing 


the use of audio-visual equipment, was felt by librarians 


to carry a greater degree of obligation than it was by 


teachers. 


Librarians and teachers disagreed with regard to six 
of the nine non-professional tasks included in the study. 
These tasks are allof the type that authors feel should 
be performed by someone other than the librarian as they do 
not require his professional skills and training. Teachers 
in this study consistently associated a greater degree of 
obligation for the librarian with these tasks than did the 
librarians themselves. However, these tasks were placed 
relatively low on the scale by teachers even though they 
were placed significantly lower by librarians. The mean 
for teachers was on the negative side of the scale in all 
but one of these tasks, Task 25, and for librarians it was 
well on the negative side of the continuum on all tasks. This 
tendency would indicate that teachers generally did not judge 
these tasks to merit primary attention by the librarian, 
although librarians generally felt that they should merit 
very little consideration. The six non-professional tasks 
which teachers regarded as significantly more important than 


did librarians involved stamping books, typing catalogue cards 
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and book pockets, shelving books, writing overdue notices, 
and repairing books. 

In view of the many differences of opinion between 
librarians and teachers on individual tasks, Hypothesis 2 
was given only a qualified acceptance. It was rejected £or 
the above described twenty-six tasks. These were Tasks 
ya Or 715 (8, oe Ll, LO, Li, Lo, Loy Mele 2a oo eens pod: 


34, 35, 38, 44, 45, 46, 47, 48 and 55. 


Hypothesis 3. Principals and teachers view similarly 
the degree to which possible librarian's tasks should be 
mandatory. 

In a comparison of the rank ordering of the tasks by 
Principals and.teachers a.significantly high correlation was 
obtained. This correlation of .94 was the second highest 
among the groups compared. However, since this figure did not 
represent a perfect positive correlation, it was necessary 
to qualify the acceptance of Hypothesis 1 and test it further 
in terms of individual tasks. 

Significant differences in expectations between 
principals and teachers emerged on thirteen of the fifty-five 
tasks. Three of the tasks in which significant differences 
of opinion occurred are in the category of administrative 
tasks, two are educational tasks, none are technical, and 
eight are non-professional tasks. 

Among the eighteen administrative tasks included in 


the study, significant differences were revealed between 
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principals and teachers on three. Principals considered these 
tasks to be significantly more important than did teachers. 
These administrative tasks involved evaluation and selection 
of books, planning with the administration and staff for 

the integration of the library program, and publicizing 

and promoting the library program. 

Principals and teachers held divergent opinions 
regarding only two of the twenty-two educational eae 
Principals associated a significantly greater degree of 
obligation for the librarian with both of these tasks than 
did teachers. Principals felt it to be more important for 
librarians to conduct in-service training programs with 
teachers and to work with teachers in the planning of 
Mee uct ional units than did the teachers themselves. 

The opinions of principals and teachers differed 
significantly in regard to eight of the nine possible non- 
professional tasks included in the study. Principals 
consistently placed less importance than teachers placed on 
these tasks, which, according to authorities, are not 
appropriate tasks for the professional school librarian. 
These tasks, however, were placed relatively low on the scale 
by both groups. The mean for teachers was on the negative 
side of the scale for all but two of the tasks, Task 25 and 
54, while that for principals was consistently negative for 
all eight tasks. Thus teachers did not place great importance 
on any of these non-professional tasks, although principals 


placed significantly less importance on them. These eight 
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non-professional tasks which were valued more highly by 
teachers than they were by principals involved stamping 
books, typing, shelving books,writing overdue notices, 
repairing books, pasting book pockets, clipping and mounting 
materials, and checking the shelves to see that books are 
in the correct order. 

Hypothesis 3 was therefore accepted except in respect 
eo Che arorementioned tasks. For tasks’ 1,6, 16, 18, 22, 25, 


265.29, 31, 33,°38,.50) and 54 it was rejected. 


Hypothesis 4. The opinion which the librarian holds 
regarding the degree to which his possible tasks should be 
Mandatory and the degree to which he actually performs them 
are similar. 

In a comparison of the librarians' rank ordering of 
their possible tasks according to their ideal perceptions 
with their rank ordering according to actual practice, a 
significantly high correlation was found to exist. This 
correlation of .67 was the second lowest pea wise in the 
comparisons between group opinions and between these opinions 
and actual practice. However, it was still well beyond the 
level required for significance. Although this positive 
correlation was significant, it was not perfect; therefore 
Hypothesis 4 was not accepted unconditionally but was tested 
in terms of individual tasks. 

The ideal perceptions of librarians were found to 


differ significantly from their actual performance in respect 
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to thirty-five of the fifty-five tasks included in the study. 

Among the eighteen administrative tasks of the study, 
the opinions of librarians differed significantly from actual 
practice on nine. Librarians placed much greater importance 
on these nine tasks in ideal terms than they did in actual 
practice. The differences in means as shown by the values 
of t were generally far in excess of the level reguired for 
Significance at the .01 level; These tasks which librarians 
emphasized more in their opinions than they did in actual 
practice involved creating an attractive atmosphere, 
co-ordinating school and public library services, formulating 
a library policy statement, planning with the staff for the 
agntegration of the. library program, promoting the library 
program, involving teachers in book selection, evaluating 
the library program and services, planning library quarters 
and facilities, and planning and implementing a library 
program. lt 1S apparent that librarians performed these 
tasks to a lesser degree than they felt they should, or than 
they would have liked to perform them under ideal circumstances. 

The opinions Of librarians diftered siguiricantly 
from their actual performance in regard to -erghteen of the 
twenty-two educational tasks. On all eighteen of the tasks 
in this category, considered by authorities to be generally 
important, librarians placed significantly greater importance 
in ideal terms than they did in actual practice. 

Librarians placed significantly greater emphasis 


in their ideal perceptions than they did in actual practice 
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on five tasks relating to the reading guidance function. 
These tasks involved keeping records of students' reading 
ability and interests, developing reading lists for students, 
guiding Prudence nh their choice of books for recreation, 
guiding students towards critical judgment in their reading, 
and providing group reading guidance through activities 

such as book talks, discussions and storytelling. 

Seven activities in which the librarian works with 
teachers vere given significantly less emphasis in actual 
practice than they were in the opinions of librarians. 

Three of these tasks involved working with teachers as a 
resource consultant or specialist. Ideally, librarians 
placed greater emphasis than they did in actual practice on 
serving as resource consultant at curriculum, department or 
grade meetings, on working with teachers in the planning of 
instructional units, and on serving as resource person in 
the classroom when the library is involved. The other four 
teacher-related tasks which were perceived by librarians to 
be more important in ideal terms than they were in actual 
practice included keeping teachers informed of the library's 
resources, preparing bibliographies for teacher use, helping 
teachers to keep informed of educational developments, and 
conducting in-service training programs with teachers. 

Two tasks involving instruction in library skills were 
seen by librarians to have significantly greater importance 
in ideal terms than in actual practice. These tasks involved 


instructing students in the study skills and integrating 
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instruction in library skills with classroom work. 

Two tasks involving guidance, that of providing 
personal, social, vocational and education guidance through 
Suitable materials, and that of providing teachers with 
information about students as revealed in library use were 
given significantly less emphasis in actual practice than 
an) thesopinions of librarians, 

Two other tasks of an educational nature were ideally 
perceived by librarians to be significantly more important 
than they were in actual practice. One of these was becoming 
familiar with the educational program and curriculum; the 
other was fostering the inquiry technique through the 
provision of suitable materials. 

Among the six technical tasks included in the study, 
librarians' opinions differed significantly from their 
actual performance on one. Ideally librarians would have 
given significantly greater attention to assisting teachers 
ie cne preduction oL- Materials than stheysdid In, actualapraccuce. 

The sopinions: Of, Labrarians wenewtound Co.ditrer 
significantly from their actual performance with respect to 
seven of the nine non-professional tasks included in the 
Sscudy.+ In the opinion, Of authorities ane the tield these ave 
not suitable tasks for the school librarian. Although both 
groups placed these tasks relatively low on the scale, the 
mean for librarians' ideal perceptions was on the negative 
side for all seven tasks, while for actual practice it was 
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for three, Tasks 6, 25, and 51. It is evident that librarians 
placed very little value on these tasks in their ideal 
perceptions while in actual practice, though these tasks 
were not primarily important, they did receive some attention. 
These duties involved stamping books, typing, writing overdue 
notices, repairing books, pasting book pockets, and acting 
as study hall supervisor for students taking a spare in the 
mEorary’, 

In view of the many significant differences between 
librarians' ideal perceptions and their actual performance 
on individual tasks, Hypothesis 4 was given only a qualified 
Mece cance. = -Pn respect ‘to Tasks "259 "S) fC pe) peor or Ley Le, Lo, 
nites Krome feo! YA) Oe. eee of LO pe TL pee ee Oy ae pes 
See 85, AIO ao, MO er 4) PaO PAO SP arand oo -ei es 


hypothesis was rejected. 


Hypothesis 5. Principals' opinions regarding the 
degree to which possible librarian's tasks should be mandatory 
and the degree. to which they are actually performed are 
Similar. 

When the rank ordering of the tasks according to 
actual practice was compared with the ideal rank ordering by 
principals, a significantly high correlation was obtained. 
This correlation of .62 was the lowest of any obtained between 
group opinions or between actual practice and these group 
opinions. However, it was still well above the level required 


for significance at the .01 level of probability. However, 
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Since this positive correlation was less than perfect, 
Hypothesis 4 was not accepted unconditionally, but was further 
tested in terms of individual tasks. 

The opinions of principals were found to differ 
Significantly from actual practice on thirty-six of the 
fifty-five tasks. 

Significant differences were revealed between the 
Opinions. of principals. and actual practice on eleven of the 
eighteen administrative tasks included in the study. On 
all of these tasks except one, principals placed a greater 
degree of importance than was accorded them in actual 
practice. For the ten tasks on which principals placed 
greater emphasis, the differences in mean as shown by the 
value of t greatly exceed the level required for significance 
at the’ .01l level. Principals attributed significantly 
greater importance than was actually assigned to the following 
tasks: "creating an attractive atmosphere in the library, 
co-ordinating school and public library services, formulating 
a library policy statement, planning with the stafr for “the 
integration of the library program, publicizing the library 
program, involving teachers in book selection, evaluating 
the library program and services, planning library quarters 
and facilities, planning and implementing a library program, 
and overseeing the circulation of materials. In actual 
practice librarians devoted greater attention to the eleventh 
administrative task, the acquisition of books and materials, 


than principals felt that it merited. 
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Among the twenty-two educational tasks used in the 
Study, the opinions of principals differed Significantly from 
actual practice on fifteen. On all of these tasks but one, 
Task 42, principals placed significantly greater importance 
than was assigned to them in actual practice. 

Four tasks related to reading guidance were considered 
by principals to merit more attention than they actually 
received. These tasks involved keeping records of students’ 
reading interests and abilities, developing reading lists 
for students, guiding students toward critical judgment in 
their reading, and providing group reading guidance through 
activities such as book talks, storytelling and group 
discussions. 

Seven possible tasks in which the librarian and 
teachers work together were considered by principals to 
require significantly greater stress than they were accorded 
in actual practice. In three of these activities the librarian 
serves aS a resource specialist. These tasks were serving 
as resource consultant on curriculum committees and at 
department or grade meetings, working with teachers in planning 
instructional units, and serving as resource person in the 
classroom when the library is involved. The other four tasks 
involving work with teachers included: keeping teachers 
informed of the library's resources, preparing bibliographies 
for teacher use, helping teachers to keep informed of 


educational developments, and conducting in-service training 


programs with teachers. 


ens | 
eng ing beau ‘eles {ecu 
moat yldnsobtinpie bexstaip ateqigntag 20 


,ono ‘sud stay asad to ffs #0. saat 3 no soi tg 


soisdrogmt 1938870 elinnor tints peoeig tingioniag $3 
cde ‘e286 : BI a 
ig ae] 
bexebianod siSW sdasbiue paliRos ‘od pevéles i 
iss hain yeds sed no tsites36 ottout tizesto¢ stegtoni 


pe 


-sotdoaig Isudos ft mats oF 


a res eas 
iy 


'etnebutea to abrooex Snkeeen beviovar eens scene 


etell pathsst a eh potthtiie bor comeont 
7 ( 7 rg 


nt tnempbut Lsoitixo biswod hie eatbiup vase a 
oe ke] ta 


fipuoitt soashige paibesx quoip enkbivexa BAS x eae 
quowp bas pailletyiose oties igod es dows aaisse 


-ancleedos | 
Pua! 4 ve 


bas metisxdil eft doitdw ot axe83 aldieecg ee 


oS alsgtoniig yd beishLenog siew toddeper t20u 2 


hebtosos g1ow yodt nails eeo1se sosseue: eidageRiagts - 


asixsidil sit astiivisos s2enys oy gens at 
piivise siow elest aesAT Jel isinoge sahiaa 
ts brs 29935 immoo dear ios eT! ro (neater 
prinnslq at exorosed itiw. pai vsow \epniseom shew x0 _ Palas 
edt nL noexsq so1tioas% as paivase Bris ORO "toa 
2tes2 1t02 xerlto adT ’ _+beviovad at ees o%2as 


exedosed baaeient s : bebubont axe 


> 
Ti " 


soisdqeseoitdid paiieqerg aden sie ft 


ae yy 


ra 


Tso 


Two tasks involving instruction in library skills 
were given greater importance in the Opinions of principals 
than they were in actual practice. These tasks included 
instructing students in the study skills and integrating 
library skills with classroom work. 

Principals also felt that the general educational 
task of becoming familiar with the educational program 
merited greater attention than it actually received. 

One of the fifteen educational tasks in which a 
Significant difference arose was given more attention by 
librarians in actual practice than principals felt it deserved. 
This task, in the area of reference services, entailed 
locating information for students. 

Among the six technical tasks of the study, the 
opinions of principals were found to differ significantly 
from those of librarians on two. Principals attached less 
importance to organizing and overseeing audio-visual 
equipment as a task of the librarian than was actually placed 
on it by librariansy ‘Howéver,! principals felt* that assisting 
téachersin the* production Gf *materiais!should™receive more 
ACPenttGn *thanP rt adid%in actual’ practices 

Significant differences were revealed between the 
opinions of principals and current practice regarding eight 
of the nine non-professional tasks included in the study. 
Principals uniformly attributed a lesser degree of obligation 
for the librarian to these non-professional tasks than was 


actually accorded them by librarians. Though none of.these 
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tasks was placed at the upper end of the scale according .to 
actual practice, the mean was on the positive side for four 
of them. The fact that the mean for principals was on the 
negative side of the continuum for all these tasks indicates 
that they rejected these non-professional tasks as functions 
of the school librarian. Principals attributed significantly 
less importance than was actually assigned to the seven 
clerical tasks of the study. These duties involved stamping, 
shelving and repairing books, writing overdue notices, pasting 
book pockets, clipping and mounting materials, and checking 
the shelves to see that the books are in order. An eighth 
task was placed in this category because authorities generally 
believe it to be an inappropriate task for the school librarian 
although it would probably require the services of a teacher. 
This task, accommodating and supervising students taking a 
Spare and not.using, the library's resources, was seen ,by 
principals to be of.less importance as_a task of the librarian 
than,iibrarians actually,accorded sit. 

Since..the opinions Jof sworinGipaic dittered significantly 
from.actual. librarian performance.on thirty-six of, the £ifty— 
five tasks, Hypothesis 5 was given only a qualified acceptance. 
It was-rejected in respect to Tasks ges Ser ny gents As ae od RP 
Set de AS lO 202d eh 2 ele el OO ho lane ee peed ae ia 


33, 35, 36, 37, 38, 42, 43, 47, 48, 49, 30, 51, 52 and 54. 


Hypothesis 6. Teachers' opinions regarding the 


degree to which possible librarian's tasks should be mandatory 


and the degree to which they are actually performed are 


Similar. 
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In the comparison of the rank ordering of the tasks 
according to actual practice with the ideal rank ordering by 
teachers, a significantly high correlation was obtained. This 
correlation of .69 was the highest obtained between actual 
practice and group opinions. However, since this figure 
did not constitute a perfect positive correlation, Hypothesis 
6 was not accepted unconditionally but was tested further 
in terms of individual tasks. 

The opinions of teachers were found to be significantly 
different from actual practice in regard to twenty-seven 
of the fifty-five possible librarian's tasks. 

Among the eighteen administrative tasks included in 
the study, significant differences between actual practice 
and the opinions of teachers occurred on ten. Teachers placed 
greater emphasis on eight of these tasks than was actually 
assigned to them. However, greater stress was actually given 
€0° two activities, Tasks.l° and 52, than teachers felt they 
should receive. The tasks upon which teachers placed greater 
stress than librarians actually gave them included: creating 
a pleasant atmosphere, co-ordinating school and public library 
services, formulating a library policy statement, planning 
with the staff for the integration of the library program, 
publicizing the library program, evaluating the library 
program and services, planning library*quarterspand facilities, 
and planning and implementing a library program’ >"The-two 
administrative tasks which received significantly greater 


emphasis in actual practice than teachers felt to be warranted 
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Eos 
involved book evaluation and selection, and organizing and 
overseeing circulation. 

The opinions of teachers were found to differ 
Significantly from actual practice in regard to twelve of the 
twenty-two educational tasks used in the study. To eleven of 
these educational tasks teachers attached greater importance 
than librarians assigned in actual practice. 

Three tasks associated with reading guidance were 
considered by teachers to merit more attention than librarians 
paid to them. These tasks included keeping records of 
students' reading ability and interests, developing reading 
lists for students, and providing group reading guidance 
through book talks, discussions and storytelling. 

Six educational tasks which entail working with 
teachers were considered by teachers to be worthy of more 
attention than was actually given them by librarians. In 
three of’ these functions, serving as resource consultant at 
curriculum committee, department or grade meetings, working 
with teachers in the planning of instructional units, and 
serving as a resource person in the classroom when the library 
is -iftvolved, the librarian acts as a resource specialist. 

The other three teacher-related activities were keeping 
teachers informed of materials in the library, helping 
teachers to keep informed of educational developments, and 


conducting in-service training programs with teachers. 
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One task in the area of library instruction, that of 
integrating instruction in library skills with classroom work, 
was considered by teachers to require Significantly greater 
emphasis than was actually placed on it by librarians. 

One other task in the educational category was seen 
by teachers to require significantly greater stress than it 
actually received from librarians. This task involved 
becoming familiar with the curriculum and educational program 
of. the school. 

One educational task in the area of reference services, 
that of locating information for students, received 
significantly more attention in actual practice than teachers 
felt it deserved. 

The opinions of teachers were found to differ 
SLlonirticantly from actual’ practice in regard to four. of the 
six technical tasks included in the study. Three of these 
tasks were considered by teachers to warrant greater emphasis 
than was actually accorded them. These duties involved 
cataloguing and classifying books and materials, and assisting 
teachers in the production of materials. The fourth 
technical task, that of organizing and overseeing audio-visual 
equipment, was actually given more attention by librarians 
then te wes felt. to merit by Ceachers: 

The opinions of teachers differed significantly from 
actual. practice. on only one of the nine non-professional 
tasks included in the study. In regard to all of the tasks 


of a clerical nature teachers did not disagree markedly with 
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current practice. However, they felt the task of accommodating 

and supervising students for a spare to be of Significantly 

less importance than was actually assigned to it by librarians. 
The acceptance of Hypothesis 6 was qualified with 

respect to the tasks discussed above. For Tasks l, 2, Suv ay 

apogee Le, Ld, 1S, 20, 21, 22, 23, 20, 294 S25) 8ap SOF 

36, 42, 43, 47, 48, 49, 51, and 52 this hypothesis was 


rejected. 


Summary of Findings 


In the examination of the over-all opinions of the 
librarian and his referent groups regarding his possible 
tasks, considerable agreement was found to exist. The views 
of the three groups regarding the relative importance of the 
fifty-five tasks were seen to be similar. Furthermore, 
the tasks were actually fulfilled according to a relative 
order of importance which largely conformed to the expectations 
of the three groups. Therefore the librarian would not find 
himselfiein. a.serious, roles conflict. situation. imregerd to the 
relative order of importance,to, be.accorded.the varaous,tasks. 
This study, however, has revealed many significant 
differences in the opinions of the various groups and between 
actual practice and these group opinions. jin. regardsto specific 
tasks. When the opinions of the various groups were examined 
for potential role conflict, it became evident that conflicting 
expectations did exist between the librarian and his referent 


groups which would be conducive to role; conflact. «Role 
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conflict situations also occurred with respect to the manner 
in which the librarian actually fulfilled his role. 

When the various group opinions were analyzed, 
Significant differences were found between the librarian and 
at least one of the referent groups on twenty-seven of the 
fifty-five tasks. This tendency indicates the presence of 
role conflict as a result of conflicting expectations between 
the librarian and his referent groups. The views of librarians 
differed from those of principals on only four tasks while 
they differed from those of teachers on twenty-six. This 
fact indicates that librarians and principals were generally 
in agreement on the manner in which the librarian should 
fulEill nis role: 

Role conflict would arise between teachers and 
librarians, however, in respect to almost half of the possible 
librarian's tasks used in the study. Divergent views were 
expressed about four administrative tasks, thirteen 
educational tasks, three technical tasks and six 
non-professional tasks. It therefore appears that the 
greatest areas of potential role conflict arise in the realm 
of educational tasks, where teachers saw less obligation 
than did librarians, and of non-professional tasks, to 


which teachers attributed greater importance than did 


librarians. In the area of technical tasks some conflict 


arose although the differences of opinion regarding 
classifying and cataloguing may be partly attributable to 


the fact that librarians would know that in large centres 
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these services are performed by the central library, whereas 
teachers might not be aware of this fact. 

Conflicting expectations between the two referent 
groups, teachers and principals, occurred on thirteen of the 
twenty-five tasks, three being administrative, two 
educational, and eight non-professional. In the areas of 
administrative, educational and technical tasks, these 
expectations would not indicate serious role conflict. 
However, since teachers placed a greater degree of obligation 
on eight of the nine non-professional tasks than did 
principals, role conflict would result in this area. 

When the expectations of the three groups were 
compared to actual practice for the identification of areas 
of further role conflict, a larger number of significant 
differences were revealed than when group opinions were 
compared to one another. When ideal perceptions were 
compared, there were twenty-four tasks in which no 
significant differences of opinion were revealed between 
the librarians and either referent group, or between the 
referent groups themselves. However, in the comparison of 
the various group opinions with actual practice, on only 
eleven of the fifty-five tasks were there no significant 
differences found. Therefore there appears to be less 
likelihood of role conflict for the librarian through 
conflicting expectations than there is through actual 


practice not meeting those expectations. 
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When the group opinions were compared to actual 


practice to determine the areas where approval or disapproval 
of current practice existed, it was found that, in actual 
practice, librarians did not meet their own expectations on 
thirty-five tasks, those of principals on thirty-six tasks 
and those of teachers on twenty-seven tasks. 

Librarians failed to meet their own expectations 
in regard to nine of the eighteen administrative tasks, 
eighteen out of twenty-two educational tasks, one out of six 
technical tasks, and seven out of nine non-professional 
tasks. To all of the administrative and educational tasks 
librarians devoted much less attention in actual practice 
than they deemed desirable in ideal terms. It is therefore 
apparent that, due to some circumstances and conditions 
which currently prevail, librarians are not fulfilling their 
administrative or educational role to the degree which they 
feel is desirable. In regard to the non-professional tasks 
of the study, librarians were found to devote significantly 
more attention than they deemed appropriate to all of these 
tasks. 

The actual performance of librarians failed to meet 
the expectations of principals with respect to thirty-six 
of the fifty-five possible tasks. This situation would 
result in considerable role conflict for the librarian. 
Principals registered disapproval of current practice in 
regard to eleven of the eighteen administrative tasks, 


fifteen of the twenty-two educational tasks, two out of six 
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technical tasks and eight out of nine non-professional tasks. 
With the exception of one task in each category, the 
acquisition of materials and the locating of information for 
students, principals felt that more emphasis should be placed 
on the administrative and educational tasks than was actually 
accorded them by librarians. In the realm of non-professional 
tasks librarians performed all of these tasks to a greater 
extent than principals deemed to be desirable. 

Role conflict for librarians would also result from 
the fact that their actual performance did not conform to 
the expectations of teachers in regard to twenty-seven of the 
tasks, ten of which were administrative, twelve educational, 
four technical and one non-professional. A lesser degree 
of dissatisfaction with the librarian's role performance, 
however, was evident among teachers than among principals and 
librarians themselves. In this respect, role conflict would 
therefore be somewhat less with teachers than it would be 
with principals. Teachers felt that most of the administrative 
and educational tasks on which they disapproved of actual 
practice merited more attention than was actually given them 
by librarians. They felt, however, that book acquisition 
and locating information for students were stressed more than 
was necessary. In the area of technical tasks, teachers felt 
that greater stress should be given to these tasks, with the 


exception of overseeing audio-visual equipment, than was 


actually given them. Teachers did not register marked 


disapproval of librarians' performance in regard to 
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non-professional tasks except for the one involving 
accommodation and supervision of students taking a spare in 
the library, which they felt to deserve less attention than 
it received. This approval of actual practice is in marked 
contrast to the disapproval expressed by both librarians and 
principals of the extent to which librarians actually 
performed clerical tasks. 

On only seven of the total fifty-five tasks were 
there no differences of opinion or differences between opinions 
and actual practice. Therefore, in regard to forty-eight 


of the tasks used, some potential for role conflict exists. 
CONCLUSIONS 


i. Librarians ,pprincipals andi teacherss didi not 
disagree markedly with one another nor did any group strongly 
desapprove of currentapracticetans regard) costhel relative 
order of importance of the librarian's tasks. 

2 .thRoles conflicti asrarresults ofe- cont laciing 
expectations would be negligible between librarians and 
principals, but would arise to a small degree between teachers 
and principals and to a considerable degree between 
librarians and teachers. 

3. Conflicting expectations between librarians and 
teachers which would engender role conflict were 
particularly evident in the areas of educational and non- 
professional tasks. Teachers expressed the view that 


librarians should stress educational tasks less and 
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non-professional tasks more than librarians felt they 
should stress them. 

4. Extensive role conflict would occur for the 
librarian as a result of his actual performance not meeting 
the expectation of either of his referent groups. 

5. Librarians reported that their actual performance 
did not fulfill their ideal perceptions on roughly two-thirds 
of their tasks. It appears that conditions prevented 
librarians from fulfilling their role as they saw fit. 
Librarians were most dissatisfied with their own role 
performance in respect to educational tasks, which received 
less stress, and non-professional tasks, which received more 
stress than they would ideally have placed on them. 

6. The actual performance of librarians failed to 
meet the expectations of principals on approximately 
two-thirds of their tasks. Extensive role conflict would 
therefore be generated between these two groups. Principals 
expressed the desire for librarians to devote more attention 
to administrative and educational tasks and less to 
non-professional tasks than they did in actual practice. 

7. Considerable vole contiiict) for tibraraans would 
arise as a result of their failure to meet the expectations 
of teachers on roughly half the task items. Greatest 
dissatisfaction was expressed in regard to administrative, 
educational, and technical tasks. Teachers generally felt 


that librarians should devote more attention to these tasks 


than they actually did. 
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RECOMMENDATIONS 


In order that the school librarian may function more 
effectively and efficiently and thus make a eo iee 
contribution to the educational program, measures designed to 
minimize role conflict should be adopted. As a result of 
the present study the following recommendations are made: 

Bs Librarians should be made aware, in formal and 
informal study groups, that principals would prefer them to 
devote less attention to non-professional tasks than they do 
at present, and that both principals and teachers would like 
them to place greater stress on educational and administrative 
tasks than they currently do. 

2. Librarians should attempt to find alternate 
means of getting necessary non-professional tasks done, and 
devote more of their own time and attention to administrative 
and educational activities. 

3. School boards should provide aides or clerks 
for the school library in order that the Librarian*“s 
professional skills and training may not be misused, and 
that he may perform more effectively in his administrative 
and educational role. 

4. Teachers should be made more cognizant, in the 
various study groups, of the function of the school librarian 
in the educational program. They should be made 
particularly aware that by performing clerical tasks the 


librarian is undermining his potential in the realm of 


education. 
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The findings of this study suggest the need for 
Purther research in the field of school librarianship. The 
following recommendations are therefore made: 

1. Research is needed which would examine the role 
of the school librarian in terms of type and grade level of 
school. 

2. Further study is suggested of the perceptions for 
the role of the school librarian which are held by the 
librarian and his referent groups when groups are classified 
according to variables such as age, sex, experience, training, 
grade level taught and subject of specialization. 

3. lt 1s. suggested that the perceptions, Lor the role 
of the school librarian which are held by other referent 


groups such as students and parents, be investigated. 
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(COPY OF THE QUESTIONNAIRE USED IN THIS STUDY) 


THE ROLE OF THE SCHOOL LIBRARIAN IN ALBERTA 
QUESTIONNAIRE 


SECTION A 
Circle the appropriate category: 


I Grade level taught; (1))' 1-6 (2) 7-9 (3) 10-12 
II Subject specialty: (1) English and/or Social Studies 
(2) Mathematice and/or Science 
(3) Fine Arts or foreign languages 
(4) Vocational or) technical 
(5) All subjects 
(6) Other 
fied Years of professional education: (1) 1-2 (2) 3-4 
(3)+5-0%-moere 
EV: Gubrany.,cour ses. «ckaken: (1) none: (2) 1 or 2icourses 
(3) Graduate Diploma 
(4) Degree in Library Science 
(5) Other ~- please specify 
V Category of respondent: (lL) principals (2) iteacher 


(3) librarian 


1% Velen 
i pe ae - yt 7 
> nee j 7 
7” 4 
ater, si. Me 
a Tease,” igh y}. Ms 
i Ce Sis 


si-or (EY @=5 (Ss) eer (L)) eaeteued te : 
aoibute seh to\bas detipna (i) . :yilatosga Joote 


abietaa ~o\ bits soissmodteM es) 


diabetic npisisi +o a3th ontt fEY is x ara 
Teo kanes tc Isfctjesov (h) my 6 pik 
atnstdue 26 hey ve i Ae 
radt0 (a) rh Leet - 


Beeb (S04) Sed yiZ 219 td noua Ienoite 


S210m #0 ag 2 ta 


esetson S$ 16 L' 4S), onion (ny: noite a 
Bate. Sd8UbS 20: ey | 

" we 

s5n5i52 yasidid nb 2atped (M), ; a 


earn oabes | =) baa 


SECTION B 


The 


its 


TASK 


school librarian 


Evaluate and select books 
and materials. 


Become familiar with the 
educational program and 
eurniculum: Of, the School. 


Keep teachers informed 
regarding new and existing 
materials in the library. 


Catalogue books and other 
materials (i.e. prepare 
entries for the catalogue 
according to an accepted 
set of catalogue rules). 


Anrange the library and its 
materials for maximum 
accessibility. 


Stamp books in and out at 
the circulation desk. 


Keep records of individual 
students' reading ability 
and interests. 


Serve as resource consultant 


on curriculum committees 
and at department or 
grade meetings. 


Prepare bibliographies for 
teacher use. 


Orient new students in the 
use of the library. 


Classify books and other 
Materials (1.@e. categorize 
them according to content 
by assigning a Dewey 
Decimal Classification 
number). 
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defin- )prefer-;may, prefer-, defin-| 
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should|should jmay] should | should 
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oe 


ee ee 


Greate .an, attractive, 
welcoming atmosphere 
inthe .librany: 


| 
| 
ees 


Order and receive books 
and other materials. 


Help teachers to keep 
informed of current 
educational developments 
in their fields by 
providing relevant 
materials. 


Se ee eee 


Develop reading lists 
for students. 


Type catalogue cards 
and book pockets. 


Provide personal, social, 
vocational and educational 
guidance to students 
through the provision of 
suitable materials. 


Return books to the 
Shedmwes. atten wcurculat ion. 


Guide. studentssan, their 
choice of books and other 
materials for recreational 
use. 


Co-ordinate the services of 
the school library with 


Organize audio-visual 
equipment and oversee its 
use. 


Conduct in-service training 
programs with teachers in 
li bratye Ueiiza tion. 
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In co-operation with the 
administration and staff, | 
formulate a library policy | 
Statement’ (i.e. a 
statement of the Bate the | 
ofthe *lrbrary)’; 


Instruct students in the 
wiprary skills including 
the use of the card 
catalogue, reference books | 
and magazine indexes. : 


Write notices to students 
for overdue books. 


Plan with the admini- 
stration and staff for the. 
integration of the library 
program into the total 
educational scheme. 


Guide students in the 
development of critical 
judgment in their reading, | 
viewing, and listening. 


Assume responsibility for 
discipline of students 
using the library. 


Work with teachers in the | 
planning of instructional || 
units to foster optimum use 
of the available materials | 
anc “incegration of Library | 
skills with classroom work . 


Instruct students in the 
study skills such as 
scanning, summarizing, 
notemaking and outlining. 


Repair worn books and put 
plastic covers on new ones. 
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defin-|prefer-| may|prefer- defin-| 


ately | ably or |ably itely | 
should should may} should | should 
not jnot not! 
| | | 
| 
32. Serve as resource person in| | | 7 a aaa 
in the classroom when | / | | | 
instructional units involve | | 
the library. | | 
[a 
33. Publicize and promote the | 
(ibrary program (i.e. the +! | | 
program of instruction, | 
services and activities | | | 
which the library provides | | : 
to students and teachers) | | | 
by such means as displays, | | | 
bulletins, and personal | 
contact. | | 
mines © ieee a's an a ooaa 
34. Guide students in their | | | 
choice.of.materials for | | | 
research. | / | 
Sy ae fe rh | 
35. Provide group reading | | | | 
guidance through book talks, ia 
group discussions, story- : | | 
telling and other | 
enrichment and motivational | ' | | 
achivities. | | : | | | 
MEG i kes WEE Ls 
36. Assist teachers in the ; 
production of materials. | / | ! 
) ; 
37. Involve teachers in evalu- | | 
ation and selection of 
books and other materials. | | | 
ae © ees a ee Fe 
38. Past book pockets in books. | | | 
ales 2 ret Se eee ee 
39. Organize and oversee the | | | | | | 
processing (i.e. preparation | | | 
for use) of books and other | | | 
materials. | | | | | 
|} 
40. Weed the collection | | | | 
periodically and discard | | 
obsolete or unnecessary : | 
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41. 


42. 


43. 


44, 


45. 


46. 


47. 


48. 


49. 


50. 


Prepare statistical, 
financial and progress 
reports on the operation 
ef the: library. 


Locate information for 
students. 


Evaluate the library 
program, services, and 
materials in terms of 
staff and student needs 
and of the Canadian 
standards. 


Make provision for the 
use of the library by 
classes, groups and 
individuals. 


Prepare and administer 
the library budget. 


Assist students to gain 
skill in the inquiry 
technique by providing 
the materials, facilities 
and climate necessary 

to this type of learning. 


Integrate group and 
individual instruction in 
library skills with 
classroom work. 


Plan library quarters and 
facilities for new or 
renovated libraries. 


In co-operation with 
teachers, plan and 
implement a library 
program. 


Clip and mount materials 
for the pamphlet file. 
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Das 


Accommodate and supervise 
students taking a spare 
and doing work which does 
not require the library's 
resources. 


Organize and oversee the 
eureulation of) library 
materials. 


Train and supervise all 
paid, volunteer, and/or 
student assistants. 


Check the shelves to see 
that books are in the 
correct order. 


Provide teachers with 
information concerning 
students' abilities and 
skills as revealed in 
library use. 
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Response Categories for Actual Performance 


on Librarians' Questionnaire 
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; F | 12611 - 46 :Ave. . oh 1 
| | Sditonten, Alberta” 
- April 9, I97 J 


. x have undertaken an investigation of the role of. i 
) schoo). librarian io Alberta as peraeived by) principals, | 
ms and librarians. This study is part of 2 master’s ; 
ram ne acondsey-Bdueetion at the University of Alberta, ’ 

fe ace Ledrick is official adviser for this at 
wer, Or. J. By Bell is serving.1n thia se aih-dindy 
brence.. 


“My purpose in writing to you is te request your | 
eration, in aspisting to refine the enclosed instrumant 
fore Jés distribution. te. a s: ample of teachers, principals 
and ijsearians. this questionnaixe, whigh is to be used to 
Dmather data, ¢iicits responses regarding Wie degree to 
Rich.various. taske of the schoo! librarian are felt by the 
ett a groups, ho, be obligat EOEY ft also detetmines the 
“Ge gree to which these teaks are actually performed as | ; 
arte eted by the Treperrriee rer ks have baén chosen from 
. | 3 educational, 
oat categories of lihrarian performance; 
4 istrative, and tachnical, A fourth category of non- 
/ pxofeseional tasks ie in¢luded in order to ascertain.” 
| ther or not respandents expect ‘Librarians to fulfill | 
” these functions, ané whether librarians do in fact perfo . 
leg I would appreciate your comments on the clarity oof | _ 
Btatements, the appropriateness of the tasks, ane eae 7 . 
pepe rehensivaneae of the questionnaire. . ; 


| You will pacform & most valuable service Eox wy by - 

givin ‘this matter vour! consideration and returning | the 
@bestionnaire with your comments ain the enclosed self- 

| | Bddzessed envelope. Your assietance is laird appreciated 
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(COPY OF LETTER SENT TO PANEL MEMBERS ) 


12511 - 40 Ave. 
Edmonton, Alberta 
TaN os fa AS it ga ot al 


Dear 


I have undertaken an investigation of the role of 
the school librarian in Alberta as perceived by principals, 
teachers and librarians. This study is part of a master's 
program in Secondary Education at the University of Alberta. 
Mr. L. G. Wiedrick is official adviser for this study; 
however,..Dr;...J.. B. Bell. is serving inthis capacity during 
his absence. 


My purpose in writing to you is to request your 
co-operation in assisting to refine the enclosed instrument 
before its distribution to a sample of teachers, principals 
and librarians. This questionnaire, which is to be used to 
gather data, elicits responses regarding the degree to 
which various tasks of the school librarian are felt by the 
three groups to be obligatory. It aiso determines the 
degree to which these tasks are actually performed as 
reported by the librarian. The tasks have been chosen from 
three categories of librarian performance; educational, 
admimmstrative,..and technical. .Acfourth category of non- 
professional tasks is included in order to ascertain 
whether or not respondents expect librarians to fulfill 
these functions, and whether librarians do in fact perform 
them. I would appreciate your comments on the clarity of 
the statements, the appropriateness of the tasks, and 
the comprehensiveness of the questionnaire. 


You will perform a most valuable service for my by 
giving this matter your consideration and returning the 


questionnaire with your comments in the enclosed self- 
addressed envelope. Your assistance is greatly appreciated. 


Yours very sincerely, 


H. Audrey Reid 
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(COPY OF LETTER SENT TO SUPERINTENDENTS IN WHOSE JURISDICTIONS 


THE SAMPLE SCHOOLS WERE LOCATED) 


12511 - 40 Avenue 
Edmonton, Alberta 
Aprii 25, L971. 


Dear 


I am conducting a study of the role of the school 
librarian in Alberta in partial fulfillment of the 
requirements for the degree of Master of Education at the 
University of Alberta. The study attempts to determine 
the perceptions which principals, teachers and librarians 
DOL ror that role. “Dr. Jd, B. Bell as acting as advisor 
for this investigation. 


The sample is to be drawn from sixty Alberta schools 
randomly selected from among those employing a full time 
librarian. Since a few schools in your jurisdication are 
included in the sample, I wish to request your permission 
to contact the: principals, librarians, and selected teachers 
in those schools. 


As I hope to gather my data before school closes 
in June, an early reply to this request would be most 


helpful. A stamped, self-addressed envelope is enclosed 
for this purpose. Your co-operation is greatly appreciated. 


Yours truly, 


H. Audrey Reid 
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(LETTER FROM SCHOOL LIBRARIES CONSULTANT ENCLOSED IN 
CORRESPONDENCE SENT TO PRINCIPALS) 


GOVERNMENT OF THE PROVINCE OF ALBERTA 


DEPARTMENT OF EDUCATION 


818, Administration 
Building, 

10820 - 98th Avenue, 

EDMONTON, Alberta. 


April 2200 wpa ode 


Mes . RELA, 
12511 - 40 Ave., 
EDMONTON. 


Dear Mrs. Reid: 


Your proposed study on the role of the school 
librarian will most certainly be of value to the Canadian 
Educational scene. A definition of the "new" school 
librarian may be one of the catalysts for the hiring of 
competent personnel for school libraries. 


I am confident the schools receiving your 


carefully prepared questionnaire will cooperate in the 
study. 


Yours sincerely, 
Blanche Friderichsen 


(Mrs.) Blanche Friderichsen 
BF/jmh. School Libraries Consultant. 
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(COPY OF LETTER SENT TO PRINCIPALS INCLUDED IN THIS STUDY) 


12511 - 40 Avenue 
Edmonton, Alberta 
May 207,07 


Dear Sir: 


I am conducting a study of the role of the school 
librarian in Alberta in partial fulfillment of the 
requirements for the degree of Master of Education at the 
University of Alberta. Your school is among sixty which 
have been randomly selected from all Alberta schools 
employing full time librarians. The principal, librarian, 
and a small number of teachers in each school are asked to 
participate. Your superintendent has granted me permission 
to conduct this study in your area, and Mrs. Blanche 
Friderichsen, Provincial School Library Consultant, has 
provided me with the enclosed letter indicating her support 
FOr thie study. 


You: are requested to complete Item V only of Section 
A and all of Section B of the enclosed questionnaire. It 
should take no more than fifteen minutes of your time. In 
Section B, please consider each task not in terms of whether 
it should be performed, but-rather in terms of whether it 
should be performed by the librarian. Then indicate, in the 
appropriate space, the degree to which you feel each task 
tO--be-lobia-gatory:. 


Would you also be so kind as to distribute the 
enclosed envelopes to your librarian and to the specified 
teachers. If the name of the Jibrarian 1s incorrect, please 
give it to the person presently filling that position. I 
have requested teachers.and librarians to return the completed 
questionnaires to you by June 15. I would appreciate it bine 
you would forward the completed questionnaires to me in the 
stamped self-addressed envelope provided. 


I regret that this request comes at such a busy time 
of year and I thank you most sincerely for your co-operation 


and assistance. A summary of the results of this study will 
be forwarded to you when they become available. 


Yours truly, 


H. Audrey Reid 
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(COPY OF LETTER SENT TO SCHOOL LIBRARIANS INCLUDED IN THE STUDY) 


12511 - 40 Avenue 
Edmonton, Alberta 
May -20l 5 LS! jel 


Dear Sir or Madam: 


I am conducting a study of the role of the school 
librarian in Alberta which attempts to determine how 
teachers, principals and librarians view the tasks of the 
Morar rary. P*Tt is hoped that Clarification of. this role 
will aid librarians in performing it more effectively. 


Your assistance in this study is requested through 
the completion of the enclosed questionnaire. It should 
require no more than fifteen minutes of your time. Please 
complete all of Section A except Item II, and all of 
Section *B. 


In the spaces on the right hand side of Section B 
you are asked to record the degree to which you feel each 
of the tasks to be obligatory. Please consider each task 
not in terms of whether it should be performed, but rather 
whether it should be performed by the librarian. [In the 
spaces on the left hand side please register the degree to 
which you actually perform each of the tasks. It is 
anticipated that, because of such factors as lack of time 
and clerical help, the actual, role. performance willonort meet 
the ideal, and that the responses on the two sides may 
differ somewhat. 


Would you please return the completed questionnaire 
to your principal by June 15. Your name is not required, 
and the questionnaires will not be identified with any 


individuals or schools. 
Thank-you most sincerely for your co-operation. 


Yours cruly, 


H. Audrey Reid 
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(COPY OF LETTER SENT TO TEACHERS INCLUDED EN THIS STUDY) 


12511 - 40 Avenue 
Edmonton, Alberta 
Maye 204" a9, 


Dear Sir or Madam: 


I am conducting a study of the role of the school 
librarian in Alberta which is designed to determine how 
teachers, principals and librarians view the tasks of the 
muprerian. It 1s hoped that clarification of. this’ role 
will aid in its performance. 


Your are requested to assist in this study by 
completing the enclosed questionnaire. It should take no 
more than fifteen minutes of your time. Please complete 
all of Sections A and B. In Section B, please consider 
each task not in terms of whether it should be performed, 
but rather whether it should be performed by the librarian. 
Then indicate, in the appropriate space, the degree to 
which you feel each task to be obligatory. 


Please return the completed questionnaire to your 
Principal’ by June 15. Your name is not requirea, and) the 
questionnaires will not be identified with any individuals 


Oreschools. 
Thank-you most sincerely for your co-operation. 


Yours truly, 


H. Audrey Reid 
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TABLE I 


Frequency distribution of responses by groups for Task 1: 
Evaluate and select books and other materials. 

—_—_—_————O 
Group Response Category N Ranking 


1 2 =| 4 5 
Speer on olde Catedory” .. N.  Rankaag. 


Librarians (Ideal) 0 0 5 6 39 50 10 
Principals 0 0 Ld iy) 28 56 16 
Teachers MN 5 38 32 38 114 26 
Librarians (Actual) 0 0 3 23 24 50 7 


TABLE II 


Frequency distribution of responses by groups for Task 2: 
Become familiar with the educational program and curriculum 


of the school. 


Group Response Category N Ranking 
1 2 3 4 5 


Librarians (Ideal) 0 0 0 44 40 1 
Principals 0 0 2 45 56 4 
Teachers 0 0 a 27 86 114 4 
Librarians (Actual) 0 0 3 ou 26 50 4 
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TABLE III 
Frequency distribution of responses by groups for Task 3: 


Keep teachers informed regarding new and existing materials 
in the library. 
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Group Response Category N Ranking 
uh 2 3 4 5 

Librarians (Ideal) 0 0 1 6 43 50 3 

Principals 9) 0 cf 7 48 56 1 

Teachers 0 0 5 Ls 93 114 iL 

Librarians (Actual) 0 @) 4 2 Zk 50 8 
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TABLE IV 


Frequency distribution of responses by groups for Task 4: 
Catalogue books and other materials (i.e. prepare entries for 


the catalogue according to an accepted set of catalogue rules). 


NE Eee Se 


Group Response Category N Ranking 
dl 2 3 4 5 

Librarians (Ideal) 5 8 14 2 ak 50 41 

Principals 4 9 10 1 26 56 33 

Teachers 6 5 18 9 76 114 5) 

Librarians (Actual) 8 9 2 2 19 50 30 


TABLE V 
Frequency distribution of responses by groups for Task 5: 


Arrange the library and its materials for maximum accessibility. 


Group Response Category N Ranking 
uy 2 3 4 5 

Librarians (Ideal) ' 1 0 5 7 ey, 50 12 

Principals 0 3 2 10 41 56 

Teachers 0 2 Z 14 96 114 

Librarians (Actual) 0 1 ai 18 30 50 


TABLE VI 
Frequency distribution of responses by groups for Task 6: 


Stamp books in and out at the circulation desk. 
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Group Response Category N Ranking 

1 2 3 4 5 
= eS 
Etbrarians(ideal)—14 19 i) 2 2 50 49 
Principals AM 20 19 2 3 56 49 
Teachers 16 23 47 -2 16 114 48 
Librarians (Actual) 3 10 Ze 10 > 50 40 
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TABLE VII 

Prequency distribution of responses by groups for Task 7: 
Keep records of individual students' reading ability and 
interests. 


Group Response Category N Ranking 
b 2 3 4 2 


Librarians (Ideal) 6 4 25 re 4 50 45 
Principals fi 10 28 ii 0 56 46 
Teachers 22 24 oye) bag) 0 114 53 
Librarians (Actual) 18 14 gigs: 2 i 30 54 


TABLE VIII 
Frequency distribution of responses by groups for Task 8: 
serve as resource consultant on curriculum committees and at 


départment or grade meetings, 


Group Response Category N Ranking 
1 Z 5 4 5 

Librarians (Ideal) 0 Z 3 LS 30 50 16 

Principals 0 1 ed AN 22 56 au 

Teachers 0 2 1S) 48 A 114 Ze 

Dibrarians (Actual) “7 a 20 10 r 50 45 
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TABLE IX 
Frequency distribution of responses by groups for Task. 9: 


Prepare bibliographies for teacher use. 


i a a 


Group Response Category N Ranking 
1 6) 3 4 5 

Librarians (Ideal) 0 0 8 19 23 50 Fe 

Principals al 4 7 29 aR) 56 28 

Teachers 5 3 47 39 20 114 37 

Librarians (Actual) 5 5 18 L7 5 50 33 
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TABLE X 
Frequency distribution of responses by groups for Task 10: 
Orient new students in the use of the Labmary . 
i I ee ee OP 2 1 eee ee 
Group Response Category N Ranking 


L 2 3 4 5 
<n oe ci le Pe eee IS Aaa tad EMER kc lr eee ee eA ras 


Librarians (Ideal) 0 0 10 ey, 50 
Principals 0 0 is? 34 56 10 
Teachers 0) IE 13 29 Tes 114 
Librarians (Actual) 0 il 6 18 2 50 


TABLE XI 

Frequency distribution of responses by groups for Task 11: 
Classify books and other materials (i.e. categorize them 
according to content by assigning a Dewey Decimal 


Classification number). 


Group Response Category N Ranking 
1 2 3 4 5 

Librarians (Ideal) 3 14 10 5 18 50 43 

Principals 3 6 10 Visit 26 56 29 

Teachers 6 a: 20 Me) 68 114 16 

Librarians (Actual) 10 8 9 4 19 50 S32 
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TABLE oT 
Frequency distribution of responses by groups for Task l2: 


Create an attractive, welcoming atmosphere in the library. 
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Group Response Category N Ranking 
Ai 2 3 4 5 

ete ae ee en ee 

Librarians (Ideal) 0) 0 cf 6 43 50 4 

Principals 0 0 i 9 46 56 

Teachers 0 0 3 Ze 90 114 3 

Librarians (Actual) 0 1 4 28 a by 5 ieee 
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Frequency distribution of responses by groups for Task 13: 
Order and receive books and other materials. 


Group Response Category N Ranking 
1 2 3 4 5 
a i nr Ee a ee TT 


Librarians (Ideal) 4 S 13 27 50 30 
Principals 2 5 8 22 19 56 30 
Teachers 2 3 XS So 54 114 19 
Peorerrans (Acttal) ~1 1 3 Le 3¢ SU 6 


TABLE XIV 
Frequency distribution of responses by groups for Task 14: 
Help teachers to keep informed of current educational 


developments in their fields by providing relevant materials. 


Group Response Category N Ranking 
1 2 3 4 5 

Librarians (Ideal) 2 0 6 ook 21 50 29 

Princtrpals 0 li f 29 19 56 20 

Teachers Ai i 27 44 41 114 22 

Librarians (Actual) l 10 17 18 4 50 ot 
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TABLE XV 
Frequency distribution of responses by groups for Task 15: 


Develop reading lists for students. 


OT a OO on es ae ey Set oie te en ee See ee 
Group Response Category N Ranking 


id 2 3 4 5 


Librarians (Ideal) 2 4 eZ 24 8 50 39 
Principals 0 3 18 Za 8 56 35 
Teachers 4 8 45 40 te, 114 38 
Librarians (Actual) 9 9 23 7 2 50 46 
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TABLE XVI 
Frequency distribution of responses by groups for Task 16: 
Type catalogue cards and book pockets. 


Group 


Response Category N Ranking 
ui 2 3 4 = | 
Librarians (Ideal) 35 8 5 0 2 50 54 
Principals a5 21 7 0 3 56 De 
Teachers 28 21 32 10 16 114 49 
Librarians (Actual) 23 8 10 5 4 50 52 


TABLE XVII 


Frequency distribution of responses by groups for Task 17: 


Provide personal, social, vocational and educational guidance 


to students through the provision of suitable materials. 


Group Response Category N Ranking 
i 2 3 4 5 

Librarians (Ideal) 0 0 i) 2a. 20 50 27 

Principals 2 2 Ue) ZS 10 56 36 

Teachers 9 8 26 48 23 114 36 

teprarians (Actual) 1 5 20 18 6 50 Zo 
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TABLE XVIII 
Frequency distribution of response by groups POL Las aio. 


Return books to the shelves after circulation. 


Gr cas. Response Category N Ranking 
1 2 3 4 5 

Beier, ee eee 

Librarians (Ideal) 238 14 10 1 2 50 A. 

Principals 24 19 10 3 56 ee 

Teachers 24 we 44 Ae: 10 114 a) 


Librarians (Actual) i 10 18 6 50 43 
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TABLE XIX 
Frequency distribution of responses by groups for Task 19: 


Guide students in their choice of books and other materials 


£6r. recreational use. 


eee 


Group Response Category N Ranking 
I 2 3 4 5 

Librarians (Ideal) 0 ui 6 Bie 30 50 20 

Principals 0 0 LE 28 17 56 283 

Teachers i 2 20 58 33 114 24 

Librarians (Actual) 0 2 14 24 10 50 19 
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TABLE XX 
Frequency distribution of responses by groups for Task 20: 
Co-ordinate the services of the school library with those of 


the public library. 


Group Response Category N Ranking 
di zZ 3 4 5 

Librarians (Ideal) x i Ly 24 7 50 By. 

Principals i 2 23 21 9 56 38 

Teachers 1 é 46 44 20 114 33 

Librarians (Actual) 12 20 15 2 il 50 Sui 


SS St 


TABLE XXI 
Frequency distribution of responses by groups for Tasio 2: 


Organize audio-visual equipment and oversee its use. 
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Group Response Category N Ranking 
al: Zz 3 4 5 

Librarians (Ideal) 2 7 a) 16 25 50 38 

Principals Lo 20 7 56 42 

Teachers det 2c 37 ee 14 114 45 

Librarians (Actual) 2 3 ia flee 19 50 16 
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TABLE XXII 
Frequency distribution of responses by groups for Task 22: 
Conduct in-service training programs with teachers in 
library utilization 
Group Response Category N Ranking 


1 2 S “a 5 
I ta aI I rl a2 ee ee oe 


Librarians (Ideal) 2 0 10 22 17 50 33 
Principals D 0 9 28 Le 56 24 
Teachers 1 0 46 47 20 114 of 
Librarians (Actual) 12 7 14 5 2 50 50 


TABLE XXIII 

Frequency distribution of responses by groups for Task 23: 

In co-operation with the administration and staff, formulate 

a library policy statement (i.e. a statement of the philosophy 


or the library). 


Group Response Category N Ranking 
I 2 3 4 5 

Librarians (Ideal) aL i. 5 13 30 50 22 

Principals 0 0) = 24 ES) 56 eZ 

Teachers 0 0 16 SP 46 114 14 

Labrartans’ (Actual) 11 7 9 NES: 10 50 3/ 


et 


TABLE XXIV 

Frequency distribution of responses by Groups Lor Task 24% 
Instruct students in the library skills including the use of 
the card catalogue, reference books and magazine indexes. 


Group Response Category N Ranking 


J 2 3 a 5 


Librarians (Ideal) 0 0 2 8 50 50 5 
Principals 0 0 2 16 38 D6 6 
Teachers 0 Z ees EHC! 66 114 7 
Librarians (Actual) 0 2 af 19 28 50 5 
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TABLE XXV 


Frequency distribution of responses by groups for Task 25: 


Write notices to students for overdue books. 


—$—$— 

Group Response Category N Ranking 
i Z 3 4 5 

a LS 


Librarians (Ideal) 22 10 det 2 5 50 50 
Principals 14 18 19 2 3 56 50 
Teachers 16 18 45 iy) 18 114 47 
Librarians (Actual) 10 9 9 BE big 50 38 


I a SN ee a ee 
TABLE XXVI 
Frequency distribution of responses by groups for Task 26: 


Plan with the administration and staff for the integration of 


the library program into the total educational scheme. 


Group Response Category N Ranking 
i 2 3 4 5 

Librarians (Ideal) ) 0 2 10 38 50 

Principals 0 0 g) 47 Si) 2 

Teachers 1 0 @ 45 61 114 6 

Librarians (Actual) 2 12 12 18 ¢ 50 28 


TABLE XXVII 
Frequency distribution of responses by groups for Task 27: 


Guide students in the development of critical judgment in 


their reading, viewing, and listening. 


Group Response Category N Ranking 
tb 2 3 4 5 

Librarians (Ideal) 0 0 16 2h dS 50 34 

Principals _ 1 ee ae 9 56 34 

Teachers 7 12 47 32 Le 114 41 

Dibrarians (Actual) 3 1% 23 11 2 50 42 
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TABLE XXVIII 


Frequency distribution of responses by groups for Task 28: 
Assume responsibility for discipline of students using the 
PPorary. 


Group Response Category N Ranking 


a 2 3 4 5 
Ae eed) | ee ee | eee 2 ere 


Librarians (Ideal) 6 a 15 7 15 50 44 
Principals 4 6 La 24 8 56 Al 
Teachers 14 12 32 30 29 114 39 
Librarians (Actual) 2 Z 16 ie 3 50 20 
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TABLE XXIX 

Frequency distribution of responses by groups for Task 29: 
Work with teachers in the planning of instructional units to 
foster optimum use of available materials and integration of 


library skills with classroom work. 


Group Response Category N Ranking 
i 2 5 4 5 

Librarians (Ideal) 0 0 0 14 36 50 7 

Principals 0 0 5 2a 10) 56 13 

Teachers 0 3 20 58 ae aay 23 

Librarians (Actual) 2 8 eZ 23 5 50 26 


TABLE XXX 
Frequency distribution of responses by groups foun.Task 30 
Instruct students in the study skills such as scanning, 


summarizing, notemaking and outlining. 


Group Response Category N Ranking 
t 2 3 4 5 

Librarians (Ideal) 5 9 24 7 5 50 46 

Principals 7 2 Ze thud 4 56 45 

Teachers 23 27 46 kak 7 114 Sa 

Librarians (Actual) 14 1 16 2 1 50 53 
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TABLE XXXI 


Frequency distribution of responses by groups for Task 31: 


Repair worn books and put plastic covers on new ones. 


Fs trina ere ee ——E—E—~—EeEee—E Ee 

Group Response Category N Rankin 
1 2 3 4 3) ‘ 

EE EEE 


Librarians (Ideal) 30 9 3 4 3) 50 BZ 
Principals 26 19 9 i L 56 oye: 
Teachers oes 23 oo 9 siege) 114 Ne 
Librarians 2 10 ale 7 dig@ 50 44 


a ne 


TABLE XXXII 
Frequency distribution of responses by groups for Task 32: 
Serve as resource person in the classroom when instructional 


units involve the library 


Group Response Category N Ranking 
1 2 5) 4 5 

Librarians (Ideal) i il 10 20 18 50 ey, 

Principals 0 5) uml 26 14 56 a 

Teachers 1 6 36 45 26 114 30 

Librarians (Actual) 12 15 9 9 5 50 47 


TABLE XXXIII 

Frequency distribution of responses by groups for Task 33: 
Publicize and promote the library program (i.e. the program of 
instruction, services and activities which the library provides 
to students and teachers) by such means as displays, 

bulletins, and personal contact. 

i 


Group Response Category N Ranking 
Ag 2 3 4 5 

Librarians (Ideal) 1 ) 2 nee, 28 50 iy 

Principals 0 0 0 18 38 56 5 

Teachers 0 2 mi 56 49 114 9 

Librarians (Actual) 1 3 a 28 LL 50 7 
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TABLE XXXIV 
Frequency distribution of responses by groups for Task 34: 


Guide students in their choice of materials for research, 


a ee TN DS ee 5 REED, rok ee Nac wk ye A 

Group Response Category N Ranking 
i 2 3 4 5 

a eee es ee ee 


Librarians (Ideal) 0 0 4 16 30 50 bee 
Principals 0 0 9 29 26 56 L/ 
Teachers 0 5 14 oY 40 114 20 
Librarians (Actual) 0 1 7 24 18 50 aS 


TABLE XXXV 

Frequency distribution of responses by groups for Task 35: 
Provide group reading guidance through book talks, group 
discussions, story telling and other enrichment and 


motivational activities. 


Group Response Category WN Ranking 
th 2 =) 4 5 

Librarians (Ideal) 0 0 Ld 13 26 50 24 

Principals 1 4 9 24 18 56 26 

Teachers 3 7 29 44 au 114 at 

Librarians (Actual) 10 y! 12 alba 10 50 39 
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TABLE XXVI 
Frequency distribution of responses by groups .Eonrrask 636: 


Assist teachers in the production of materials. 


RR 


Group Response Category N Ranking 
h 2 3 4 5 

Librarians (Ideal) k 3 25 14 y! 50 42 

Principals 3 10 26 13 4 56 43 

Teachers 7 10 61 25 yh 114 43 

Librarians (Actual) 7 Li 22 E ie 5:0 48 
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TABLE XXXVII 
Frequency distribution of responses by groups for Task 37: 
Involve teachers in evaluation and selection of books and 


other materials. 


1S Sa eee Oe nee Ee EEO ene BN RE AEE PNG ee a 
Group Response Category N Ranking 
1 2 a 4 5 


Librarians (Ideal) 0 i 3 18 28 50 18 
Principals 0 0 5 26 25 56 14 
Teachers 0 y 1g 60 $9 114 18 
Librarians (Actual) 1 3 10 24 e2 50 18 
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TABLE XXXVIII 
Frequency distribution of responses by groups for Task 38: 


Paste book pockets in books. 


Group Response Category N Ranking 
ly 2 3 4 5 

Dibrarians (Ideal) 37 7 4 l 1 50 DD 

Principals 39 9 4 2 2 56 54 

Teachers 35 26 38 iL 14 114 54 

Librarians (Actual) 18 10 bs 3 6 50 49 


TABLE XXXIX 
Frequency distribution of responses by groups for Task 39: 
Organize and oversee the processing (i.e. preparation for 


use) of books and other materials. 


ene nnn ee LEE EEE 


Group Response Category N Ranking 
2. 2 3 4 5 
ee ens 
Librarians (Ideal) 5 7 6 16 16 50 40 
Principals 6 9 12% 15 L5 56 40 
Teachers 5 9 24 44 a2 114 29 
Librarians (Actual) 8 1 5 13 23 50 24 
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TABLE XL 


Frequency distribution of responses by groups for Task 40: 
Weed the collection periodically and discard obsolete or 


unnecessary materials. 


Group Response Category N Ranking 


iL, Pe 3 4 5 
op Ee ee eee ey ee ee ee ee See es en aes 
Librarians (Ideal) 0 0 2 LS 35 5U 9 
Principals 0 “ 2 al 32 56 Ld 
Teachers 1 3 9 47 54 LL ‘10 
Librarians (Actual) 0 2 7 20 22 50 12 


TABLE XLI 
Frequency distribution of responses by groups for Task 41: 
Prepare statistical, financial and progress reports on the 


operation of the library. 


Group Response Category N Ranking 
i 2 3 4 § 

Librarians (Ideal) ut 3 9 is 22 50 3 

Principals Y 6 cS 5 ES 56 3% 

Teachers 2 13 35 34 30 114 35 

Librarians (Actual) 4 3 LG 14 19 50 22 
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TABLE XLII 
Frequency distribution of responses by groups for Task 42: 


Locate information for students. 


eee reset SS 


Group | Response Category N Ranking 
i 2 3 4 5 
anne me 
Librarians (Ideal) I 8 ua! 14 16 50 36 
Principals h 10 22 APs 4 56 44 
Teachers 8 18 39 30 19 LL 42 
Librarians (Actual) 0 2 re 22 3 50 15 
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TABLE XLIII 


Frequency distribution of responses by groups for Task 43: 
Evaluate the library program, services, and materials in 


terms of staff and student needs and of the Canadian standards. 


an rere a ee a ee ee ee 


Group Response Category N Ranking 
i Z 3 4 3 

Librarians (Ideal) 0 0 dey 29 >0 itt) 

Principals 0 1 3 27% 25 56 15 

Teachers 0 2 Ls 47 50 114 rs 

Librarians (Actual) 3 6 18 14 9 50 ai 


TABLE XLIV 
Frequency distribution of responses by groups for Task 44; 
Make provision for the use of the library by classes, groups 


and individuals. 


Group Response Category N Ranking 
i 2 3 4 5 

Librarians (Ideal) 0 1 0 5 44 50 2 

Principals 0) 0 3 a 32 56 9 

Teachers ne I 9 43 60 114 8 

iebrarians. (Actual) 2 0 3 % 38 50 2 


TABLE XLV 
Frequency distribution of responses by groups for. Task 45: 


Prepare and administer the library budget. 


pene 


Group Response Category N Ranking 
if Z 3 4 5 

Drbrvarians (Ideal) a 2 7 res! 27 50 26 

Principals 0 6 ds) 26 te 56 32 

Teachers 7 4 36 Bz 35 114 32 

Librarians (Actual) 10 1 y LZ 20 50 23 


nnn nn EES 


r F Y ry 7 
s i 
7 4 t 
BOS . 
i Lae ss 


| 


eb ine 108 eqpore ae sept 
md eleirosem Bis... .29n i Bs] 
ebisbasde ag ibsnsd. ens to bas sine 


ge ae A ¢eopadeS sencde: 

| i OpetED seni 

el OTe 

ed oc as 

| bbl 02 

us tte g 

:6b desl 103% agttotp yd esenogesa) ae rotsudianld y 

OLE ye 328615 yd Apis 2dk orld HO) re ene | 

li uate 

eae i. Nebepeleo) eat 

) oe a ene 


< of hy ler 
x ge ee ae 
8 2 a 2 
. ge.) Be ae 


205 
TABLE XLVI 
Frequency distribution of responses by groups for Task 46; 
Assist students to gain skill in the inquiry technique by 


providing the materials, facilities and climate necessary 
to this type of learning. 


Se SS Sea cesses US yess sss nnsstse-slsnshsosecsenanmbssthiesieynemeuesepensiuennee:sigee 


Group Response Category N Ranking 
al, 2 5} 4 5 

Librarians (Ideal) 0 0 1 19 30 50 aba 

Principals 0 ui 4 29 22 56 18 

Teachers 0) 8 10 a2 44 114 vat 

Librarians (Actual) 0 2 6 Z5 ang 50 14 


TABLE XLVII 
Frequency distribution of responses by groups for Task 47: 
Integrate group and individual. instruction-—in-—library—skilts 


with classroom work. 


Group Response Category N Ranking 
1 2 3 4 5 

Librarians (Ideal) il As 4 22 22 50 Ze 

Principals Ns S: 5) 24 19 56 25 

Teachers Z = 40 46 Zak 114 34 

Ldabraritans (Actual) 5 10 17 10 8 50 36 


TABLE XLVIII 
Frequency distribution of responses by groups for Task 48: 


Plan library quarters and facilities for new or renovated 
libraries. 


I 


Group Response Category N Ranking 
ak 2 3 4 5 
nc nn 
Librarians (Ideal) 0 hk iat 14 24 50 28 
Principals 1 DoD ot An 56 oe 
Teachers af 3 42 39 29 114 28 
Librarians (Actual) 26 7 9 6 Zz 50 55 
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TABLE XLIX 


Frequency distribution of response by groups for Task 49: 
In co-operation with teachers, plan and implement a library 


program. 


I a 

Group Response Category N Ranking 
i 2 3 4 5 

Sep eg ee eee aed See ere ot ne ee raya 


Librarians (Ideal) 0 1 2 18 29 50 14 
Principals 0 0 3 20 33 56 8 
Teachers 0 0 nH 59 44 114 eZ 
Librarians (Actual) 4 7 Mab 18 10 50 24 


TABLE L 
Frequency distribution of responses by groups for Task 50: 


Clip and mount materials for the pamphlet file. 


Group ’ Regoones Catagory. N Ranking 


Librarians (Ideal) 14 10 10 8 8 50 47 
Principals i3 i 19 cal 1 56 48 
Teachers 13 163) Sieh Pan 14 114 46 
Librarians (Actual) 6 7. 16 21 9 50 34 
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TABLE LI 
Frequency distribution of responses by groups for Task Biles 
Accommodate and supervise students taking a "spare™ and doing 


other work which does not require the library's resources, 


rTneTT nn nn nnn LE 


Group Response Category N Ranking 
re 2 3 4 5 
eee EEE 
Librarians (Ideal) 29 10 6 4 F 50 RS 
Principals 34 16 4 is 1 56 BS 
Teachers 69 19 hg 8 Mi. 114 55 
Librarians (Actual) 6 rt 14 8 11 50 35 
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TABLE LII 


Frequency distribution of responses by groups for Task 52: 


Organize and oversee the circulation of library materials. 


ct er hn neem 


Group Response Category N Ranking 
1: Z 3 4 5 
fe ee Sa ee ae ean een 


Librarians (Ideal) 0 1 4 16 29 50 19 
Principals 0 4 2 25 25 56 19 
Teachers 2 £ y 54 50 114 Ba 
Librarians (Actual) 0 0 1 14 35 50 il 


SS SS SS SS SESS Sn srs seen sears 


TABLE LIII 
Frequency distribution of responses by groups for Task 53: 
Train and supervise all paid, volunteer, and/or student 


assistants. 


Group Response Category N Ranking 
a 2 3 4 5 

Librarians (Ideal) 0 0 8 13 29 50 Zh 

Principals 0 as 10 26 19 56 PAS 

Teachers 3 2 ties’ 44 se) 114 157, 

Gabrarcans, (Actual) 3 0 4 1? 26 50 10 


TABLE LIV 
Frequency distribution of responses by groups for Task 54% 


Check the shelves to see that books are in the correct order. 


RE 


Group Response Category N Ranking 
1 D 3 4 5 
eR 
Librarians (Ideal) 13 10 u3 6 8 50 48 
Principals iba 14 uo 8 4 56 47 
Teachers 14 17 = 28 18 114 44 


Librarians (Actual) 2 14 Ll. a. 12 50 29 
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TABLE LV 
Frequency distribution of response by groups for Task 55: 
Provide teachers with information eoneernincr sracenee! 


abilities and skills as revealed in library use. 


emer 


Group Response Category N Ranking 
| a: 2 3 4 S 

Librarians (Ideal) 0 2 15 Ze ihe 50 30 

Principals 3 3 1) 25 6 56 SiC) 

Teachers él 9 45 37 16 114 40 

Librarians (Actual) 6 9 18 11 6 50 41 
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